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Life science is a subject that enables primary school students to acquire knowledge,

1671526 skills, values and attitudes. The aim of the study is to examine the instructional
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processes of primary school teachers in the first semester of the first grade for the life
science course; to identify the methods, techniques and materials they use in this
process, their assessment methods, their suggestions on the teaching of the course and
their attitudes towards teaching. For this purpose, a mixed-methods design was used,
using a triangulation pattern in which qualitative and quantitative data were collected
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separately, and the analysis results were combined. In the qualitative dimension of the
study, a phenomenological design was adopted, 26 primary school teachers were
reached. In the quantitative dimension of the study, based on the survey design, 531
primary school teachers were included. While content analysis was used for qualitative
data, t-test and variance analysis were used for quantitative data. As a result of the
research, it was found that the attitude of the primary school teachers towards the
teaching of life science courses was highly positive. It was determined that the primary
school teachers considered the life science course important, but the literacy activities
carried out in the first semester of first grade negatively affected the teaching process
of this course.
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Anahtar Kelimeler: 531 sinif 6gretmenine ulagiimistir. Nitel verilerde igerik analizine basvurulurken nicel
Hayat Bilgisi, veriler igin t-testi ve varyans analizi gergeklestirilmistir. Arastirma neticesinde sinif
Okuma Yazma Siireci, ogretmenlerinin hayat bilgisi dersi 6gretimine yonelik tutumlarinin olumlu diizeyde
Sinif Ogretmenleri. yuksek oldugu belirlenmistir. Sinif 6gretmenlerinin hayat bilgisi dersini 6nemli
gordikleri fakat birinci sinif birinci donemde yiritilen okuma yazma ¢alismalarinin bu
Arastirma Makalesi dersin 6gretim siirecini olumsuz etkiledigi tespit edilmistir.
Introduction

Education, which is defined as an open system, has the main elements of input, process, output and
feedback. The process, which is one of these main elements of the system, covers the process in which
education and training activities are organized, carried out and evaluated. One of the main concepts of
this process is teaching. Teaching includes planning education and training, creating learning
environments, managing the process, and carrying out evaluation activities. Teachers' processes of
organizing teaching services have an important role in the success of teaching. In this respect, there are
many issues that should be taken into consideration in improving the quality of teaching service. Tay
(2019) categorizes the features that teachers should consider improving the quality of teaching services
under seven headings: student, planning, learning place, tools and materials, strategy, methods and
techniques, classroom management, and measurement and evaluation. Students are at the center of
teaching services. For this reason, it should be taken into consideration that the whole teaching process
will be affected by the developmental characteristics, interests, abilities and needs of students. Knowing
the developmental characteristics of children starting primary school is an important step in
understanding the effects of these characteristics on the teaching process.

Considering the age of starting primary school, it is accepted that students in the first grade are in the
transition period to concrete operations. The thought patterns of children in this period include pre-logical
cognitive processes. Therefore, they are self-centered in their actions, ideas and perspectives. In other
words, children’s thinking is based on reasoning based on intuition rather than the rules of logic. However,
they are in a period when they have not yet acquired the principles of classification, reversibility and
conservation. They cannot comprehend that number, weight, quantity and form remain the same when
the environment is changed. Their hands, wrists and fingers are not yet mature enough to perform fine,
delicate tasks. They may have difficulty focusing on small writing and objects. Due to their physical
characteristics, these highly active children need frequent breaks (Berk, 2013; Campbell, 2002; Gander &
Gardiner, 2004; Giindogdu, 2005; Santrock, 2011a; Sargin, 2005; Senemoglu, 2012; Yapici & Yapici, 2005).
In terms of language development, it is seen that primary school children can form sentences of six to
eight words, participate in group conversations, and tell stories and tales (Tlimkaya, 2005). In terms of
social development characteristics, at the age of 6, children always want to be the first and the best; at
the age of 7, they enjoy talking and care about the opinions of the individuals around them (Ersanli, 2005).
In terms of personality development, the primary school age corresponds to Freud’s latent period (6-12
years). In this period, children devote themselves to playing games and tend to establish relationships
with other people (Bak, 2011). Erikson emphasizes the conflict of inferiority against success in this period
(Erikson, 1977), and planning, learning and achievement have a special importance in children
(Senemoglu, 2012). These characteristics of children who have just started primary school affect how the
courses to be given to them will be conducted. One of the courses given to students in the first grade is
life science.

Life science is a course whose content is formed from natural sciences, social sciences, art, thought
and values in order for children to adapt to their natural and social environment. This course, which is
taught in the first three years of primary school, forms the basis for many courses such as social studies
and science. It is thought that the instructional activities to be carried out in order to achieve the purpose
of the life science course, especially in children who have not started reading and writing, are both
important and different. According to Tay (2017), first-grade teachers should act by taking into account
the developmental characteristics of children in the life science course, organize courses with short
activities, and should not use small writing and small objects. A teaching process in which the teaching
strategy through presentation is used less and children are allowed to approach the problems they
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encounter with their intuition should be followed. Children’s language development should be supported
through mutual reading and narration activities within the framework of life science subjects. In addition,
teachers should frequently utilize games in life science courses, and children should be given
responsibilities according to their abilities and strengths.

