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Introduction

How to train qualified teachers? The answer to this question has long been debated because the
teaching profession is important, and high quality has always been pursued in this profession.
Throughout history, teachers have been given a variety of missions, and the teaching profession has
sometimes been interpreted in terms of art skills, sometimes science, and sometimes art. Regardless of
how this profession has been defined, that the teacher is a major variable of education has constantly
been acknowledged.

While its status and prestige change across cultures and countries, it has ever since been regarded as
a holy job as it is directly related with human beings. Similarly, in the history of Turkish education,
teachers have always had a respected place in society, and the word teacher has always conjured up a
role-model image in society. Therefore, in every society, there is a need for qualified teachers (Eker,
2015).

The teacher has a prominent role in raising a creative, efficient, constructive, productive,
employable, and responsible generation (Eker, 2015). Even if the individual traits aimed at in an
educational system, teaching-learning approaches adopted to this end, and the curricula developed
based on these may change, teacher is the main element of any education system. Indeed, even if these
factors change, the competence of teachers is the determinant factor in the accomplishment of learning
objectives. An important educational issue in our country has recently been the teacher training process
and competencies of teachers who are trained. The teacher, who helps develop and shape the coming
generations, should go through an effective education process him/herself. As every profession,
teaching has unique cognitive, affective, and kinetic behaviour characteristics (Tanriverdi, 2015).
Determination of learning objectives and expected outcomes, arrangement of a suitable learning
environment, and having the responsibility to do evaluations as regards these dimensions heavily
depend on the skills teachers gain during pre-service training (Coban 2015). The teaching qualities of the
candidate teachers depend on two factors: the extent to which they possess the competencies of the
teaching profession and their attitude towards the teaching profession (Capri & Celikkaleli, 2008).

Attitudes are worthy to explore scientifically as they are one of the influences on both our social
perception and behaviours (Ustiiner, 2006). Attitude can be defined as a tendency shaping an
individual’s thoughts, feelings, and behaviours (Kagit¢ibasi, 1999). Similarly, Bohner and Wanke (2002)
describe the term as a fundamental element of the human individuality. People’s attitudes towards their
professions play an important role in meeting requirements of the profession (Durmusoglu, Yanik, &
Akkoyunlu, 2009). Particularly, when it is the profession of teaching, the issue gains greater importance.
Teachers’ attitudes are closely linked with their behaviours and practices in the class (Rimm-Kaufman &
Sawyer, 2004). Thus, many studies have verified that positive attitude is a factor positively correlated
with teachers’ effectiveness (Demir, 2004; Askar & Erdem, 1987; Cakir, 2005; Terzi & Tezci, 2007).
Knowing an individual’s attitude will also allow for prediction of his or her reaction to the relevant
stimulus, which has important implications for the teaching profession. Indeed, having a positive
attitude towards teaching is important for those who will be involved in teaching, i.e. it helps meet an
important requirement of this profession (Ustiiner, 2006).

Numerous factors affect the development of attitude. Among them, cognitive factor is an important
one (Tavsancil, 2002). Obviously, attitude based on sufficient knowledge and that based on extensive
and deep knowledge will form in different intensity and degree (Tezci & Terzi, 2007). In other words,
teacher candidates need to possess certain skills to develop a positive attitude toward the profession
and to organize high-quality teaching learning processes.

Competence refers to the qualities a person has to possess to be able to complete a task
(Bursalioglu, 1981). Basic Law of National Education numbered 1739 declares that “the qualities
required of teacher candidates about general world knowledge, field knowledge, and pedagogical
training are determined by Ministry of National Education” (MEB, 2006). Within this framework, Teacher
Competencies Commission, consisting of MEB and university representatives, assembled in March 1999
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and identified the main categories of competencies: “training-teaching competencies”, “general world
knowledge and skills”, and “specific field knowledge and skills”. Based on the feedback received, the
committees working within the body of General Directorate of Teacher Training and Education proposed
a law of “General Competencies of Teaching Profession”. These competencies are at the same time
criteria for the determination of teacher training programs, planning of pre-service and in-service
training of teachers, selection of teachers, observation and evaluation of teachers’ performance (MEB,
2006). This list of competencies, which was put into practice in November 2006, is comprised of six main
competencies, namely “Personal and Occupational Values-Professional Development”, “Knowing the
Students”, “Teaching Learning Process”, “Observation and Evaluation of Teaching and Learning”,
“School-parents and Society Relation” and “Knowledge of Program and Content”, as well as 31 sub-
competencies and 233 performance indicators (MEB, 2006). Ministry of Education General Directorate
of teacher training and education sent these competencies to teacher training institutions and
requested that teachers be trained accordingly (Mahiroglu, 2004).

There is a strong relation between teachers’ classroom performance and their theoretical knowledge
(Holligan, 1997). What is more, teachers’ belief in competencies is a major factor in creating an efficient
school (Hoy & Woolfolk, 1993; Pajares & Miller, 1994). Within the framework of the research questions,
this study engages with the following dimensions of the competency groups: teaching-learning process
competencies, lesson-plans made for students to reach the learning objectives, material design, setting
of teaching-learning environments, preparation of extra-curricular activities, diversification of teaching
according to individual differences as well as time and behaviour management.

Teacher candidates’ self-perception of professional competencies and their attitude towards their
profession play an important role for any training program; if they are missing, the programs cannot
achieve the objectives as regards the traits the teachers need to gain. There is no doubt that teachers
who have a positive attitude towards their profession and have the necessary competencies will have a
direct influence on the system and its outcomes. At this point, the pre-service and in-service training
teachers go through has a great impact on the development of positive attitude towards the teaching
profession and gaining of the required qualities. Professional development aims to prepare individuals
for different areas. It intends to help the people who have chosen this profession and who undergo
relevant training gain the knowledge, skills, and attitudes that they will need to perform effectively in
the profession (Ustiiner, 2006). Thus, the most important aim of teacher training programs is to help
develop positive attitudes to the teaching profession and equip the teacher candidates with
occupational competencies. It is unknown to what extent these principles work in the teacher training
process and the teacher candidates possess these competencies at time of graduation. Yet, an insight
into how teacher competence develops and what it is composed of bears great importance for
understanding what kinds of programs to design for high levels of teacher competence (Pajares, 1997).

An analysis of the literature shows that numerous studies have been carried out on teacher
candidates’ attitudes toward the profession (Akpinar, 2004; Alim & Bekdemir, 2006; Aysu, 2007; Bedel,
2008; Capa & Cil, 2000; Cetinkaya, 2009; Demir, 2004; Dogan, 2002; Kaya & Biiylikkasap, 2005; Oral,
2004; Pehlivan, 2004; Saglam, 2008; Semerci & Semerci, 2004; Temel, 1990; Terzi & Tezci, 2007; Ustiin,
2007; Ustiin, Erkan, & Akman, 2004) and on teacher competencies (Davran, 2006; Erisen & Celikdz,
2003; Karacaoglu, 2008; Numanoglu & Bayir, 2009; Petek, 2014; Seferoglu, 2004; Tabancali & Celik,
2013; Ulper & Bagci, 2012). Studies that focused on the two together also exist in the related literature
(Cakir, Erkus, & Kilig, 2000; Cakir, 2005; Cakir, Kan, & Siinbil, 2006; Capri & Celikkaleli, 2008; Cetinkaya,
2007; Demirtas, Comert & Ozer, 2011). Furthermore, there are many studies in the literature which
reveal that teacher candidates’ gender affects their attitudes towards teaching profession (Cramer,
2004; Capri & Celikkaleli, 2008; Cetinkaya, 2009; Pehlivan, 2004; Saglam, 2008; Terzi & Tezci, 2007). In
addition, there are studies which reveal that teacher candidates’ teaching competencies differ according
to gender (Cakir, Erkus, & Kilig, 2000; Kalaian & Freeman, 1994; Seker, Deniz, & Gorgen, 2005) and
subject field (Demirtas, Cdmert, & Oner, 2011; Cakir, Kan, & Siinbiil, 2006; Giirbiiztirk & Sad, 2009).
These results were effective in determining the variables of the research.
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Evaluating the effectiveness of pre-service training of teacher candidates according to the
determined criteria is of utmost importance for the development of these competencies (Cam Aktas,
2016). It is hoped that the present study will have theoretical significance. First, it derives data from
different types of sample. Second, it relates its findings to those of previous studies, tracing changes that
might have occurred through the course of time in the attitude tendencies as regards teacher
candidates’ approach to their career and teaching competencies. It is hoped that the study will have a
practical significance in that it focuses on the teachers’ teaching-learning competencies.

Within this framework, the present study mainly intends to determine the relationship between
teacher candidates’ levels of attitude towards the teaching profession and the levels of teaching-
learning process competencies.

This study seeks answers to the following research questions:
e What are the teacher candidates’ levels of attitude toward the teaching profession? How do they
correlate with;
a. gender?
b. subject field?
c. graduation status?
e What are the teacher candidates’ levels of teaching-learning competencies? How do they correlate
with;
a. gender?
b. subject field?
c. graduation status?

e What is the relationship between teacher candidates’ levels of attitude toward the teaching
profession and teaching-learning competencies?

Method
Design of the Study

This study has a survey design in terms of identification of teacher candidates’ attitudes toward the
profession and teaching-learning process competencies, and a relational survey design in terms of
analysis of the link between attitudes toward the profession and teaching-learning competencies.

Population and Sampling

The population of the study is comprised of 850 teacher candidates who attended the pedagogical
formation training course organized during the 2015-2016 academic year in Balikesir University
Necatibey Faculty of Education. As the study aims to make comparison between social sciences and
science-math fields, the data was collected from 387 teacher candidates whose subject fields’ fall into
one of the two areas. In the research, social sciences (Literature, History, and Geography) and science-
math fields (Mathematics, Physics, and Chemistry) were determined via statistical layering, and the
research sample was selected randomly.

Of the study group, 249 (64.34%) are female, and 138 (35.66%) are male participants. The number of
those who have received education in science fields is 147 (37.98%) and in social fields is 240 (62.02%).
A total of 103 (26.61%) are at the graduate status, and 284 (73.39%) are in their final year of education.

586



Hasan Hiiseyin SAHAN, Hasan ZOG — Pegem Egitim ve Ogretim Dergisi, 7(4), 2017, 583-610

Data Collection Instruments

The data was collected through “Attitude to Teaching Profession Scale” and “Teaching Learning
Process Competencies Scale”.

Attitude to Teaching Profession Scale: This scale was developed by Akkuzu (2012). The tool includes
25 items, whose validity and reliability tests were conducted, and is designed to rate candidate teachers’
perception of their profession and their attitude towards it. It is a 5-point Likert type scale comprising
positive statements from “Completely Agree” (5) to “Completely Disagree” (1). It also comprises
negative statements which have the reversed values, namely “Completely Agree” (1) to “Completely
Disagree” (5). Attitude to Teaching Profession Scale is composed of the sub-dimensions of “love-fear-
importance”. Teacher candidates’ statements regarding teaching profession are grouped under these
dimensions respectively: statements about their love towards teaching profession under the “love”
dimension, statements about their fear towards teaching profession under the “fear” dimension, and
statements about the importance of the teaching profession under the “importance” dimension. The
reliability coefficients of the scale’s sub dimensions (love, .95), (fear, .75), (importance, .76) are the
indicators of the scale’s reliability. Because of the sample size, KMO (Kaiser-Meyer-Olkin) was used for
factor analysis to test the suitability of the data structure (.92). Alpha reliability coefficient was found as
.93. In addition, CFA (Confirmatory Factor Analysis) results and confirmatory fit index values proved to
confirm the three-factor structure. In the present study, KMO value was again found as .92, while alpha
reliability coefficient was found as .91. In this research, the reliability coefficients of the scale’s sub
dimensions are calculated as love (.93), fear (.80), and importance (.73).