In addition to the developmental characteristics of primary school children, another issue that should
be taken into consideration is the first-grade teaching process. The first grade of primary school covers a
period in which students acquire basic reading and writing skills and therefore reading and writing
activities are intensive. Literacy activities, which can last until the second semester of the first grade, also
affect the teaching of life science courses and raise the question of how life science teaching can be carried
out in the pre-literacy process. When the related literature is examined, it is seen that in pre-literacy life
science teaching, it is recommended to read works of literature suitable for the achievements of the
course to children and to benefit from games, rhymes and songs (Lane & Wright, 2007; Tay, 2017), but
there is not enough research on the studies carried out in the field. It was determined that there was a
study conducted by Tay et al. (2024) on the subject and the opinions and observations of prospective
primary school teachers were discussed in the study. However, it can be stated that the experiences of
primary school teachers who undertake the instructional responsibility of the life science course will
provide a richer and more realistic picture of the subject. Accordingly, there was a need to examine how
primary school teachers manage the process and their thoughts and attitudes about the life science
course, and the current study was designed in this context. In the study, it was aimed to examine the
perspectives of primary school teachers on pre-literacy life science teaching, the strategies, methods,
techniques and materials they use in the teaching of the course, the way they follow in the evaluation
processes, their suggestions for this process and their attitudes towards life science teaching, covering
seven geographical regions of Turkey. The questions included in the research are as follows:

1. What are the factors that make life science course important?

2. What is the effect of literacy activities on the life science course?

3. What is the status of their classrooms in teaching life studies course before reading and writing?
4. Which activities do primary school teachers include in the first week of the first grade?

5. Which materials, teaching methods and assessment and evaluation methods do primary school
teachers use in pre-literacy life science course and why?

6. What are the suggestions of primary school teachers for teaching pre-literacy life science course?
7. What are the attitudes of primary school teachers towards teaching life science course?

8. Do the attitudes of primary school teachers towards teaching life science course differ according to
their gender, professional seniority and the region where they work?

9. Do primary school teachers’ realization of life science teaching in the pre-literacy process and their
attitudes towards life science course teaching show similarities?

Method
Research Design

This study, which was conducted to examine how primary school teachers teach life science in the pre-
literacy process and their attitudes towards the teaching of the course, is mixed method research. In
mixed methods research, at least one qualitative and at least one quantitative approach is used together
in order to better understand the research problem by taking advantage of the advantages offered by
qualitative and quantitative methods (Creswell, 2021; Fetters, 2020; Katitas, 2019). The design of the
study was the triangulation design specific to mixed method research. In the triangulation design,
qualitative and quantitative data are collected and analyzed separately and the results obtained are
combined (Creswell, 2017). The qualitative dimension of this study consists of the data obtained from the
interviews with primary school teachers using the phenomenological design, and the quantitative
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dimension consists of the data collected from primary school teachers with the “Life Science Teaching
Attitude Scale”, in which the survey model was adopted. The explanation of the research process was
based on the triangulation design scheme proposed by Creswell and Plano Clark (2007).

Figure 1
Research Process Based on Triangulation Design

Qualitative data were
collected from 26 primary
school teachers using a
semi-structured interview

form.

Quantitative data were
collected from 531
primary school teachers
with the Life Science

Teaching Attitude Scale.

>

The qualitative data
obtained were
subjected to
content analysis.

With the quantitative data

obtained; descriptive

analysis, one sample t test,

independent groups t test
and one-way variance

analysis were performed.

>

The qualitative findings
of the research obtained
with the phenomenalogy
design are presented
under & themes

The quantitative
findings of the study
obtained with the
survey design are
presented under 4

headings.

Primary school teachers”

attitudes towards life
science teaching and
their teaching of life
science course in pre-
read and writing period
were analyzed

comparatively.

The qualitative results obtained
with the phenomenoclogy design
and the quantitative results
obtained with the survey design
were integrated. Consistent and
contrasting quantitative-
qualitative results are discussed
Thus, a holistic perspective was
tried to be presented based on

the variation design.