Teaching Learning Process Competencies Scale: “Teaching Learning Process Competencies Scale”,
which was designed to identify the level of teacher candidates’ competencies related to the teaching
learning process, was employed. The statements, laid down under the main competency section of
“Teaching Learning Process Competencies” (MEB, 2006) within the scope of “Overall Competencies of
Teaching Profession” put into effect in November 2006, were formulated as the items of the scale. The
scale is comprised of the following five parts, and a total of 41 competency items, under this main
competency area: “Planning Teaching” (8 items), “Learning Environment and Materials” (12 items),
“Extra-curricular Activities” (7 items), “Diversification of Teaching” (8 items) and “Classroom
Management” (6 items). The response options in each item were designed in the form of Likert type
with the range “Very Incompetent”, “Incompetent”, “Partially Competent”, “Competent”, and “Very
Competent”.

The initially designed version of the “Teaching Learning Process Competencies Scale” with 60 items
was administered to 74 teacher candidates, and the data obtained was subject to analysis. Based on the
results of the analysis, some items were eliminated from the scale, and the scale was administered to 47
items, this time to 58 teacher candidates. Further analysis conducted on the data obtained from these
participants led to the elimination of six more items from the scale, resulting in the remaining 41 items.
The final version of the scale was applied to 159 teacher candidates, and the reliability, validity, and
explanatory factor analysis tests were performed using the collected data.

Factor analysis is a multivariate method of explaining the correlations between a variety of variables
and finding latent and conceptually meaningful new variables (Blyukoztiirk, 2002). The items whose
factor loadings were found as .30 and above in the analysis after the conversion step were taken into
consideration. Table 1 presents the AFA results of the Teaching Learning Process Competencies Scale.
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Table 1.

Analysis Results- Teaching Learning Process Competencies Scale.

Item Cronbach Guttman  Total Variance
no Factors Alpha Split-Half Explained (%)
12 Learning Environments and Materials .94 .94 31.26

8 Planning Teaching 91 .89 10.59

8 Diversification of Teaching .90 .88 8.56

7 Extra-curricular activities 91 .84 6.90

6 Classroom Management .85 .81 4.98

41 Teaching-learning process competencies .94 .73 62.28

KMO=.895; x* (820) =4251.54; p<.05

According to the EFA results in Table 1, the KMO value for the Teaching-Learning Process
Competencies Scale is .895; and Bartlett’s Test result is (x* (820) =4251.54, p<.05), which is significant.
The scale is made up of five factors, which account for 62.28% of total variance. The 12 items in the first
factor named “Learning Environment and Materials” account for 31.26% of total variance; eight items in
the second factor named “Planning Teaching” account for 10.59% of total variance; the eight items in
the third factor called “Diversifying Teaching” account for 8.56% of total variance; the seven items in the
fourth factor called “Extracurricular Activities” explain 6.90% of total variance; and finally, the six items
in the fifth factor named “Classroom Management” explain 4.98% of the total variance.

Cronbach Alpha reliability coefficient for the Teaching-Learning Process Competencies Scale is .94 for
the whole scale, while it was calculated as .94 for the learning environment and materials factor; .95 for
the planning teaching factor; .90 for the diversifying teaching factor; .91 for the extracurricular activities
factor; and .85 for the classroom management factor. The scale was divided into two, and the two
halves were simultaneously applied to the participants. The split-half method, which tests the
correlation and reliability between the two halves (Ercan & Kan, 2004), was then applied. The results
show that the figure for the whole scale is .73, while it is .94 for the learning environment and materials
factor; .89 for the planning teaching factor; .88 for the diversifying teaching factor; .85 for the
extracurricular activities factor and .81 for the classroom management factor.Factor loading values for
the items in the Teaching-Learning Process Competencies Scale are given in Table 2.

The Teaching-Learning Process Competencies Scale was subject to confirmatory factor analysis (CFA)
in the structure above. CFA is often used in the development of assessment models, and it aims to
confirm a pre-specified structure (Ayta¢ & Ongen, 2012). The structure of the scale determined through
the exploratory factor analysis was examined through CFA, and the level of conformity in this study
group was obtained.

Chi-square (x2) value and statistical significance levels were calculated for the conformity indicators
relating to the confirmatory factor analysis presented in Figure 1. The Chi-square value [x2=1032.35,
df=77, p<.05] calculated with regard to the model-data fit is significant. Chi-square degree of freedom
rate, which was calculated by including the effect of sample size, is fairly low (1032.35/774=1.3). In fit
indexes, on the other hand, root mean square error of approximation (RMSEA) was found to be .05.
RMSEA value between 0 and .05 shows that a good fit was achieved.
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Table 2.
Factor Loading Values for the items in the Teaching-Learning Process Competencies Scale.

Factor
Learning Environment and materials Loading
10-Making use of computers and other technological devices in material preparation .81
14-Making use of environmental opportunities in material preparation .80
18-Organizing the physical conditions in the learning environment (temperature, light, noise level 77
etc.) in a way to support learning ’
19-Considering the principles of usage of tools and equipment while designing the learning 77
environment ’
12-Making the materials user-friendly and economical 77
11-Considering the views of students while preparing materials in the teaching-learning process 77
17-Designing learning environments according to activity type (individual, collaborative etc.) .75
13-Making sure that the prepared materials are suitable for the course content .75
15-Reaching resources on teaching-learning in technological environments (databases, online 74
resources etc.) )
20-Using technological resources effectively in teaching-learning process 72
9-Considering individual differences when preparing and choosing the materials 71
16-Considering different backgrounds of students when designing learning environments .70
Planning teaching
1-Preparing a student-oriented lesson plan .81
5-Collaborating with the other teachers while planning the lesson 77
8-Specifying the resources and materials to be used in the lesson in the lesson plan .76
6-Specifying the activities suitable for the aim of the lesson in the lesson plan 74
3-Specifying the aims and learning outcomes in the lesson plan 74
7-Specifying the methods and techniques suitable for the aims of the lesson in the lesson plan 74
2-Considering individual differences in the lesson plan .70
4-Relating the lesson to the other lessons and disciplines while planning the lesson .67
Diversifying teaching
34-Highlighting the aspects students are successful at .78
28-Seeking guidance from experts while diversifying teaching 74
31-Making individual learning plans 72
32-Diversifying assessment and evaluation approaches considering individual differences 72
30-Being informed about legal foundations regarding students with special problems 71
29-Considering individual differences while determining teaching methods 71
33-Giving constructive and explanatory feedback to students .70
35-Providing self-motivation opportunities to students .68
Extracurricular activities
23-Designing extracurricular activities considering features of students .81
21-Planning for extracurricular activities .81
22-Making extracurricular activities suitable for the aims of the lesson 77
26-Taking necessary measures to perform extracurricular activities safely 74
24-Making the necessary correspondence and meetings for extracurricular activities 74
27-Designing learning activities considering different needs 72
25-Obtaining the necessary tools for extracurricular activities 72
Classroom management
37-Using time efficiently during teaching-learning process 74
36-Planning lesson in a way to use time efficiently .73
38-Guiding students to use their time efficiently in and out of class 71
40-Guiding students so that they can manage their emotions and thoughts .70
41-Guiding students so that they can improve their self-control skills .69
39-Determining the rules in the classroom with students .67
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Figure 1.Teaching-learning process competencies scale CFA loading values.

Data Analysis and Interpretation

As the “Attitude Toward Teaching Profession Scale” and “Teaching-Learning Process Competencies
Scale” used in the study are five-point Likert-type scales ranging from 1 to 5, the attitudes and
competence levels of teacher candidates were interpreted with respect to the score intervals
corresponding to each option [(1.00-1.80), (1.81-2.60), (2.61-3.40), (3.41-4.20) and (4.21-5.00)].

T-test was used to determine whether the difference was significant in terms of the variables derived
from the scales (gender, field and graduation status), and .05 level of significance was taken as basis in
interpretation. In cases when the difference was significant, the effect size (ES) was calculated by
dividing the difference among the group averages into combined standard deviation (Can,
2014).Pearson Correlation coefficient was used to calculate whether a meaningful relationship exists
between levels of attitude toward teaching profession and levels of teacher competencies.

Results

Averages and standard deviation values for teacher candidates’ attitudes toward teaching profession
are given in Table 3.
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Table 3.
Teacher Candidates’ Levels of Attitude toward Teaching Profession.

Love Fear Importance Total
X 4.27 3.59 4.27 4.05
Sd .69 .76 .60 .57

N=387

When the averages relating to attitude toward teaching profession are examined, it can be stated
that teacher candidates’ love (X =4.27) and importance (X =4.27) attitudes are higher than fear (X =3.59)
attitude, and that their total attitude toward teaching profession is high (X =4.05).

Averages for teacher candidates’ attitudes toward teaching profession and the distribution of these
averages across genders are given in Table 3.

Table 4.

Levels of Attitude toward Teaching Profession according to Gender.

Factors Gender N X Sd. t p ES

Love Female 249 4.35 .61 2.27 .00* .30
Male 138 4.13 .79

Fear Female 249 3.59 .75 .08 .94
Male 138 3.58 .78

Importance Female 249 4.33 .55 2.33 .02* .25
Male 138 4.17 .67

Teaching Female 249 4.10 .54 2.16 .03* .23

Profession General Male 138 3.97 .61

*p<.05

Table 4 demonstrates that, in love (t=2.27, p<.05, ES=.30) and importance (t=2.33, p<.05, ES=.25)
factors and attitude toward teaching profession in general (t=2.16, p<.05, ES=.23), female teacher
candidates have a higher level of positive attitude compared to the male teacher candidates. In “fear”
factor, on the other hand, no meaningful difference was found in terms of gender. Averages pertaining
to teacher candidates’ attitudes toward teaching profession and the distribution of these averages
across fields of education are given in Table 5.

Table 5.
Levels of Attitude toward Teaching Profession according to Field of Education.
Factors Field N X Sd. t p  Effect
Love Science 147 4.22 72 -1.20 .23
Social Sciences 240 4.30 .67
Fear Science 147 3.68 73 1.98 .04* .21
Social Sciences 240 3.53 77
Importance Science 147 4.27 .64 .00 .99
Social Sciences 240 4.27 .58
Teaching Profession General Science 147 4.06 .60 21 .84
Social Sciences 240 4.05 .55
*p<.05

As can be seen in Table 5, it is seen that in the factor “fear”, teacher candidates in the field of science
have a higher level of positive attitude compared to the teacher candidates in the field of social sciences
(t=1.98, p<.05, ES=.21). It was also found that in the factors “love” and “importance”, and “general
attitude toward teaching profession”, no meaningful difference was observed in terms of field of
education.
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Averages for teacher candidates’ attitudes toward teaching profession and the distribution of these
averages according to graduation status are given in Table 6.

Table 6.

Levels of Attitude toward Teaching Profession according to Graduation Status.

Factors Graduation Status N X Sd. t p

Love Graduate 103 4.29 .67 40 .69
Senior Student 284 4.26 .70

Fear Graduate 103 3.70 74 1.83 .07
Senior Student 284 3.54 .76

Importance Graduate 103 4.33 .61 1.03 31
Senior Student 284 4.25 .60

Teaching Profession  Graduate 103 411 .56 1.25 21

General Senior Student 284 4.03 .57

When the values in Table 6 are examined, no statistically significant difference is observed in the
factors and in general attitude toward teaching profession in terms of graduation status.

Averages and standard deviation values pertaining to teacher candidates’ teaching-learning process
competencies are given in Table 7.

Table 7.
Teaching-Learning Process Competencies of Teacher Candidates.
Planning Learning Environment Extracurricular  Diversifying Classroom General
Teaching and Materials Activities Teaching Management
X 3.82 3.80 3.75 3.73 3.91 3.80
Sd .49 .51 .63 .54 .58 .58
N=387

When the averages for attitudes toward teaching-learning process competencies are examined, it is
seen that teacher candidates consider themselves most competent in classroom management (X =3.91),
which is followed by planning teaching (X =3.82), learning environment and materials (X =3.80),
extracurricular activities (X =3.75) and diversifying teaching (X =3.73). It can be stated that teacher
candidates consider themselves competent in teaching-learning process in general (X =3.80). Averages
for teacher candidates’ teaching-learning process competencies and the distribution of these averages
across genders are given in Table 8.

Table 8.

Teaching-Learning Process Competence Levels according to Gender.

Factors Gender N X sd. t p

Planning teaching Female 249 3.79 .03 -1.38 17
Male 138 3.87 .04

Learning environment and Female 249 3.78 .03 -1.27 21

materials Male 138 3.85 .04

Extracurricular activities Female 249 3.72 .04 -1.57 12
Male 138 3.82 .05

Diversifying teaching Female 249 3.73 .03 -.20 .84
Male 138 3.74 .05

Classroom management Female 249 3.90 .04 -.06 .96
Male 138 3.91 .05

Teaching-learning process Female 249 3.78 .03 -1.15 .25

competencies total Male 138 3.83 .04
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As seen in Table 8, teaching-learning process competencies of teacher candidates did not differ
statistically significantly in the factors and in total teaching-learning process competencies according to
gender. Averages for teacher candidates’ teaching-learning process competencies and the distribution
of these averages across fields of education are given in Table 9.

Table 9.
Levels of Teaching-Learning Process Competence according to Field of Education.
Factors Field N X sd. t p Effect
Planning teaching Science 147 3.88 42 1.86 .06
Social Sciences 240 3.79 .52
Learning environment and Science 147 3.85 .49 1.52 .13
materials Social Sciences 240 3.77 .52
Extracurricular activities Science 147 3.80 .60 1.22 .22
Social Sciences 240 3.72 .64
Diversifying teaching Science 147 3.79 .51 1.66 .10
Social Sciences 240 3.70 .56
Classroom management Science 147 3.99 .55 2.23 .03* .24
Social Sciences 240 3.85 .59
Teaching-learning  process Science 147 3.86 42 1.99 .04* 21
competencies total Social Sciences 240 3.76 46
*p<.05

When the values in Table 9 are examined, it is seen that the competence levels of teacher candidates
in science field are higher in classroom management (t=2.23, p<.05, ES=.24) and teaching-learning
process competencies in general (t=1.99, p<.05, ES=.21) compared to those in social sciences field. No
statistically significant difference was observed in other factors in terms of field of education variable.

Averages for teacher candidates’ teaching-learning process competencies and the distribution of
these averages according to graduation status are given in Table 10.

Table 10.
Teaching-Learning Process Competence Levels according to Graduation Status.
Factors Graduation N X Sd. t p Effect
Planning teaching Graduate 103 3.87 .46 1.21 .23
Senior student 284 3.80 49
Learning environment Graduate 103 3.89 .51 2.02 .04* .23
and materials Senior student 284 3.77 .50
Extracurricular Graduate 103 3.79 .62 .70 48
activities Senior student 284 3.74 .63
Diversifying teaching Graduate 103 3.77 .52 .88 .38
Senior student 284 3.72 .55
Classroom Graduate 103 3.97 .57 1.38 17
management Senior student 284 3.88 .58
Teaching-learning Graduate 103 3.86 .45 1.57 12
process competencies Senior student 284 3.78 A5
total
*p<.05

Table 10 shows that in the learning environment and materials factor, graduates consider
themselves more competent compared to senior teacher candidates (t=2.02, p<.05, ES=.23). No
statistically significant difference was observed in other factors and in total teaching-learning process
competencies in terms of graduation status.
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The findings on the relationship between teacher candidates’ levels of attitude toward teaching
profession and the level of teaching-learning process competence are given in Table 11.

Table 11.
The Relationship between Levels of Attitude toward Teaching Profession and the Level of Teaching-
Learning Process Competence.

[T+] g
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Planning teaching 1.00

Learning 647  1.00

environment and

materials

Extracurricular 44" 61" 1.00

activities

Diversifying 587 65 577 1.00

teaching

Classroom 58" 627 547 737 1.00

management

Teaching-learning .78 .88 777 8 827  1.00

Process

Competencies

Love 307 297 287 327 327 36 1.00

Fear 297 317 21" 287 357 357 437 1.00

Importance 26 300 26 327 317 357 747 36 1.00

Teaching 357 36 30 377 .40 437 90 757 .80 1.00

profession

*p<.05 (N=387)

Table 11 shows that, as far as teacher candidates’ levels of attitude toward teaching profession and
the level of teaching-learning process competence are concerned, both scales and all the sub-
dimensions are positively and statistically significantly correlated with one another.

Discussion, Conclusion and Implementation

This study, which aimed to identify teacher candidates’ levels of attitude toward teaching profession
and levels of teaching-learning process competencies and the relationship between them, revealed that
female teacher candidates have a more positive attitude toward teaching profession compared to male
teacher candidates. This finding coincides with the findings of Cramer (2004), Capri and Celikkaleli
(2008), Cetinkaya (2009), Pehlivan (2004), Saglam (2008) and Terzi and Tezci (2007). The reason behind
this finding may be the fact that teaching profession is considered as a female profession in society and
females are more inclined to raise individuals due to their maternal instinct. Another finding was that
teacher candidates’ attitudes toward teaching profession did not differ according to their fields of
education, as also maintained by Capri and Celikkaleli (2008) and Demirtas et al. (2008). The study also
revealed that the attitudes of senior teacher candidates and graduates toward teaching profession did
not differ.
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It was also found that teacher candidates’ teaching-learning process competencies did not differ
according to gender. Konokman and Yelken (2013), and Seferoglu (2004) also revealed that gender does
not affect teaching-learning process competencies. Moreover, the studies of Cakir, Erkus and Kilig
(2000), and Seker, Deniz and Gérgen (2005) indicated that teacher candidates’ professional competence
or self-efficacy believes (Kalaian & Freeman, 1994) is significantly higher in female teacher candidates.
Our study also examined whether teacher candidates’ teaching-learning process competencies are
influenced by their field of education. The analyses demonstrated that teacher candidates in science
field had higher competencies compared to those in social sciences field. On the other hand, some
studies in the literature showed that teacher candidates in social sciences had higher competencies
(Demirtas, Coémert, & Oner, 2011; Cakir, Kan, & Siinbiil, 2006; Giirbiiztiirk & Sad, 2009). These different
findings may be attributed to the differences in sample size.

The results of the examination of the relationship between teacher candidates’ attitudes toward
teaching profession and teaching-learning process competencies revealed a positive relationship
between affection, fear and care sub-dimensions of the Attitudes toward Teaching Profession Scale and
planning teaching, learning environment and materials, extracurricular activities, diversifying teaching
and classroom management sub-dimensions of the Teaching-Learning Process Competencies Scale. In
other words, as teacher candidates’ attitudes toward their profession improve, they consider
themselves more competent in the teaching-learning process. Our literature review revealed that there
are many studies which point to a positive significant relationship between teacher candidates’
competence and their attitudes toward teaching profession (Cakir, 2005; Cakir, Erkus & Kilig, 2000; Capri
& Celikkaleli, 2008; Demirtas, Cémert, & Oner, 2011; Oguz & Topkaya, 2008). Similar results were also
obtained by Caprara, Barbaranelli, Steca and Malone (2006), who maintained that teachers’ perceptions
of competence are influenced by their attitude toward teaching profession.

This study which was conducted to discover teacher candidates’ levels of attitude toward teaching
profession and the level of teaching-learning process competencies, and the relationship between these
two aspects found that teacher candidates had a positive attitude toward their profession and a high
level of teaching-learning process competencies. It also revealed a positively significant relationship
between teacher candidates’ levels of attitude toward their profession and levels of teaching-learning
process competencies.

Some suggestions derived from the results of the current study are listed below for future
researchers:

e |t is of great significance to strengthen teacher candidates’ attitude toward teaching profession and
maintain its contribution to teaching-learning process competence levels during the preservice
training period.

¢ Also, the necessary working conditions should be ensured so that teacher candidates do not
experience any negative change in their attitude toward their profession and their levels of teaching-
learning process competencies upon starting teaching.

¢ As the Teaching-Learning Process Competencies Scale designed for this study is valid and reliable, it
can be used to determine the variables that affect competencies of in-service teachers and teacher
candidates.

¢ Further studies could be conducted on teacher candidates’ attitudes toward teaching profession and
their teaching-learning process competencies, and different teacher candidate groups could be
compared.

e A similar study which involves a larger sample from technical education faculties of various
universities may be conducted.
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Tiirkge Siiriim

Giris

Nitelikli 6gretmen nasil yetistirilir? Sorusu egitimciler tarafindan ge¢miste oldugu gibi giiniimizde de
tartisiimaya devam etmektedir. Bu tartisma 6gretmenlik mesleginin 6neminin ve bu meslekteki nitelik
arayisinin bir sonucudur. Ogretmenlik meslegine tarih boyunca gesitli misyonlar yiiklenmis, 6gretmenlik
meslegi bazen beceri olarak, bazen bilim olarak, bazen de sanat olarak yorumlanmistir. Ancak yorumlar
degisse de Ogretmenin egitim sisteminin en ©6nemli degiskenlerinden biri oldugu algisi hig
farklilagmamistir. Statlist ve sayginhgi, lke ve kilturlere gore degismekle birlikte 6gretmenlik, dogrudan
insanla ilgili olmasi yoniyle 6teden beri kutsal bir meslek olarak gorilmustir. Turk egitim tarihinde de
ogretmenlerin hep saygin bir yeri olmus, 6gretmen denince yaygin bir bicimde toplumda davranis
modeli bir insan anlasiimistir. Bu nedenle nitelikli 6gretmenlere duyulan ihtiyag¢ bitin toplumlar igin
devam etmektedir (Eker, 2015).

Bir llkede vyeni nesillerin vyaratici, verimli, yapici, Uretken, meslek sahibi, Ulkesine karsi
sorumluluklarinin bilincine varmis vatandaslar olarak yetistiriimesinde etkisi olan ilk kisilerden biri
ogretmenlerdir (Eker, 2015). Bir egitim sisteminde hedeflenen birey 6zellikleri, bu amagla benimsenmis
o6gretme-0grenme yaklasimlari ve bunlari temel alarak tasarlanmis O6gretim programlari degisse de
ogretmen egitim sisteminin temel unsurudur. Clinki siralanan faktorler farkhlassa da belirlenen
hedeflerin gerceklesmesinde temel degisken 6gretmenin niteligidir. Ulkemizde de son yillarda egitim
sistemiyle ilgili en ©nemli sorunlardan birinin, 6gretmen yetistirme silrecinin ve vyetistirilen
ogretmenlerin niteliginin olusturdugu gozlenmektedir. Yeni nesillerin gelismesini ve sekillenmesini
saglayan 6gretmenin, iyi bir egitimden geg¢mesi sarttir. Her meslek gibi 6gretmenlik mesleginin de
kendine &6zgii bilissel, duyussal ve devinimsel davranis nitelikleri vardir (Tanriverdi, 2015). Ogretim
ortaminda, hedefleri ve uygun davranislari saptama, bunlarin gerceklesecegi ortami diizenleme ve bu
boyutlara iliskin degerlendirme sorumlulugu tasiyacak 6gretmenin niteligi, énemli Olgide hizmet
oncesinde kazanacagi 6gretim becerilerine baghidir (Coban 2015). Yetistirilen 6gretmenlerin niteliginde
o6gretmen adaylarinin 6gretmenlik meslegine iliskin yeterliklere ne kadar sahip olduklari ve 6gretmenlik
meslegine yonelik tutumlari dnemli bir yer tutmaktadir (Capri & Celikkaleli, 2008).

Hem sosyal algimizi hem de davranislarimizi belirleyicilerinden birisi olarak tutumlar bircok bilimsel
calismada incelenmeye deger goriilmektedir (Ustiiner, 2006).Tutum, bireyin diisiince, duygu ve
davranislarini olusturan egilim olarak tanimlanabilir (Kagitcibasi, 1999). Bohner ve Wanke (2002) de
tutumu “insan bireyselliginin temel pargasi” olarak tanimlamaktadirlar. Bireylerin mesleklerine yonelik
tutumlari meslegin gereklerini yerine getirmede bilyik 6nem tasimaktadir (Durmusoglu, Yanik &
Akkoyunlu, 2009). S6z konusu meslek 6gretmenlik oldugunda ise, konunun énemi daha da artmaktadir.
Ogretmenlerin sahip olduklari tutumlar ile onlarin siniflarindaki davranislari ve uygulamalari arasinda
yakindan iliski s6z konusudur (Rimm-Kaufman & Sawyer, 2004). Dolayisiyla, olumlu tutumun
o6gretmenlerin basarisina dogru orantili olarak etki edebilecek bir unsur oldugu bazi arastirma
sonugclarinda dogrulanmaktadir (Demir, 2004; Askar & Erdem, 1987; Cakir, 2005; Terzi & Tezci, 2007).
Diger yandan bireyin tutumunun ne oldugunun bilinmesi, o bireyin ilgili uyarana karsi davranisinin da
tahmin edebilmesini saglayacaktir. Bu durum 6gretmenlik meslegi agisindan ¢ok daha onemlidir. Bu
nedenle 6gretmenlik meslegini yapacak bireylerin bu meslegin gerekliliklerini daha etkili bicimde yerine
getirebilmelerinin kosullarindan biri de meslege y&nelik tutumlarinin olumlu olmasidir (Ustiiner, 2006).