The phenomenological design, which constitutes the first stage of the research, is about what, how,
when, where, why, essence and environment of something (Berg & Lune, 2021; Creswell, 2017). In this
study, it was aimed to investigate how, where and how the life science course was conducted with
illiterate students, that is, its essence. At this stage, the “stages to be followed in phenomenological
research” created by Creswell (2021) based on the works of Moustakas (1994) and Van Manen (1990)
were taken into consideration. While the first three steps of the process consisting of a total of eight steps
are explained under the title of research model; the fourth step is the study group, the fifth step is the
data collection tools and the last three steps are explained under the titles of data analysis. The eight-step
process is as follows:

Figure 2
Stages to be Followed in Phenomenological Research

It is determined whether the research problem is suitable for the phenomenological approach.

v
The phenomenon to which the study relates is decided.
S
Based on the broad philosophical assumptions of phenomenology, it is
explained which assumptions are accepted in the research process.
v
Data is collected from participants with experience of the phenomenon under consideration.
v

Participants are asked about their experiences of the phenomenon and the
environment or situations that influenced these experiences.

v
Phenomenological data is analyzed by listing key statements and developing clusters of meaning.
S
The analyzed data are explained through textural and structural description.
v

Reporting is carried out to establish the basic, immutable structure, the “essence”.

OOV OUWOOOE

In the second stage of the research, it was aimed to determine the attitudes of primary school teachers
towards the teaching of life science course and in this direction, the survey design was utilized. Survey
research are classified as cross-sectional and longitudinal according to the way the data are collected
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(Fraenkel et al., 2022). In the current study, cross-sectional survey design was utilized since the data
collection tool was applied to primary school teachers once and the data obtained from a momentary
cross-section were focused on.

Study Groups
Figure 3
Information on the Teachers Participating in the Study
QUALITATIVE DIMENSION QUANTITATIVE DIMENSION
PARTICIPANT INFORMATION PARTICIPANT INFORMATION
i 2 O
a A . Occupational
Gender Gender Region Seniority
f % f %
Total 26 Participants f % Mediternean Region 72 13.5 1-5 Years 105 197
Female 12 Female 317 597 Black SeaRegion 70 13,1 6-10Years 73 137
Male 14 Male 214 403 Acgrnkegion 71 133

11-15 Years 70 131
16-20Years 99 186
21 Yearsand Over 184 34,6

Central Anatolia Region 87 16.3
Marmara Region /5 14,1
Southeastern 79 14 8

Anatolia Region

Eastern Anatolia
v ' Regon /7 145

In the qualitative dimension of the study, snowball sampling method was used. Snowball sampling is
based on a process that starts with the sampling of people who are known to have information about the
situation to be studied (Patton, 2014) and progresses by including new members into the sample by
making use of their connections (Brewerton & Millward, 2001). When determining the study group, firstly,
the primary school teacher who was thought to have the characteristics that would best achieve the
purpose of the research was identified, the research was initiated with this key person, and a chain was
formed by reaching the primary school teacher with similar experiences through the connections of this
person. Considering Kleiman’s (2004) view that participants can be added until the necessary data
requirements are met, the study was conducted with a total of 26 primary school teachers.

Stratified random sampling was used in the quantitative dimension of the study. Stratified random
sampling is a method in which samples are selected independently from different strata to ensure better
representation of the population (Singh & Manghat, 1996). Stratified random sampling is based on
Tirkiye’'s seven geographical regions. In the 2023-2024 academic year, while the population of the study
consisted of primary school teachers working in the first grade throughout Tiirkiye, a total of 531 primary
school teachers from seven geographical regions were included in the sample based on sampling statistics.

Data Collection Tools

The qualitative data of the study were collected through a semi-structured interview form, which was
prepared by the researchers. Two basic questions suggested by Creswell (2021) to be asked to the
participants in phenomenology research were taken into consideration in the preparation of the semi-
structured interview form. These questions are; “What experiences did you have about the
phenomenon?” and “Which environment or situations affected your experiences about the
phenomenon?”. After the semi-structured interview form was prepared, it was presented to the opinions
of three experts and the agreement between the expert opinions was calculated as .95 with free-marginal
kappa. The following questions were included in the interview form:
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Figure 4
Questions in the Interview Forms

QUESTIONS IN THE INTERVIEW FORM

O QUESTION 1| According to you, what is the importance of life science course? What are your views on this subject?

According to you, what is the importance of life science course for children? What are your thoughts on this

(O QUESTION 2 subject?

@ QUESTION 3| Which activities do you include in the first week of school?

Does the process of literacy activities affect the teaching of life science course? Can you explain your thoughts
© QUESTION 4| oy this subject with the reasons?

O QUESTION 5| What do your teachers do in the life science course during the literacy activities?

Which methods do you use in the life science lesson during the first semester of the first grade? Can you

. QUESTION 6 explain the reasons?

Which assessment and evaluation methods and techniques do you use in the life science course during the

© quesTion7 first semester of the first grade? Can you explain the reasons?

Which materials do you use in the life science course during the first semester of the first grade? Can you

@ QUESTION 8 explain the reasons?

Do you have any suggestions for the teaching of the life science course during the first semester of the first

O QUESTION 9 grade? If so, could you explain them?