Tutumun gelisimini etkileyen bir¢cok faktér bulunmaktadir. Bilissel 6g8e tutumu olusturan faktoérler
arasinda énemli bir yere sahiptir (Tavsancil, 2002). Yetersiz bilgiye dayal gelisecek tutum ile daha genis
ve derin bilgiye dayali olusan tutumun siddeti veya derecesinin de farkh olacagi aciktir (Tezci & Terzi,
2007). Baska bir anlatimla 6gretmen adaylarinin hem meslege yonelik olumlu tutumlara sahip olmasi
hem de nitelikli 6gretme-6grenme siiregleri diizenleyebilmeleri icin bazi yeterliklere sahip olmalari
gerekmektedir.
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Yeterlik bir kisinin belli bir gorevi yerine getirebilmesi icin sahip olmasi gereken niteliklerdir
(Bursalioglu, 1981). 1739 sayili Milli Egitim Temel Kanunu'nun 6gretmenlerin nitelikleri ve segimine
iliskin 45. maddesinde, “Ogretmen adaylarinda genel kiiltiir, 6zel alan egitimi ve pedagojik formasyon
bakimindan aranacak nitelikler Milli Egitim Bakanlginca tespit olunur.” ifadesi (MEB, 2006) kapsaminda
Mart 1999'da MEB ve Universite temsilcilerinden olusan 6gretmen yeterlikleri komisyonunca, “egitme-
ogretme yeterlikleri”, “genel kiiltir bilgi ve becerileri” ve “6zel alan bilgi ve becerileri” ana baslklarindan
olusan yeterlikler belirlenmistir. Ogretmen Yetistirme ve Egitimi Genel Miidiirligi biinyesinde calisan
komisyonlarca hazirlanan taslaga gelen elestiriler dogrultusunda “Ogretmenlik Meslegi Genel
Yeterlikleri” gelistirilmistir. Bu yeterlikler ayni zamanda 0gretmen vyetistirme politikalarinin
belirlenmesinde, 6gretmenlerin hizmet dncesi ve hizmet igi egitimlerinin planlanmasinda, 6gretmenlerin
seciminde, Ogretmenlerin denetlenmesinde ve performanslarinin degerlendirilmesinde bir o6lguttir
(MEB, 2006). Kasim 2006’da ydrirlige giren bu yeterlik listesi; “Kisisel ve Mesleki Degerler-Mesleki
Gelisim”, “Ogrenciyi Tanima”, “Ogretme ve Ogrenme Sireci”, “Ogrenmeyi, Gelisimi izleme ve
Degerlendirme”, “Okul-Aile ve Toplum iliskileri” ve “Program ve igerik Bilgisi” olmak iizere 6 ana yeterlik,
bu yeterliklere iliskin 31 alt yeterlik ve 233 performans gostergesinden olusmaktadir (MEB, 2006). Bu
yeterlikler Milli Egitim Bakanligi Ogretmen VYetistirme ve Egitim Genel Mudiirliigiince 6gretmen
yetistiren kurumlara gonderilerek, 6gretmenlerin belirtilen yeterliklere sahip olacak sekilde yetistirilmesi
istenmistir (Mahiroglu, 2004).

Ogretmenin sinif performansiyla teorik bilgisi arasinda yiiksek iliskiler vardir (Holligan, 1997). Diger
yandan 6gretmenlerin yeterlilik inanglari, verimli bir okulun yaratilmasinda da 6nemli bir degisken olarak
degerlendirilmektir (Hoy & Woolfolk, 1993; Pajares & Miller, 1994. Bu ¢alisma arastirmanin amaci geregi
yeterlik gruplarindan 06gretme-6grenme sireci yeterlikleri, 6gretmenlerin 6grencilerin belirlenen
hedeflere ulasmalari igin gerekli olan dersi planlama, materyal hazirlama, 6grenme ortamlarini
dizenleme, ders digi etkinlikleri diizenleme, bireysel farkliliklari dikkate alarak 6gretimi gesitlendirme,
zaman ydnetimi ve davranis ydnetimi boyutlarini igerir.

Egitim sistemlerinin hedefledigi 6zellikleri bireylere kazandirabilmeleri igin 6gretmen adaylarinin
kendilerine yonelik mesleki yeterlik algilari ve 6gretmenlik meslegine yonelik tutum diizeyleri 6nemli bir
role sahiptir. Meslegine yonelik olumlu tutuma ve gereken yeterlige sahip olan 6gretmenlerin sistemin
ve Uriinlerinin niteligine dogrudan olumlu bir etki yapacagi siiphesizdir. Ogretmenlerin meslege y&nelik
olumlu tutumlarinin olusmasinda ve gereken niteliklere sahip olmasinda onlarin hizmet 6ncesi ve hizmet
icinde aldiklari egitim belirleyici bir etkiye sahiptir. Bireyleri gesitli alanlara hazirlama amaciyla verilen
mesleki egitimde, meslegi secen ve o meslek dogrultusunda egitim alan kisilere gelecekte o meslege
0zgl davraniglari gosterebilmesi icin gerekli olan bilgiler, duygular ve beceriler kazandirilmaya galigilir
(Ustiiner, 2006). Ogretmen yetistirme programlarinin en dnemli amaci, 6gretmenlik meslegine yonelik
olumlu tutumlar olusturmak ve meslegin gerektirdigi yeterliklerini 6gretmen adaylarina kazandirmaktir.
Ancak Ogretmen yetistirme siirecinde bu ilkelerin ne diizeyle ¢alistigi ve 6gretmen adaylarinin bu
niteliklere ne diizeyde sahip olarak mezun oldugu bilinmemektedir. Buna ek olarak 6gretmen
yeterliginin nasil gelistigi, hangi bilesenlerden olustugu, yliksek diizey bir 6gretmen yeterligi gelistirmeye
yonelik hangi programlarinin nasil gelistirileceginin belirlenmesi icin olduk¢a 6nemlidir (Pajares, 1997).

Alanyazin incelendiginde, 6gretmen adaylarinin meslege yonelik tutumlarini belirlemeye yonelik ¢ok
sayida arastirmanin (Akpinar, 2004; Aiim & Bekdemir, 2006; Aysu, 2007; Bedel, 2008; Capa & Cil, 2000;
Cetinkaya, 2009; Demir, 2004; Dogan, 2002; Kaya & Biiylikkasap, 2005; Oral, 2004; Pehlivan, 2004;
Saglam, 2008; Semerci & Semerci, 2004; Temel, 1990; Terzi & Tezci, 2007; Ustiin, 2007; Ustiin, Erkan &
Akman, 2004) ve sadece yeterlikleri (Davran, 2006; Erisen & Celikbz, 2003; Karacaoglu, 2008;
Numanoglu & Bayir, 2009; Petek, 2014; Seferoglu, 2004; Tabancali & Celik, 2013; Ulper & Bagci, 2012)
yer aldigi gorilmektedir. Bunun yaninda alanyazinda 6gretmen adaylarinin 6gretmenlik meslegine iliskin
tutumlari ile mesleki yeterliklerinin birlikte galisildigi arastirmalar da (Cakir, Erkus & Kilig, 2000;Cakir,
2005; Cakir, Kan & Siinbiil, 2006; Capri & Celikkaleli, 2008; Cetinkaya, 2007; Demirtas, Cémert & Ozer,
2011) mevcuttur. Ayrica literatiirde 6gretmen adaylarinin cinsiyetlerinin 6gretmenlik meslegine yonelik
tutumlarini etkiledigini ortaya koyan bircok arastirma bulunmaktadir (Cramer, 2004; Capri & Celikkaleli,
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2008; Cetinkaya, 2009; Pehlivan, 2004; Saglam, 2008; Terzi & Tezci, 2007). ). Ayrica, 6gretmen
adaylarinin 6gretim yeterliklerinin cinsiyete gore farklilik gosterdigi (Cakir, Erkus & Kilig, 2000; Kalaian &
Freeman, 1994; Seker, Deniz & Gérgen, 2005) ve konu alani (Demirtas, Cdmert & Oner, 2011; Cakir, Kan,
& Sunbil, 2006; Gurbuztirk & Sad, 2009). Bu sonuglar arastirma degiskenlerini belirlemede etkili
olmustur.

Ogretmen adaylarinin hizmet &ncesi egitimlerinin niteliginin sd6z konusu nitelikler agisindan
belirlenmesi bu becerilerin gelistiriimesine yonelik dneriler gelistirme agisindan oldukga 6nemlidir (Cam
Aktas, 2016). Bu arastirmanin hem degisik 6rneklem gruplarindan elde edilecek bulgularla, hem de daha
onceki calismalarda elde edilen sonuglarin farklilagip farklilagsmadiginin belirlenmesi agisindan adaylarin
o0gretmenlik meslegine iliskin tutumlari ve mesleki yeterliklerinin zamansal agidan degisip degismedigini
ortaya koyarak literatlire dnemli katkilarinin olacag disiinilmektedir. Ayrica arastirmanin ilgili alana
o6gretmenlerin 6grenme-06gretme yeterlikleri boyutuna odaklanmasi yoniyle 6zgin katkilar yapmasi
beklenmektedir. Bu ¢ercevede arastirmanin temel amaci 6gretmen adaylarinin 6gretmenlik meslegine
yonelik tutum dizeyleri ile 6gretme-6grenme sireci yeterlik dizeylerini ve aralarindaki iliskiyi
belirlemektir.

Bu calismada asagidaki sorulara cevap aranacaktir.

e Ogretmen adaylarinin 8gretmenlik meslegine yonelik tutumlari ne diizeydedir? Tutum diizeyleri;
a. Cinsiyet
b. Alan ve
c. Mezun olma durumuna gore anlamli olarak farklilasmakta midir?
o Ogretmen adaylarinin égretme-6grenme siireci yeterlikleri ne diizeydedir? Ogretmenlik yeterlikleri
dizeyleri;
a. Cinsiyet
b. Alan ve
¢. Mezun olma durumuna gére anlaml olarak farklilagsmakta midir?
o Ogretmen adaylarinin meslege yénelik tutum diizeyleri ile 6gretme-6grenme siireci yeterlik diizeyleri
arasinda anlamli bir iligki var midir?

Yontem
Arastirma Modeli

Bu calisma oOgretmen adaylarinin meslege yonelik tutumlar ile 6gretme-6grenme sireci
yeterliklerinin belirlenmesi yoniyle genel tarama, meslege yonelik tutumlar ile 6gretme-6grenme sireci
yeterliklerin birlikte degisip degismediginin belirlenmesi yoniyle ise iliskisel tarama modelindedir.

Calisma Evreni ve Orneklem

Arastirmanin evrenini Balikesir Universitesi Necatibey Egitim Fakiiltesinde 2015-2016 egitim-6gretim
yilinda dizenlenen pedagojik formasyon egitimi kursuna katilan toplam 850 0Ogretmen adayi
olusturmustur. Arastirma sosyal bilimler ile fen-matematik alanlari arasinda karsilastirmayi
amacladigindan veriler branslari bu alanlarda gruplanabilen toplam387 o6gretmen adayindan elde
edilmistir. Arastirmanin ¢alisma grubunu 249’u (% 64.34) Kadin ve 138’i (% 35.66) erkek 6gretmen
adayindan olusmaktadir. Calisma grubunda yer alan adaylarin 147’si (% 37.98) fen alaninda ve 240'1 (%
62.01) sosyal alanda 6grenim gérmuslerdir. Adaylarin 103’G (% 26.61) mezun durumda iken 284G (%
73.39) 6grenimlerinin son siniflarinda bulunmaktadirlar.
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Veri Toplama Araglari

Aragtirmanin verileri “Ogretmenlik Meslegi Tutum Olgegi” ve “Ogretme-Ogrenme Siireci Yeterlikleri
Olgegi ile elde edilmistir.