The quantitative data of the study were collected with the “Life Science Teaching Attitude Scale”
developed by Sarikaya et al. (2017). The scale was prepared to measure the attitudes of primary school
teachers and prospective primary school teachers towards teaching life science course. The scale has
three sub-dimensions (liking, valuing, caring) and 24 items. Cronbach’s Alpha value for the overall scale
was .93 and .94 in this study.

Analyzing the Data

The qualitative data collected through interviews were analyzed by content analysis. In content
analysis, Creswell’s (2021) sixth, seventh and eighth steps to be followed in phenomenological research
were taken into consideration. In content analysis, firstly, key expressions were listed, meaning clusters
were developed and findings were generated through descriptions. In the last step, the results were
written by reporting to form the essence. In the content analysis, the codes, categories and themes
created separately by the first and third researchers were compared (Neuendorf, 2017). In this
comparison, Kendal’s tau-b was used and the coefficient of concordance was calculated as .93. The results
of the content analysis were presented in the form of diagrams and supported with quotations from the
opinions of the primary school teachers. Code names (Bengisu Teacher, Mustafa Teacher) were used to
present the teachers’ views.

SPSS 29 package program was used to analyze the quantitative data. First, the normality of the data
distribution was examined, and then descriptive statistics (frequency, percentage, arithmetic mean and
standard deviation), one-sample t-test, independent groups t-test and one-way analysis of variance were
calculated for the data that were determined to be normally distributed.

Findings
Qualitative Findings

Elements that Make Life Science Important According to Primary School Teachers: Within the
framework of the evaluations of the primary school teachers, the factors that make the life science course
important were analyzed in two categories: its importance for children and its importance in general, and
the findings are presented in Figure 5.
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Figure 5
Evaluations on the Importance of Life Science Course

Knowledge of life (12) Avery impaortant lesson (13)

Social life (8) Learning rules (12)
ocial life ‘
Social life (12)

Getting to know the school

and adaptation (6) Knowledge of life (11)

Learning rules [6) i
Getting to know the

school and adaptation (7
Adaptation to natural P 7)

environment (4)
Culture acquisition [6)

) _/zsic life skills (6)
Importance in General

- Assessment .
. Value acquisition (4)

Communication skills (3)

Culture acquisition (4)

.

Importance for Children

Adaptatiuntosucial"/- P |

environment (4)

Basic life skills (3)

Adaptation to natural
environment (3)

Value acquisition (1) - ) o
aptation to socia
environment (3)
Personal development (2)

Importance of Life Science Course

Self-recognition (1)

Self-confidence (1) ! ; Self-care skills (2)

Acquiring responsibility (1) Sensitivity to natural environment (2)

When the opinions of the primary school teachers about the elements that make life science course
important were analyzed, two categories were obtained: importance for children and importance in
general evaluation. In both categories, gaining knowledge of life (12/11), social life (8/12), getting to know
the school and adaption (6/7), learning rules (6/12), adaptation to the natural environment (4/3), culture
acquisition (4/6), adaptation to the social environment (4/3), basic life skills (3/4) and value acquisition
(1/4) were seen as important. In addition, self-recognition (1), self-confidence (1) and acquiring
responsibility (1) are important for children in the life science course; being a pivot course (6), developing
communication skills (3), helping personal development (2), developing self-care skills (2) and gaining
sensitivity to the natural environment (2) were stated in the general importance category of the life
science course. In addition, another point emphasized by the primary school teachers in the general
evaluation of the life studies course is that life studies is a very important course (13). Examples of
quotations obtained from the interviews in this category are presented below:

Teacher Nazli: “Life science is an important course. It is a course from life. It is a course of what has
happened and what will happen. It prepares the child for life. The child realizes the importance of family
with this course. It is a course that strengthens ethical values. It provides social activity and
socialization and develops self-confidence in children.”

The Effect of the Life Studies Course on the Literacy Teaching Process: Teachers’ evaluations
regarding the impact of the life studies course on the literacy teaching process were analyzed in three
categories: affected (12), not affected (11) and partially affected (3).
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Figure 6
The Effect of Literacy Activities on Life Science Course Teaching

More importance of teaching

Having time problems for the Focus on the literacy reading, writing and phonics (2)
literacy process (3 process (3) Limited use of books (2) Adequate visuals in the
More importance of teaching Tncluding topics that require hook (1)
reading, writing and phonics (4) teading and vriting (2) e eachailty of th opics
Failure to use written l imited use of hooks (2) through the lecture method (1)
material (5)
AffCLtLd 12 Partially affected (3)

The Effect of theracy Activities on Life Science

The alignment of the topics with .
Ability to use e .
the first week activities (5) b The teachability of the topics

\ different materiels (1) through the lecture method (2)

Topies are suitahle for learning by doing Ability to implement teacher-contered The ahility to benefit from smart hoard-
and experiencing (4) « Not affected (11) —> instruction [2) supported instruction (1)
/ \ The ability of the teacher to
Life science heing the central Adequate visuals in the conduct reading activities (1)
course (3) book (2)

The teaching of the topics not requiring the  aving sufficient time (3)
knowledge of reading and writing (3)

Primary school teachers with the view that the process was affected expressed the following reasons:
not being able to use written materials (5), finding literacy and phonics teaching more important (4),
focusing on the literacy process (3), having time problems (3), the fact that the process includes subjects
requiring literacy (2) and limited use of books (2). Examples of primary school teachers’ responses in this
category are as follows:

Teacher Neriman: “It affects. Because reading and writing subjects may not catch up. When letter
teaching is the main subject, other subjects can fall behind.”

Primary school teachers who stated that they were partially affected expressed the following reasons;
giving priority to reading and writing activities (2), being limited in the use of books (2), finding the visuals
in the book sufficient (1) and using the narrative method in teaching the subjects (1). Teacher opinions
belonging to this category are as follows:

Teacher Elif: “It is partially affected, but we try to do it simultaneously. There are already pictures in
our books, they can be understood with pictures. Since it is enriched with visuals, the teacher can
somehow complete the writing part.”

The primary school teachers who stated that the process was not affected based their opinions on the
following reasons: the first week activities and the subjects were compatible (5), the teaching of life
science subjects was suitable for learning by doing and experiencing (4), life science was seen as a central
course (3), the teaching of life science subjects did not require reading and writing (3), the time was
sufficient (3), teacher-centered teaching could be done (2), the visuals in the book were sufficient (2) and
different materials could be used (1). The responses of the primary school teachers in this category are as
follows:

Teacher Ahmet: “No, it is definitely not affected. Since there are topics suitable for the adaptation week
in the first unit and we support them with presentation method, mutual dialogue, animations, etc. by
using the smart board, the students’ illiteracy does not affect this process at all.”
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According to the Primary School Teachers, the Status of Their Classrooms in Teaching the Life Science
Course in the First Semester of the First Grade: According to the primary school teachers, the findings
related to the situation of their classrooms in teaching life science course in the first semester of the first
grade are as shown in Figure 7.

Figure 7
According to the Primary School Teachers, the Processing of Life Science Course in the First Grade First
Semester

Clans
—
—
\\
\\
Sy

Prioritizes literacy Teaching life science Can not teach life science course properly |l don't have a clan (1)
activities (12) course (11) because their classes are crowded (2)

Primary school teachers stated that their classrooms did not teach life studies course by giving
prioritizes literacy activities (12), teaching life science course (11), can not teach life science course
properly because their classes are crowded (2), and | don’t have a clean (1). Examples of the answers given
by the primary school teachers in this category are presented below:

Teacher Yiksel: “All teachers only focus on reading and writing in the process of learning reading and
writing. They neglect life science and mathematics. There are also teachers who postpone it for a
month or two, this is a big problem. It should be carried out at the same time.”

What was Done in the First Week of First Grade: The findings regarding the activities carried out by
the primary school teachers in the first week of first grade are presented in Figure 8.

Figure 8
Activities and Orientation Activities in the First Week of School

Determining readiness (4)

Games (7) + Rhythmic counting (3)

Line studies (13
“ ( Learning to hold a pencil (3)

Activities in the First Week of School

Classroom-school adaptation (19) \

Recognizing the student (2}
School and classroom rules (18)

~ L™ ~ L |
Introduction of = = === Orientation Addressing daily life skills (2)
school departments e \j
- 7 Organizing a parent meeting (1)
Meeting (9)
-

Introduction of school units (4)

Primary school teachers stated that in the first week of the first grade, they carried out activities such
as line studies (13), games (7), determining readiness levels (4), rhythmic counting (3), learning to hold a
pencil (3), recognizing the student (2), addressing daily life skills (2) and organizing parent meeting (1). In
addition, they stated that orientation activities were at the center of the first week activities and in this
orientation process; classroom-school adaptation (19), school and classroom rules (18), introducing of
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school departments (12), meeting (9) and introducing of school units (4) activities were carried out.
Examples of this category from the interviews with primary school teachers are presented below:

Teacher Elif: “First of all, we do orientation week activities for first graders. During the adaptation
week, we do acquaintance activities and line work activities at intervals. Apart from that, we touch on
daily life skills.”

Materials Used in the Life Science Course in the Literacy Teaching Process and Their Justifications:
The findings regarding the materials used by the primary school teachers and their reasons for choosing
these materials are presented in Figure 9.

Figure 9
Materials Used in First Grade Life Science Teaching and Reasons for Using Them
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Primary school teachers stated that they used six main categories as auditory, written, visual, audio-
visual, audio-visual, teaching tools, real person-object and models and materials created with sub-codes
belonging to these categories in teaching life science in the first semester of the first grade. Primary school
teachers stated that they used music (5) as auditory material; worksheet (7), textbook (2), book-magazine
(2), poem (1), story (1), concept map (1) and reading card (1) as written material; picture set (3) as visual
material; video (6), animation (3), cartoon (3), documentary (1) and film (1) as audio-visual material.
Teachers also stated that they used teaching tools such as smart boards (17), computers (2) and real
people, objects and models (2).