Ogretmenlik Meslegi Tutum Olgedi: Akkuzu (2012) tarafindan gelistirilen dlgek 6gretmen adaylarinin
mesleklerine bakis agilarini, meslege iliskin tutumlarini lgmek amaciyla kullanilan gegerligi ve giivenirligi
test edilmis 25 maddelik bir &lgektir. Olgek, 5"li likert tipinde olup olumlu ciimleler “Tamamen
Katiliyorum” segeneginden “Hi¢ Katilmiyorum” segenegine dogru 5, 4, 3, 2, 1 seklinde puanlanirken
olumsuz ciimleler de bunun tam tersi bir yol izlenerek “Tamamen Katiliyorum” segceneginden “Hig
Katilmiyorum” secenegine dogru 1, 2, 3, 4, 5 seklinde puanlanmistir. Ogretmenlik Meslegine Tutum
Olgegi "sevgi-korku-6nem" alt boyutlarindan olusmaktadir. Ogretmen adaylarinin 6gretmenlik meslegine
iliskin ifadeleri sirasiyla bu boyutlara goére gruplandiriimigtir: "sevgi" boyutu altinda meslegi 6gretmeye
sevdikleri ifadeler, "korku" boyutu altinda meslegi 6gretme korkulari ve 6gretimin 6nemi ile ilgili ifadeler
Meslegi "6nem" boyutuna girmektedir. Olcegin alt boyutlarinin giivenilirlik katsayilari (sevgi, .95), (korku,
.75), (6nem .76) 6lcegin giivenilirliginin gdstergeleridir. Orneklem boyutu nedeniyle, veri yapisinin
uygunlugunu test etmek icin faktor analizi icin KMO (Kaiser-Meyer-Olkin) kullanilmistir (.92). Alfa
givenilirlik katsayisi .93 olarak bulundu. Ek olarak, CFA (Dogrulayici Faktor Analizi) sonuglari ve
dogrulayici uyum indeksi degerleri, Gg faktorli yapiyr dogrulamak icin ispatlanmistir. Bu ¢alismada, KMO
degeri yine .92, alfa glivenilirlik katsayisi .91 olarak bulunmustur. Bu arastirmada 6lcegin alt boyutlarinin
guvenilirlik katsayilari ask (.93), korku (.80) ve 6nem (.73) olarak hesaplanmistir.

Ogretme-Ogrenme Siireci Yeterlikleri Olgedi: 6gretmen adaylarinin 6gretme-6grenme siireci
yeterlikleri diizeyini belirlemek amaciyla arastirmacilar tarafindan gelistirilen “Ogretme-Ogrenme Siireci
Yeterlikleri Olgegi” kullaniimistir. Olgekteki maddelerin olusturulmasi amaciyla Kasim 2006’da yiiriirliige
giren “Ogretmenlik Meslegi Genel Yeterlikleri” kapsaminda bulunan “Ogretme-Ogrenme Siireci” ana
yeterligi basliginda listelenmis olan ifadeler (MEB, 2006) 6lgek maddeleri olarak bigimlendirilmistir. Olgek
bu ana yeterlik basligi altinda siralanmis olan “Ogretimi Planlama” (8 madde), “Ogrenme Ortami ve
Materyal” (12 madde), “Ders Disi Etkinlikler” (7 madde), “Ogretimi Cesitlendirme” (8 madde) ve “Sinif
Yonetimi” (6madde) ve olmak lzere 5 alt bolim ve 41 yeterlilik maddesinden olusmaktadir. Likert
tipinde gelistirilen 6lgekte yer alan maddelere iliskin yeterlik diizeyleri “Cok Yetersizim”, “Yetersizim”,
“Kismen Yeterliyim”, “Yeterliyim” ve “Cok Yeterliyim” olarak derecelendirilmistir.

v

60 madde olarak bigimlendirilen “Ogretme-Ogrenme Siireci Yeterlikleri Olgegi”nin ilk hali 6nce 74
o6gretmen adayina uygulanmis ve elde edilen veriler analize tabi tutulmustur. Analizler neticesinde
olcekten cikarilmasi gereken maddelere karar verilmis ve 6lcek 47 madde olarak tekrar 58 6gretmen
adayina uygulanmistir. Bu adaylardan elde edilen verilerin analiz edilmesi sonucu 6lcekten 6 madde
daha cikartilarak 41 maddeye indirilmistir. 41 maddeden olusan &l¢egin son haline 159 6gretmen
adayindan toplanan verilerle gegerlilik ve glvenilirlik testleri ile agimlayici faktor analizi yapilmistir.

Faktor analizi birbiri ile iliskili cok sayida degiskeni birbiri ile iliskisiz ve kavramsal olarak anlamli yeni
degiskenler bulmayi hedefleyen ¢ok degiskenli bir istatistiktir (Bliylikoztirk, 2002). Yapilan dondirme
islemleri sonucunda yapilan analiz sonucunda faktor yik degeri .30 ve Ustiinde olan maddeler
degerlendirmeye alinmistir. Ogretme-Ogrenme Siireci Yeterlikleri Olceginin AFA sonuclari Tablo 1’de yer
almaktadir.

Tablo 1’de yer alan AFA sonuglarina gére, Ogretme-Ogrenme Siireci Yeterlikleri Olgegi’ne ait KMO
degeri .90; Bartlett’s Testi sonucu (x? (820) =4251.536, p<.05),manidar oldugu goriilmektedir. Olcegin
calisma grubunda bes faktér olarak algilanmakta ve bu bes faktor toplam varyansin %62.28'ini
aciklamaktadir. Birinci faktdrde yer alan ve “Ogrenme ortami ve materyal” olarak adlandirilan faktérdeki
12 madde toplam varyansin% 31.26’sini, ikinci faktérde yer alan ve “Ogretimi planlama” olarak
adlandirilan faktérdeki 8 madde toplam varyansin % 10.59’unu, iiciincii faktérde yer alan ve “Ogretimi
cesitlendirme” olarak adlandirilan faktérdeki 8 madde toplam varyansin % 8.56’sini, dérdiinci faktérde
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yer alan ve “Ders disi etkinlikler” olarak adlandirilan faktérdeki 7 madde toplam varyansin % 6,90’ini ve
besinci faktorde yer alan ve “Sinif yonetimi” olarak adlandirilan faktérdeki 6 madde toplam varyansin %
4.98’ini agikladigi belirlenmistir.

Tablo 1.
Ogretme Siireci Yeterlikleri Olcedi Analizi Degerleri.
Madde Cronbach Guttman  Acgikladigi Toplam
Sayisi  Faktorler Alpha Split-Half Varyans (%)
12 Ogrenme ortami ve materyal .94 .94 31.26
Ogretimi planlama 91 .89 10.59
Ogretimi cesitlendirme .90 .88 8.56
Ders disi etkinlikler 91 .84 6.90
Sinif yonetimi .85 .81 498
41 Ogretme-dgrenme siireci yeterlikleri .94 73 62.28

KMO=.90; x* (820) =4251.54;p<.05

Ogretme-6grenme siireci yeterlilikleri 6lceginin Cronbach Alpha giivenirlik katsayisi dlgegin tamami
icin .94; 6grenme ortami ve materyal faktord icin .94; Ogretimi planlama faktord icin .95; Ogretimi
cesitlendirme faktori igin .90; ders disi etkinlikler faktord icin .91 ve sinif yonetimi faktori icin .85 olarak
hesaplanmistir. Olgek formunun iki es parcaya béliinerek, iki yarinin deneklere ayni anda uygulanmasi
sonrasl, her iki yarinin arasindaki korelasyon ile giivenilirlik testi yapan split-half metodu (Ercan & Kan,
2004) uygulanmis ve 6lgegin tamami igin bu deger .73; 6grenme ortami ve materyal faktor icin .94;
o6gretimi planlama faktori icin .89; 6gretimi cesitlendirme faktori icin .88; ders disi etkinlikler faktori
icin .85 ve sinif yénetimi faktodrii icin .81 olarak bulunmustur. Ogretme-Ogrenme Siireci Yeterlikleri
Olgeginde yer alan maddelerin faktor yiik degerleri Tablo 2’de yer almaktadir.

Ogretme-6grenme siireci yeterlikleri 8lcegi, yukaridaki yapi sekliyle Dogrulayici faktér analizine (DFA)
(Confirmatory Factor Analysis: CFA) tabi tutulmustur. DFA 6lgme modellerinin gelistiriimesinde sik
kullanilan ve &6nceden belirlenmis bir yapinin dogrulanmasini amaglar (Aytag¢ & Ongen, 2012).
Arastirmada agimlayici faktor analizi ile belirlenmis olan 6lgegin yapisi DFA ile bu ¢alisma grubundaki
uyum dizeyi incelenmistir.

Sekil 1’de sunulan dogrulayici faktor analizine iliskin uyum gostergeleri dlgek icin Ki-kare(x2) degeri
ve istatistiksel manidarlik dizeyleri saptanmistir. Model veri uyumuna iliskin hesaplanan Ki-Kare degeri
[x2=1032.35, df=774, p<.05] manidardir. Orneklem biiyiikliigiiniin etkisinin de hesaplamaya dahil edildigi
“Ki-Kare Serbestlik Derecesi” orani ise olduk¢a distik bulunmustur (1032.35/774=1.33). Uyum
indekslerinde ise ortalama hata karekoki(RMSEA) .04 olarak bulunmustur. RMSEA degeri .00 ile .05
arasinda oldugundan iyi bir uyumun var oldugunu gosterdigi séylenebilir.
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Tablo 2.
Ogretme-Ogrenme Siireci Yeterlikleri Olcedi Maddeleri Faktor Yiik Dederleri.

Faktor
Ogrenme ortami ve materyal Yiikii
10-Materyal hazirlamada bilgisayar ve diger teknolojik araglardan yararlanma .81
14-Materyal hazirlarken gevre olanaklarindan yararlanma .80
18-Ogrenme ortaminin fiziksel kosullarini (isi, isik, ses durumu vb.) 6grenmeyi destekleyecek 77
bicimde diizenleme ’
19-Ogrenme ortamini diizenlerken arag ve gereglerin kullanim ilkelerini dikkate alma 77
12-Materyal hazirlarken kullanigl ve ekonomik olmasina dikkat etme 77
11-Ogretme-dgrenme siirecinde materyaller hazirlarken dgrenci gorislerini de dikkate alma 77
17-Ogrenme ortamlarini etkinlik tiiriine gére (bireysel, isbirlikli vb.) diizenleme .75
13-Hazirlanan materyalin 6grenilecek igerige uygun olmasina dikkat etme .75
15-Teknolojik ortamlardaki (veri tabanlari, cevrimici kaynaklar vb.) 6gretme — 6grenme ile 74
ilgili kaynaklara ulasma ’
20-Ogrenme-6gretme siirecinde teknolojik kaynaklari etkili kullanabilme .72
9-Materyalleri hazirlarken ve segerken bireysel farkliliklari dikkate alma 71
16-Ogrenme ortamlarini diizenlerken &grencilerin farkli 6n yasantilarini dikkate alma .70
Ogretimi planlama
1-Ders planini 6grenciyi merkeze alarak hazirlama .81
5-Dersi planlarken diger 6gretmenlerle isbirligi yapma 77
8-Ders planinda kullanacagi kaynak ve materyalleri belirtme .76
6-Ders planinda amaca uygun etkinlikleri belirtme .74
3-Ders planinda amag ve kazanimlarin neler olacagini belirtme .74
7-Ders planinda amaca uygun yontem ve teknikleri belirtme .74
2-Ders planinda bireysel farkliliklari dikkate alma .70
4-Dersi planlarken diger dersler ve ara disiplinlerle iliskilendirme .67
Ogretimi gesitlendirme
34-Ogrencilerin basarili yénlerini 6ne ¢ikarma .78
28-Ogretimi gesitlendirirken gerektiginde uzman yardimina basvurma .74
31-Bireysel 6grenme planlari yapma .72
32-Bireysel farkhliklari dikkate alarak 6lgme ve degerlendirme yaklasimlarini ¢esitlendirme .72
30-Ozel sorunlari olanlarla ilgili yasal dayanaklari bilme 71
29-Ogretim ydntemlerini belirlerken bireysel farkhliklari dikkate alma 71
33-Ogrencilerine yapici, agiklayici ve gelistirici geri bildirimler verme .70
35-Ogrencilerin kendilerini giidiilemeyi 6grenmeleri icin olanak saglama .68
Ders disi etkinlikler
23-Ders disi etkinlikleri 6grenci 6zelliklerini dikkate alarak dizenleme .81
21-Ders disi etkinlikler icin plan hazirlama .81
22-Ders disi etkinliklerin dersin amaglarina uygun olmasina dikkat etme .77
26-Ders disi etkinliklerin glivenle gerceklesmesi icin gerekli dnlemleri alma .74
24-Ders disi etkinlikler icin gerekli yazisma ve goriismeleri yapma .74
27-Farkl ihtiyaglari dikkate alarak 6grenme etkinlikleri diizenleme .72
25-Ders disi etkinlikler icin gereken araglari temin etme .72
Sinif yonetimi
37-Ogretme - 6grenme siirecinde zamani etkin kullanma .74
36-Zamani etkin kullanacak sekilde dersi planlama .73
38-Ogrencilerin ders ici ve ders disi zamanlarini etkili kullanmalari igin ydnlendirmeler yapma 71
40-Ogrencilerin duygu ve diisiincelerini ydnetebilmelerinde rehberlik etme .70
41-Ogrencilerin 6z denetim becerilerini gelistirmesine rehberlik etme .69
39-Sinif kurallarini 6grencilerle birlikte belirleme .67
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Chi-Square=1032.35, df=774, P-value=0.00000, RMSEA=0.046
Sekil 1. Ogretme-Ogdrenme Siireci Yeterlikleri Olcedi DFA yiik dederleri.