Primary school teachers stated that they chose the materials they used in teaching life science course
based on the reasons such as the suitability of the individual characteristics of the students (8), the
environment (4), the gains (4), the teaching method (2), the teacher characteristics (1), the constraints (1)
and the characteristics of the tool (1). In addition, there were primary school teachers who stated that
they did not use materials in the life science teaching process. In this direction, the primary school
teachers stated that they did not feel the need to use materials (3) and that their classes were crowded
(1). Examples of the answers given by the primary school teachers in this category are presented below:

Teacher Zeynep: “They usually watch videos, do marking, coloring and drawing activities. | pay
attention to whether the materials are suitable for the subject and the child.”
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The Methods Used in the Life Science Course in the Literacy Teaching Process and Their
Justifications: The findings related to the methods used by the primary school teachers in the teaching
process of the first-grade life science course and the reasons for choosing these methods are presented
in Figure 10.

Figure 10
Methods Used in First Grade Life Science Teaching and Reasons for Using Them
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Methods Used and Their Justifications

It was determined that primary school teachers used question-answer (22), lecture (20), drama (14),
active learning (10), case study (8), educational game (4), brainstorming (2) and demonstration (2)
methods in the first term of the first grade. As the reasons for choosing these methods, the teachers
stated that these methods are suitable for student level (8), attracting attention (6), providing permanent
learning (3), not needing to read and write (2), being suitable for crowded classroom (2), providing active
participation (2), facilitating learning (2), being suitable for the subject (2), supporting peer teaching (1),
being fun (1), teacher’s predisposition to the method (1), and appeal to (1). The responses of the primary
school teachers regarding the methods they used and their reasons for choosing these methods are
presented below:

Teacher Pinar: “I use the drama method the most, I like gamification very much. For example, | show
the wrong behavior and the right behavior by doing it and ask the children to choose the right behavior.
This is very effective.”

Measurement and Evaluation Methods Used in the Life Science Course in the Literacy Teaching
Process and Their Justifications: The findings regarding the assessment methods used by the primary
school teachers in the life studies course in the first semester of the first grade are given in Figure 11.
Figure 11
Measurement and Evaluation Methods Used in the Evaluation of First Grade Life Science Course
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Primary school teachers stated that they used observation (13), question-answer (11), matching and
discrimination (5), drawing and coloring (3), interview (1), drama (1) and peer assessment (1) methods in
the evaluation of life science course in the first term of first grade. Teachers emphasized that the
assessment method should being appropriate for the behavior (9), being appropriate for readiness level
(7) and should appeal to multiple senses (3). Examples of the answers given by the primary school teachers
in this category are presented below:

Teacher Ali: “We mostly look at their behaviors while evaluating. You know, we look at whether they
have really taken the rule, whether they can apply it, that is, whether they can show that behavior. In
other words, we evaluate them by observing them in that way.”

Primary School Teachers’ Suggestions for the Life Science Course in the Literacy Teaching Process:
The findings related to the primary school teachers’ suggestions for life science teaching in the first
semester of the first grade are presented in Figure 12.

Figure 12
Primary School Teachers' Suggestions for Life Science Course in Literacy Teaching Process
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Primary school teachers’ suggestions for the teaching process of the first grade first semester life
studies course; active participation of the child should be ensured (5), teachers should prepare and use
different materials (4), activities should be organized in accordance with the principle of vitality (3), visual
materials should be used (2), attention should be drawn (2), must be made aware of the target (1),
activities should be gamified (1), families should be included in education (1) topics should be reinforced
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in the other courses (1), drama method should be used (1) and out-of-school learning environments
should be utilized (1). The suggestions of the teachers for the textbooks were as follows: textbooks should
be improved (5), content should be enriched (3), students should be able to do the activities in the book
alone (1) and videos should be prepared for the subjects in the textbooks (1).

Primary school teachers suggested that class sizes should be reduced (1) and teaching should be done
by loving students (4) in order to teach the life science course properly in the first term of the first grade.
In addition, they suggested that the life science course should be given after the reading and writing
process (1), that the subjects should be repeated after learning to read and write (1) and that the reading
and writing process should be detached (1). Finally, they suggested preventing subject repetitions in the
life science curriculum (2) and renewing the curriculum (2). Examples of primary school teachers’
responses in this category are presented below:

Teacher Nermin: “If the school books distributed by National Education are made more practical in
terms of content and organized as an activity that children can follow on their own, it will be more
permanent for children.”

Quantitative Findings

Attitude Level Towards Teaching Life Science Course: The results of the one-sample t-test calculated
to determine the level of primary school teachers’ attitudes towards life science course teaching are
presented in Table 1.