Verilerin Analizi Ve Yorumlanmasi

Arastirmada kullanilan  “Ogretmenlik Meslegi Tutum Olgegi” ve “Ogretme-Ogrenme Siireci
Yeterlikleri Olgegi” 1’den 5’e kadar olan derecelendirme &lgegi oldugundan dgretmen adaylarinin tutum
ve yeterlik dizeyleri her secenege karsilik gelen puan aralklar [(1.00-1.80), (1.81-2.60), (2.61-3.40),
(3.41-4.20) ve (4.21-5.00)] cercevesinde yorumlanmistir. Olceklerden elde edilen veriler degiskenler
(cinsiyet, alan ve mezun olma durumu) acisindan farkin anlamh olup olmadig t-testi ile karsilastiriimis,
yorumlanmasinda ise .05 anlamlilik diizeyi temel alinmistir. Farkin anlaml ¢ikmasi durumlarinda etki
biyuklikleri (EB) gruplarin ortalamalari arasi farkin birlestirilmis standart sapmaya bolinmesiyle (Can,
2014) hesaplanmistir.Ogretmen adaylarinin meslege yonelik tutum diizeyleri ile 8gretmenlik yeterlikleri
diizeyleri arasinda anlamli bir iliskinin olup olmadigi ise pearson korelasyon katsayisi ile hesaplanmistir.

Bulgular

Ogretmen adaylarinin dgretmenlik meslegine yénelik tutumlarina ait ortalamalar ve standart sapma
degerleri Tablo-3’de verilmistir. Ogretmenlik meslegine ydnelik tutumlarina ait ortalamalara bakildiginda
dgretmen adaylarinin sevgi (X=4.27) ve 6nem (X=4.27)tutumlarinin, korku (X=3.59)tutumlarindan daha
yiiksek oldugu, 6gretmen adaylarinin meslege yonelik genel tutumlarinin (X=4.05) ise “yiiksek” diizeyde
oldugu soylenebilir.
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Tablo 3.
Ogretmen Adaylarinin Ogretmenlik Meslegine Yénelik Tutum Diizeyleri.

Sevgi Korku Onem Genel
X 4.27 3.59 4.27 4.05
SS .69 .76 .60 .57

N=387

Ogretmen adaylarinin 6gretmenlik meslegine yénelik tutumlarina ait ortalamalar ve bu ortalamalarin
cinsiyete gore farklilasma durumuna ait veriler Tablo-4’de verilmistir.

Tablo 4.
Cinsiyete Gére Ogretmenlik Meslegine Yénelik Tutum Diizeyleri.

Faktorler Cinsiyet N X Ss t p EB
Sevgi Kadin 249 4.35 .61 2.76 .00* .30
Erkek 138 4.13 .79

Korku Kadin 249 3.59 .75 .08 94
Erkek 138 3.58 .78

Onem Kadin 249 4.33 .55 2.33 .02* .25
Erkek 138 4.17 .67

Ogretmenlik meslegi Genel  Kadin 249 4.10 .54 2.16 .03* .23
Erkek 138 3.97 .61

*p<.05

Tablo 4’te yer alan degerler incelendiginde sevgi (t=2.27, p<.05, EB=.30) ve 6nem (t=2.33, p<.05,
EB=.25) faktérlerinde ve 6gretmenlik meslegine yonelik tutumun genelinde (t=2.16, p<.05, EB=.23) kadin
ogretmen adaylarinin erkek 6gretmen adaylarina gore daha yiksek dizeyde olumlu tutuma sahip
olduklari gorilmektedir. Korku faktoriinde ise cinsiyet agisindan istatistiksel olarak anlamli bir farklilik
bulunmamaktadir. Ogretmen adaylarinin 6gretmenlik meslegine yénelik tutumlarina ait ortalamalar ve
bu ortalamalarin 6grenim gordikleri alanlara gore farklilasma durumuna ait veriler Tablo-5"te verilmistir.

Tablo 5.
Ogrenim Alanlarina Gére Ogretmenlik Mesledine Yénelik Tutum Diizeyleri.
Faktorler Alan N X Ss t p Etki
Sevgi Fen 147 4.22 72 -1.20 .23
Sosyal 240 4.30 .67
Korku Fen 147 3.68 73 1.98 .04* 21
Sosyal 240 3.53 77
Onem Fen 147 4.27 .64 .00 .99
Sosyal 240 4.27 .58
Ogretmenlik meslegi  Fen 147 4.06 .60 21 .84
Genel Sosyal 240 4.05 .55
*p<.05

Tablo 5’ten 6gretmen adaylarinin 6grenim gordikleri alan degiskenine gére 6gretmenlik meslegine
yonelik tutumlari incelendiginde korku faktorlerinde fen alaninda 6grenim géren 6gretmen adaylarinin
sosyal alanlardaki 6gretmen adaylarina gbére daha yilksek dizeyde olumlu tutuma sahip olduklari
gorulmektedir (t=1.98, p<.05, EB=.21). Sevgi, 6nem faktorlerinde ve 6gretmenlik meslegine yonelik genel
tutumlarinin alan degiskenine gore anlamli dlciide farklilasmadigi ortaya cikmistir. Ogretmen adaylarinin
ogretmenlik meslegine yonelik tutumlarina ait ortalamalar ve bu ortalamalarin mezun olma durumuna
gore farklilasma durumuna ait veriler Tablo-6’da verilmistir.

603



Hasan Hiiseyin SAHAN, Hasan ZOG — Pegem Egitim ve Ogretim Dergisi, 7(4), 2017, 583-610

Tablo 6.

Mezuniyet Durumuna Gére Ogretmenlik Meslegine Yénelik Tutum Diizeyleri.

Faktorler Mezuniyet N X ss t p

Sevgi Mezun 103 4.29 .67 40 .69
Son Sinif 284 4.26 .70

Korku Mezun 103 3.70 74 1.83 .07
Son Sinif 284 3.54 .76

Onem Mezun 103 4.33 61 1.03 31
Son Sinif 284 4.25 .60

Ogretmenlik meslegi Mezun 103 4.11 .56 1.25 21

Genel Son Sinif 284 4.03 .57

Tablo 6’da yer alan degerler incelendiginde tim faktorlerde ve 6gretmenlik meslegine yonelik
tutumun genelinde mezun olma durumuna gore istatistiksel olarak anlamli bir farkliigin bulunmadigi
gorilmektedir. Ogretmen adaylarinin gretme-6grenme siireci yeterliklerine ait ortalamalar ve standart
sapma degerleri Tablo-7’de verilmistir.

Tablo 7.
Ogretmen Adaylarinin Ogretme-Ogrenme Siireci Yeterlik Diizeyleri.
Ogretimi  Ogrenme Ortami Ders Digi Ogretimi Sinif
Planlama ve Materyal  Etkinlikler Cesitlendirme Yonetimi Genel
X 3.82 3.80 3.75 3.73 3.91 3.80
Ss .49 .51 .63 .54 .58 .58

N=387

Ogretme-6grenme siireci yeterliklerine yonelik tutumlarina ait ortalamalara bakildiginda 6gretmen
adaylarinin kendirlerini en cok sinif yénetiminde (X=3.91) yeterli gérdiikleri ve bu yeterligi sirasiyla
dgretimi planlama (X=3.82), 6grenme ortami ve materyal (X=3.80), ders disi etkinlikler (X=3.75) ve
dgretimi cesitlendirme (X=3.73) yeterliklerinin izledigi goriilmektedir. Ogretmen adaylari kendilerini
dgretme-6grenme siirecinde (X=3.80) genel olarak yeterli gordiikleri sdylenebilir. Ogretmen adaylarinin
o6gretme-6grenme sireci yeterliklerine ait ortalamalar ve bu ortalamalarin cinsiyete gore farklilasma
durumuna ait veriler Tablo-8'de verilmistir.

Tablo 8.
Cinsiyete Gére Ogretme-Ogdrenme Siireci Yeterlik Diizeyleri.
Faktorler Cinsiyet N X Ss t p
Ogretimi planlama Kadin 249 3.79 .03 -1.38 17
Erkek 138 3.87 .04
Ogrenme ortami ve materyal Kadin 249 3.78 .03 -1.27 21
Erkek 138 3.85 .04
Ders disi etkinlikler Kadin 249 3.72 .04 -1.57 12
Erkek 138 3.82 .05
Ogretimi cesitlendirme Kadin 249 3.73 .03 -.20 .84
Erkek 138 3.74 .05
Sinif yonetimi Kadin 249 3.90 .04 -.06 .96
Erkek 138 3.91 .05
Ogretme-6grenme siireci yeterlikleri Kadin 249 3.78 .03 -1.15 .25
genel Erkek 138 3.83 .04
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Tablo 8 incelendiginde 6gretmen adaylarinin cinsiyet degiskenine gore Ogretme-6grenme siireci
yeterliklerinin tim alt faktorlerde ve 6gretme-6grenme sireci yeterliliklerinin genelinde istatistiksel
olarak anlamh farkhlasmadigi gériilmektedir. Ogretmen adaylarinin  8gretme-6grenme  siireci
yeterliklerine ait ortalamalar ve bu ortalamalarin alanlara gore farklilasma durumuna ait veriler Tablo-
9’da verilmistir.

Tablo 9.
Ogrenim Alanlarina Gére Ogretme-Ogrenme Siireci Yeterlik Diizeyleri.
Faktorler Alan N X Ss t p Etki
Ogretimi planlama Fen 147 3.88 42 1.86 .06
Sosyal 240 3.79 .52
Ogrenme ortami ve materyal Fen 147 3.85 .49 1.52 13
Sosyal 240 3.77 .52
Ders disi etkinlikler Fen 147 3.80 .60 1.22 .22
Sosyal 240 3.72 .64
Ogretimi gesitlendirme Fen 147 3.79 .51 1.66 .10
Sosyal 240 3.70 .56
Sinif yonetimi Fen 147 3.99 .55 2.23 .03* .24
Sosyal 240 3.85 .59
Ogretme-6grenme siireci Fen 147 3.86 42 1.99 .04* 21
yeterlilikleri genel Sosyal 240 3.76 46
*p<.05

Tablo 9’da yer alan degerler incelendiginde sinif yonetimi faktériinde (t=2.23, p<.05, EB=.24) ve
o6gretme-6grenme sireci yeterliklerinin genelinde (t=1.99, p<.05, EB=.21) fen alaninda 6grenim géren
o6gretmen adaylarinin sosyal alanda 6grenim alan 6gretmen adaylarina gére daha yiksek diizeyde
kendilerini yeterli bulduklari gorilmektedir. Diger alt faktorlerde ise 6grenim alani degiskenine gore
istatistiksel olarak anlaml bir farklilik bulunmamaktadir. Ogretmen adaylarinin égretme-égrenme siireci
yeterliliklerine ait ortalamalar ve bu ortalamalarin mezun olma durumuna goére farklilasma durumuna ait
veriler Tablo-10’da verilmistir.