Table 1

t-Test Results of the Scores Obtained from the Life Science Teaching Attitude Scale
Subscales n M SD Expected Mean df t p
Loving 531 50.98 6.69 36.00 530 51.612 .000
Appreciation 531 29.74 6.06 24.00 530 21.816 .000
Caring 531 17.16 3.12 12.00 530 38.073 .000
Total 531 97.88 13.71 72.00 530 43.490 .000

It was determined that the general attitude levels of primary school teachers towards life science
course teaching and the attitude levels in the subscales of loving, appreciation and caring differed
significantly from the expected averages (t(s30= 51.612; p< .05; t(s30= 21.816; p< .05; t(s30)= 38.073; p<.05;
t(s30)= 43.490; p< .05) and this significant difference was in favor of the attitude levels of primary school
teachers. According to this finding, it was concluded that the general attitude levels of primary school
teachers towards life science course teaching and their attitude levels in the sub-dimensions of liking,
valuing and caring were positively high.

The Status of Primary School Teachers’ Attitude Level Items Towards Life Science Course Teaching:
The arithmetic averages and standard deviations of the scores of the primary school teachers on each
item in the Life Science Teaching Attitude Scale and the results of their level of agreement with each item
are presented in Table 2.

Table 2
Descriptive Statistics Results of Life Science Teaching Attitude Scale Items (The Items have been Translated
from Turkish.)

Questions M SD Level

1 | consider teaching life science to be very important. 4.52 .68 Strongly Agree

2 | believe that life science education positively contributes to  4.29 .76 Strongly Agree
literacy in the life science curriculum.

3 I enjoy/will enjoy applying new developments in life science 4.35 .71 Strongly Agree
education in my courses.

4 | believe that teaching life science is necessary. 453 71 Strongly Agree
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Questions M SD Level

5 | believe that teaching life science contributes positively to 4.37 .71 Strongly Agree
literacy in the life science curriculum.

6 | enjoy/will enjoy applying new developments in life science 3.94 .95 Slightly Agree
education in my courses.

7 | believe that the practices in life science education 4.28 .73 Strongly Agree
contribute to or will contribute to teaching skills in other
courses.

8 | believe that teaching life science requires serious 3.70 1.02 Slightly Agree
preparation.

9 | enjoy/will enjoy teaching life science course. 434 74 Strongly Agree

10 | never want/would never want the life science education 4.32 .73 Strongly Agree
course to be canceled.

11 The learning strategy methods and techniques in the life 4.14 .81 Slightly Agree
science education course interest me/used to interest me.

12 Iresearch and learn about what | am curious about regarding 4.21 .75 Strongly Agree
life science education.

13 | enjoy/will enjoy planning life science education. 408 .84 Strongly Agree

14 | really enjoy reading resources related to life science 4.03 .85 Strongly Agree
education.

15 Ican volunteer in projects that will contribute to my personal 3.88 .92 Strongly Agree
development in the field of life science education.

16 When planning life science education, | don’t notice how 3.72 .99 Strongly Agree
time flies.

17 The thought of teaching life science makes me impatient. 3.57 .99 Strongly Agree

18 | will set aside ample time to plan before the life science 3.42 .102 Slightly Agree
course.

19 Eveniflhad to spend hours explaining life science, | wouldn’t 3.24  1.11 Neutral
mind at all.

20 | enjoy preparing materials related to teaching life science 3.80 .86 Slightly Agree
education.

21 |feel sorry for the time spent on life science education. * 431 .84 Strongly Agree *

22 |Ifind life science education to be ordinary.* 422 .89 Strongly Agree *

23 The more | think about constantly teaching/having to teach 4.29 .90 Strongly Agree *
life science, the more depressed | get.*
24 Teaching life science is not such a big deal.* 433 .85 Strongly Agree *

Iltems 21, 22, 23 and 24 presented in Table 2 are the negative items in the scale and were converted
into positive items in the scoring. For example, an item marked as “strongly disagree” by the teachers was
converted into “strongly agree”. When the table is analyzed, it is understood that the item with the
highest mean in the Life Science Teaching Attitude Scale is “I think the life science teaching course is
necessary” and the item with the lowest mean is “I would not be bothered even if | had to teach life
science for hours”.

Attitude Level According to Gender Variable: The results of the independent samples t-test of the
attitudes of primary school teachers towards life science course teaching according to gender are
presented in Table 3.

Table 3

t-Test Results
Gender n M SD df t o]
Female 317 98.05 13.64 529 .347 .729
Male 214 97.63 13.85
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According to Table 3, the attitudes of primary school teachers towards the teaching of life science
course do not differ significantly according to gender (t(s29)= .347; p> .05).

Attitude Level According to Seniority Variable: The results of one-way analysis of variance of primary
school teachers’ attitudes towards life science course teaching according to seniority are presented in
Table 4 and Table 5.