Tablo 10.
Mezuniyet Durumuna Gére Ogretme-Odgrenme Siireci Yeterlik Diizeyleri.
Faktorler Mezuniyet N X Ss t p  Etki
Ogretimi planlama Mezun 103 3.87 46 1.21 .23
Son sinif 284 3.80 .49
Ogrenme ortami ve Mezun 103 3.89 .51 2.02 .04* .23
materyal Son sinif 284 3.77 .50
Ders disi etkinlikler Mezun 103 3.79 .62 .70 .48
Son sinif 284 3.74 .63
Ogretimi cesitlendirme Mezun 103 3.77 .52 .88 .38
Son sinif 284 3.72 .55
Sinif yonetimi Mezun 103 3.97 .57 1.38 .17
Son sinif 284 3.88 .58
Ogretme-6grenme siireci  Mezun 103 3.86 .45 1.57 12
yeterlilikleri genel Son sinif 284 3.78 .45
*p<.05

Tablo 10’da yer alan degerler incelendiginde 6grenme ortami ve materyal faktorlerinde mezun
olanlarin son sinifta bulunan 6gretmen adaylarina goére daha yilksek diizeyde kendilerini yeterli
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bulduklari goriilmektedir (t=2.02, p<.05, EB=.23). Diger alt faktorlerde ve Ogretme-6grenme slreci
yeterliliklerinin genelinde mezuniyet durumu degiskenine gore istatistiksel olarak anlamli bir farkhhk
bulunmamaktadir. Ogretmen adaylarinin meslege yénelik tutum diizeyleri ile 6gretme-6grenme siireci
yeterlik diizeyleri arasindaki iliski durumunu gésteren bulgular Tablo 11’de yer almaktadir.

Tablo 11.
Meslege Yonelik Tutum Diizeyleri ile O§retme-Ogrenme Siireci Yeterlik Diizeyleri lliskisi.
Q q:)
g £3
8 ] 'E Q=
T E £ ©% =
N o _5 == o o ¥ s
EE E£8 Z2xES2 § €& €
= © c® T = 5 9 > €5 - =] € & 0
o E oS 2= o« g 9 @ = § 9w
Faktorler 3% Be 2388 5 &3 g & S
Ogretimi planlama 1.00
Ogrenme ortami ve 64" 1.00
materyal
Ders disi etkinlikler 44 .61 1.00
Ogretimi cesitlendirme .58 65 577 1.00
Sinif yénetimi 58" 627 547 737 1.00
Ogrenme dgretme 78" 88" 777 85" 82" 1.00
sireci yeterlikleri
Sevgi 30 29 287 327 32 36 1.00
Korku 297 317 217 287 357 357 437 1.00
Onem 26 307 267 327 317 357 747 36 1.00
Ogretmenlik meslegi 35" 36 307 377 40" 437 907 757 80" 1.00

*p<.05 (N=387)

Tablo 11'de yer alan degerlere gore 6gretmen adaylarinin meslege yonelik tutum duzeyleri ile
o6gretme-0grenme siireci yeterlik diizeyleri arasindaki iliski durumu incelendiginde her iki 6lgegin butlini
ile tim alt boyutlarinin bir birileri ile istatistiksel olarak anlamli diizeyde pozitif yonli iliskili oldugu
sonucuna varilabilir.

Sonug, Tartisma ve Oneriler

Ogretmen adaylarinin dgretmenlik meslegine yonelik tutum diizeyleri ile dgretme-dgrenme siireci
yeterlikleri diizeylerini ve aralarindaki iliskiyi belirlemek amaciyla yapilan bu arastirma sonucunda Kadin
o6gretmen adaylarinin erkeklere oranla 6gretmenlik meslegine yonelik olarak daha olumlu bir tutuma
sahip olduklari sonucuna ulasilmistir. Bu sonug Cramer (2004), Capri ve Celikkaleli (2008), Cetinkaya
(2009), Pehlivan (2004), Saglam (2008) ve Terzi ve Tezci (2007)'nin yaptiklari arastirmalarinda ulastiklari
sonuglarla benzerlik géstermektedir. Bu sonucun ortaya ¢ikmasinda toplumda 6gretmenlik mesleginin
Kadin meslegi olarak algilanmasinin ve kadinlarin annelik i¢glidisi ile birey yetistirmeye olan
yatkinliklarinin etkili olabilecegi dusliniilmektedir. Diger yandan Capri ve Celikkaleli (2008) ile Demirtas
ve digerlerinin (2008) yaptiklari arastirmalarindaki bulgularinda da oldugu gibi 6gretmen adaylarinin
ogretmenlik meslegine iliskin tutumlarinin 6grenim goérdigld alan degiskenine gore farklilasmadigl
sonucuna erisilmistir. Bununla birlikte arastirma ile son sinif ve mezun durumunda olan 6gretmen
adaylarinin 6gretmenlik meslegine iliskin tutumlarinin farklilasmadigi ortaya konmustur.
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Arastirmada 6gretmen adaylarinin 6gretme-6grenme sireci yeterlikleri cinsiyet degiskenine gore
farklilagmadig sonucuna ulagiimistir. Cinsiyetin 6gretme-6grenme siireci yeterliklerini etkileyen bir
degisken olmadigl sonucu Konokman ve Yelken (2013) ve Seferoglu (2004)'nun arastirmalarindaki
sonuglarla tutarlidir. Diger yandan, Cakir, Erkus ve Kilig (2000) ve Seker, Deniz ve Gorgen (2005)’in
arastirmalarinda cinsiyet degiskeni acgisindan 6gretmen adaylarinin mesleki yeterlik veya 6z-yeterlik
inanglarinin (Kalaian & Freeman, 1994) kiz 6gretmen adaylari lehine anlamli diizeyde farkhlastig
sonucuna ulasiimistir. Arastirma ile O6gretmen adaylarinin 6grenme-6gretme sireci yeterliklerinin
o6grenim gordigu alan degiskenine gore yapilan analizler neticesinde fen alaninda 6grenim goéren
adaylarin sosyal alanda 6grenim goren adaylara gore daha yuksek yeterlikleri oldugu saptanmistir. Diger
yandan alanyazinda farkin sosyal alanda 6grenim goéren adaylar lehine oldugunu gésteren arastirmalar
da (Demirtas, Cémert & Oner, 2011; Cakir, Kan & Siinbiil, 2006; Giirbiiztiirk & Sad, 2009) bulunmaktadir.
Arastirmalarin  6rneklem farkhliklart arastirma sonuglarinin  farkhliklarinin - bir nedeni olarak
yorumlanabilir.

Ogretmen adaylarinin égretmenlik meslegine yonelik tutumlan ile &gretme-dgrenme siireci
yeterlikleri arasindaki iliskinin incelenmesi neticesinde 6gretmenlik meslegi tutum 6lceginin sevgi, korku
ve onem alt boyutlari ile 6grenme 6gretme siireci yeterlikleri 6lgeginin 6gretimi planlama, 6grenme
ortami ve materyal, ders disi etkinlikler, 6gretimi cesitlendirme ve sinif yonetimi alt boyutlari arasinda
pozitif yonli bir iliskinin var oldugu bulgusuna erisilmistir. Bir baska deyisle 6gretmen adaylarinin
meslege yonelik tutumlari arttikca 6gretme-6grenme sirecinde kendilerini daha yeterli gormektedirler.
Alanyazin incelendiginde 6gretmen adaylarinin 6gretmen yeterligi ile 6gretmenlik meslegine yonelik
tutumlar arasinda pozitif yonde anlamli iliskinin oldugunu ortaya koyan pek ¢ok ¢alismaya rastlanmistir
(Cakir, 2005; Cakar, Erkus & Kilig, 2000; Capri & Celikkaleli, 2008; Demirtas, Cémert & Oner, 2011; Oguz &
Topkaya, 2008) Benzer sonuglara Caprara, Barbaranelli, Steca ve Malone (2006) da ulasmis,
O0gretmenlerin yeterlik algilarinin meslege iliskin tutumlarindan etkilendigini ortaya koymuslardir.

Ogretmen adaylarinin dgretmenlik meslegine yonelik tutum diizeyleri ile 8gretme-dgrenme siireci
yeterlikleri diizeylerini ve aralarindaki iliskiyi belirlemek amaciyla yapilan bu arastirma sonucunda
o6gretmen adaylarinin meslege yonelik olumlu tutuma ve yiksek dizeyde 6gretme-6grenme sireci
yeterliklerine sahip olduklari belirlenmistir. Ayrica 6gretmen adaylarinin meslege yonelik tutum
dizeyleri ile 6gretme-6grenme sureci yeterlik dizeylerinin anlamli diizeyde pozitif yonli iliskiye sahip
oldugu sonucuna ulasiimistir.

Asagida hem arastirmadan elde edilen sonuglara dayali olarak hem de arastirmacilara yonelik olarak
bazi 6neriler siralanmistir:

e Ogretmen adaylarinin hizmet &ncesi egitim siireclerinde meslege yonelik tutum ve 6gretme-
o6grenme sireci yeterlik dizeylerine katkisinin giiclendirilerek siirdirilmesi gerekmektedir.

e Buna ek olarak, adaylarin meslege basladiktan sonra meslege yonelik tutum ve 6gretme-6grenme
sireci yeterlik duzeylerinde bir azalma yasanmamasina yonelik gerekli galisma kosullarinin
olusturulmasina 6zen gosterilmelidir.

e Arastirmada gelistirilen 6gretme-6grenme siireci yeterlilikleri 6lgceginin gecerli ve givenilir bir
vapida oldugu, bu O0Olcegin Ogretmenlerin ve 6gretmen adaylarinin yeterliklerinin hangi
degiskenlerden etkilendigini belirlemeye yonelik calismalarda kullanilabilir.

o Ogretmenlik meslegine yénelik tutumlarin ve dgretme-6grenme siireci yeterliklerinin 6gretmen
adaylari ve 6gretmen gruplari tGzerinde karsilastirilmali olarak arastirilabilir.

e Benzer bir calisma farkh Universitelerde teknik egitim fakiltelerini de kapsayan daha biyuk
orneklem gruplarinda da yenilenebilir.

Bilgilendirme

Bu calismanin bir kismi 4. Ogretim ve Ogretim Uzerine Uluslararasi Konferans'ta sézlii sunum olarak
sunulmustur, 27-30 Ekim 2016, Antalya, Turkiye.

607



Hasan Hiiseyin SAHAN, Hasan ZOG — Pegem Egitim ve Ogretim Dergisi, 7(4), 2017, 583-610

References

Akkuzu, N. (2012). Kimya dgretmen adaylarinin mesleki yeterlilik diizeylerinin belirlenmesi. Unpublished
doctoral dissertation, Dokuz Eyliil University, izmir.

Alim, M., & Bekdemir, U. (2006). Cografya 6gretmeni adaylarinin 6gretmenlik meslegine yénelik
tutumlari. Milli EGitim Dergisi, 35 (172), 263-275.

Askar, P., & Erdem, M. (1987). Ogretmenlik meslegine yonelik tutum dlcegi. Caddas Egitim, 121, 8-11.

Aytag, M., & Ongen, B. (2012). Dogrulayici Faktdr Analizi lle Yeni Cevresel Paradigma Olgeginin yapi
gecerliliginin incelenmesi. istatistikgiler Dergisi, 5 (1), 14-22.

Aysu, B. (2007). Okuléncesi 6gretmen adaylarinin égretmenlik meslegine karsi tutumlarinin incelenmesi.
Unpublished master's thesis, Ankara University, Ankara.

Bedel, E. F. (2008). Okuloncesi 6gretmen adaylarinin 6gretmenlik meslegine iliskin tutumlari ve baz
kisilik 6zellikleri arasindaki iliskiler. Egitimde Kuram ve Uygulama, 4 (1), 31-48.

Bohner, G., & Wanke, M. (2002). Attitudes and attitude change. Routledge: 1st Edition.

Bursalioglu, Z. (1981). Egitim yéneticisinin yeterlikleri. Ankara: Ankara Universitesi Egitim Fakiiltesi
Yayinlari.

Buyukozturk, S. (2002). Sosyal bilimler igin veri analizi el kitabi. Ankara: Pegem A Yayincilik.

Caprara, G. V., Barbaranelli, C, Steca, P., & Malone, P. S. (2006). Teachers' self-efficacy beliefs as
determinants of job satisfaction and students' academic achievement: A study at the school level.
Journal of School Psychology, 44, 473—490.

Cam Aktas, B. (2016). Pedagojik formasyon programi 6grencilerinin elestirel okuma yeterlik algisi ve
yansitici disinme egilimlerinin incelenmesi. Elektronik Sosyal Bilimler Dergisi, 15 (59), 1186-1202.

Cakir, O., Erkus, A., & Kilig, F. (2000). Mersin (iniversitesi 1999-2000 yili éGretmenlik meslek bilgisi
programinin (OMBP) cesitli dediskenler agisindan dederlendirilmesi. Mersin University, research
project .

Cakir, 0. (2005). Anadolu Universitesi agik 6gretim fakiiltesi ingilizce 6gretmenligi lisans programi (iOLP)
ve egitim fakiilteleri ingilizce 6gretmenligi lisans programi dgrencilerinin meslege yoénelik tutumlari
ve mesleki yeterlik algilari. inénii Universitesi Egitim Fakiiltesi Dergisi, 6 (9), 27-42.

Cakir, O. Kan, A., & Siinbiil, 0. (2006). Ogretmenlik meslek bilgisi ve tezsiz yiiksek lisans programlarinin
tutum ve dzyeterlik acisindan degerlendirilmesi. Mersin Universitesi Egitim Fakiiltesi Dergisi, 2 (1),
36-47.

Can, A. (2014). SPSS ile bilimsel arastirma stirecinde nicel veri analizi. Ankara: Pegem A Yayincilik.

Capa, Y., & Cil, N. (2000). Ogretmen adaylarinin dgretmenlik meslegine yénelik tutumlarinin farkl
degiskenler acisinda incelenmesi. Hacettepe Universitesi EGitim Fakiiltesi Dergisi, 18, 69 — 73.

Capri, B., & Celikkaleli, 0. (2008). Ogretmen adaylarinin dgretmenlige iliskin tutum ve mesleki yeterlik
inancglarinin cinsiyet, program ve fakiltelerine gére incelenmesi. inénii Universitesi EGitim Fakiiltesi
Dergisi, 9 (15), 33-53.

Coban, A. (2015). Ogretmen egitiminde mikro dgretim ve farkl yaklasimlar. Elektronik Sosyal Bilimler
Dergisi, 14 (53), 219-231.

Cetinkaya, R. (2007). Tiirkce Ogretmeni adaylarinin yeterlik algilari ve édretmenlik mesledine yénelik
tutumlari. Unpublished master's thesis, Selguk University, Konya.

Cetinkaya, Z. (2009). Tirkce Ogretmen adaylarinin 6gretmenlik meslegine iliskin tutumlarinin
belirlenmesi. ilkégretim Online, 8 (2), 298-305.

Davran, E. (2006). ilkégretim kurumlarindaki 6g§retmenlik uygulamasinin égretmen adaylarinin
oégretmenlik yeterliliklerini kazanmalari lizerindeki etkisi. Unpublished master's thesis, Ylzinci Yil
University, Van.

608



Hasan Hiiseyin SAHAN, Hasan ZOG — Pegem Egitim ve Ogretim Dergisi, 7(4), 2017, 583-610

Demir, M. K. (2004) Sinif Ogretmeni adaylarinin matematik tutumlarinin incelenmesi. Egitim
Arastirmalari, 14, 162-170.

Demirtas, H., Cémert, M., & Ozer, N. (2011). Ogretmen adaylarinin 6gretmenlik meslegine yonelik
tutumlari ile 6z-yeterlik algilari arasindaki iliski. Egitim ve Bilim, 36 (59), 96-111.

Dogan, C. (2002). Uludag Universitesi sinif &gretmenligi 6grencilerinin 6gretmenlik meslegine karsi
tutum ve distnceleri. XI. Egitim Bilimleri Kongresi, 23-26 Ekim, Yakin Dogu University, Lefkosa.

Eker, C. (2015). Ogretmenlik uygulamasi dersinin sinif &gretmeni adaylarinin mesleki yeterlilikleri
kazanmalari tizerine etkisi. Egitim ve Ogretim Arastirmalari Dergisi, 4 (4), 246-256.

Ercan, i., & Kan, I. (2004). Olgeklerde giivenilirlik ve gecerlik. Uludag Universitesi Tip Fakiiltesi Dergisi, 30
(3), 211-216.

Erisen, Y., & Celikéz, N. (2003). Ogretmen adaylarinin genel &gretmenlik davranislar agisindan
kendilerine yonelik yeterlilik algilari. Tiirk Egitim Bilimleri Dergisi, 1 (4), 427-439.

Gurbuztirk, 0., & Sad, S. N. (2009). Student teachers’ beliefs about teaching and their sense of self-
efficacy: A descriptive and comparative analysis. inénii Universitesi Egitim Fakiiltesi Dergisi, 10 (3),
201-226.

Holligan, C. (1997). Theory in initial teacher education: students’ perspectives on its utility a case study.
British Educational Research Journal, 23 (4), 533 — 551.

Hoy, W. K., & Woolfolk, A. E. (1993). Teachers’ sense of efficacy and the organizational health of schools.
The Elementary School Journal, 93, 356-372.

Kagitgibasi, C. (1999). insan ve insanlar. istanbul: Evrim Yayinevi.

Kalaian, H. A., & Freeman, D. J. (1994). Gender differences in self-confidence and educational beliefs
among secondary teacher candidates. Teaching and Teacher Education, 10 (6), 647-658.

Kaya, A., & Bliytikkasap, E. (2005). Fizik 6gretmenligi programinin 6grencilerinin profilleri, 6gretmenlik
meslegine ydénelik tutum ve endiseleri: Erzurum Ornegi. Kastamonu Egitim Dergisi, 13 (2), 367-378.

Karacaoglu, O. C. (2008). Ogretmenlerin vyeterlilik algilari. Yiiziincii Yil Universitesi Egitim Fakiiltesi
Dergisi, V (1), 70-97.

Konokman, G. Y., & Yelken, T. Y. (2013). Ogretmen adaylarinin 6grenme-8gretme siireci alanindaki
yeterliklerine iliskin gorisleri. Mersin Universitesi EGitim Fakiiltesi Dergisi, 9 (1), 175-188.

Mahiroglu, A. (2004). Ogretmen yeterlilikleri bakimindan egitim fakiiltelerinin 6grencilerini yetistirme
diizeyleri. XIl. E§itim Bilimleri Kongresi: Bildiriler (Cilt-1), 435-465. Gazi University, Ankara.

Milli Egitim Bakanligi (2006). Ogretmen yeterlilikleri. Ankara: Milli Egitim Basimevi.

Numanoglu, G., & Bayir, S. (2009). Bilgisayar Ogretmen adaylarinin 6gretmenlik meslegi genel
yeterlikleri. Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi, 10 (1), 197-212.

Oguz, A., & Topkaya, N. (2008). Ortadgretim alan 6gretmenligi O6grencilerinin 6gretmen ozyeterlik
inancglari ile 6gretmenlige iliskin tutumlari. Akademik Bakis, 14, 23-36.

Oral, B. (2004) Egitim fakiltesi Ogrencilerinin 6gretmenlik meslegine iliskin tutumlar.. Egitim
Arastirmalari, 15 (4), 88-98.

Pajares, F., & Miller, M. D. (1994). The role of self-efficacy and self-concept beliefs in mathematical
problem-solving: A path analysis. Journal of Educational Psychology, 86, 193-203.

Pajares, F. (1997). Current directions in self efficacy research. In M. L. Maehr & P. R. Pintrich (Eds.),
Greenwich, CT: JAI Pres.

Pehlivan, K. B. (2004). Sinif 6gretmeni adaylarinin 6gretmenlik meslegine yonelik tutumlari ve okul
tutumlari arasindaki iliski. Egitim Arastirmalari Dergisi, 14 (4), 211-218.

609



Hasan Hiiseyin SAHAN, Hasan ZOG — Pegem Egitim ve Ogretim Dergisi, 7(4), 2017, 583-610

Petek, B. (2014). Odretmenlik uygulamasi dersinin sosyal bilgiler &gretmen adaylarinin mesleki
yeterlikleri (lizerindeki etkisi Erzurum 6rnedi. Unpublished master's thesis, Atatlirk University,
Erzurum.

Rimm-Kaufman, S. E., & Sawyer, B. E. (2004). Primary-grade teachers’ self-efficacy beliefs, attitudes
toward teaching, and discipline and teaching practice priorities in relation to the responsive
classroom approach. The Elementary School Journal, 104 (4), 321-341.

Saglam, C. A. (2008). Muzik 6gretmenligi bolimi o6grencilerinin 6gretmenlik meslegine yonelik
tutumlar. Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, V (1), 59-69.

Seferoglu, S. S. (2004) Ogretmen adaylarinin 6gretmenlik vyeterlikleri acisindan kendilerini
degerlendirmeleri. Hacettepe Universitesi EGitim Fakiiltesi Dergisi 26, 131-140.

Semerci, N., & Semerci, C. (2004). Tirkiye’de 6gretmenlik tutumlari. Firat Universitesi Sosyal Bilimler
Dergisi, 14 (1), 137-146.

Seker, H., Deniz, S., & Gorgen, I. (2005). Tezsiz yiiksek lisans 6gretmen adaylarinin gretmenlik
yeterlikleri Gizerine degerlendirmeleri. Kuram ve Uygulamada Egitim Yénetimi Dergisi, 42, 237-253.

Ulper, H., & Bagci, H. (2012). Tirkce 6gretmeni adaylarinin égretmenlik meslegine déniik dzyeterlik
algilan. Turkish Studies, 7 (2), 1115-1131

Ustiin, A. (2007). Farkh branslardaki égretmen adaylarinin 6gretmenlik meslegine yénelik tutumlarinin
karsilastirmali olarak incelenmesi. Cagdas Egitim Dergisi, 339 (32), 20-27.

Ustiin, E., Erkan, S., & Akman, B. (2004). Tiirkiye'de okul dncesi dgretmenligi dgrencilerinin égretmenlige
iliskin tutumlarinin incelenmesi. Manas Universitesi Sosyal Bilimler Dergisi, 10 (2), 129-136.

Ustiiner, M. (2006) Ogretmenlik meslegine yonelik tutum 6lceginin gecerlik ve giivenirlik calismasi.
Kuram ve Uygulamada Egitim Yénetimi, 45, 109-127.

Tavsancll, E. (2002). Tutumlarin élgiilmesi ve SPSS ile veri analizi. Ankara: Nobel Yayincilik.

Tabancal, E., & Celik, K. (2013) Ogretmen adaylarinin akademik &z-yeterlikleri ile &gretmen 6z-
yeterlikleri arasindaki iliski. International Journal of Human Sciences, 10, 1167-1181.

Tanriverdi, H. (2015).Anadolu 68retmen lisesi 68rencilerinin 6gretmenlige yonelik tutumlar ve meslek
secimini etkileyen faktorler arasindaki iliski. Elektronik Sosyal Bilimler Dergisi, 14 (54), 1186-1202.

Temel, A. (1990). Fen-edebiyat fakiltesi 6grencilerinin 6gretmenlik meslegine iliskin tutumlarina
dgretmenlik formasyon programinin etkisi. Cukurova Universitesi Egitim Fakiiltesi Dergisi, 3 (1), 1-18.

Terzi, A. R., & Tezci, E. (2007) Necatibey egitim fakiiltesi 6grencilerinin 6gretmenlik meslegine iliskin
tutumlari. Kuram ve Uygulamada Egitim Yénetimi, 52, 593-614.

610



	3 sahan etiket
	3 Şahan