Table 4

Descriptive Statistics Results According to Professional Seniority

Occupational Seniority n M SD

1-5 years 105 100.65 12.26
6-10 years 73 100.32 11.36
11-15 years 70 95.66 12.04
16-20 years 99 96.29 14.60
21 years and over 184 97.03 15.13

According to their professional seniority, the attitudes of the primary school teachers towards the
teaching of life science course are as follows: 1-5 years (M= 100.65), 6-10 years (M= 100.32), 21 years and
above (M= 97.03), 16-20 years (M= 96.29), and 11-15 years (M= 95.66).

Table 5
Analysis of Variance Results
Sum of square df Mean square F p Significant difference
Within Groups 1966.187 4 491.547 2.647 .033 1-5 years >11-15 years;
Between groups 97672.856 526 185.690 1-5 years >16-20 years

1-5 years >21 years and over

Total 99639.043 530 6-10 years >11-15 years

According to Table 5, it is seen that the attitudes of primary school teachers towards the teaching of
life science course differ significantly according to professional seniority [F(4-526)= 5.121; p< .05]. When
the differences between the groups were examined, it was found that there was a significant difference
between those with 1-5 years of seniority and those with 11-15 years, 16-20 years, 21 years and above in
favor of those with 1-5 years of seniority. In addition, there was a significant difference between those
with 6-10 years of seniority and those with 11-15 years of seniority in favor of those with 6-10 years of
seniority. In other words, those with 1-5 years of seniority have higher attitudes towards life science
course teaching than those with 11-15 years, 16-20 years and 21 years or more seniority. Those with 6-10
years of seniority have higher attitudes towards life science course teaching than those with 11-15 years
of seniority.

Attitude Level According to the Region of Assignment: The results of one-way analysis of variance of
the attitudes of primary school teachers towards life science course teaching according to the region of
assignment are presented in Table 6 and Table 7.

Table 6

Descriptive Statistics Results According to the Region of Duty
Region n M SD
Central Anatolia Region 87 99.24 13.49
Black Sea Region 70 99.24 11.47
Eastern Anatolia Region 77 98.43 14.45
Aegean Region 71 98.35 14.48
Mediterranean Region 72 98.19 15.68
Southeastern Anatolia 79 98.19 13.61
Marmara Region 75 95.77 12.62
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According to the region of assignment, the arithmetic averages of the attitudes of the primary school
teachers towards life science course teaching are as follows: Central Anatolia (M= 99.24), Black Sea (M=
99.24), Eastern Anatolia (M= 98.43), Aegean (M= 98.35), Mediterranean (M= 98.19), Southeastern
Anatolia (M= 98.19) and Marmara (M= 95.77).

Table 7
Analysis of Variance Results
Sum of square df Mean square F p
Between groups 682.443 6 113.741 .602 .729
Within groups 98956.600 524 188.848
Total 99639.043 530

According to Table 7, it was determined that the attitudes of primary school teachers towards life
science course teaching did not differ significantly according to the region of assignment [F(6-524)=.602;
p> .05]. In other words, the attitudes of primary school teachers towards life science course teaching do
not vary significantly according to the region of assignment.

Discussion & Conclusion

According to the results of the study, primary school teachers’ attitudes toward teaching life science
are at a high and positive level. It was found that teachers had a positive and high attitude in all of the
sub-dimensions of “liking,” “valuing,” and “caring” in their attitudes toward life science teaching. Similarly,
other studies in the literature also reveal that primary school teachers and prospective teachers have a
high and positive attitude toward life science education (Akgiin, 2022; Batmaz & Altun, 2019; Cetin, 2018;
Dadas, 2021; Yurtbakan & Altun, 2019). In this study, teachers’ attitudes toward life science education
were examined based on the geographical region in which they work, but no significant differences were
found. Therefore, it was concluded that the geographical region where teachers work does not have a
significant effect on their attitudes toward the subject. Teachers’ attitudes were also examined based on
gender and professional experience. The results indicated that teachers’ attitudes did not significantly
vary based on gender, while there was a significant difference in favor of teachers with 1-5 years of
professional experience. This suggests that newly graduated teachers have a more positive attitude and
approach toward teaching life science. When comparing the results of the study with the literature, both
similar and different findings were found. Similar to the present research, Cetin (2018) and Dadas (2021)
found that attitudes toward life science education did not significantly differ based on gender. However,
some studies (Akglin, 2022; Batmaz & Altun, 2019; Yurtbakan & Altun, 2019) have found significant
differences in the sub-dimensions of attitudes toward life science education based on gender, with a
preference for female teachers/prospective teachers. Akgiin’s (2022) study, in contrast to this research,
found that teachers with 21-30 years of professional experience had higher scores regarding their attitude
toward life science education. Dadas (2021), on the other hand, found no significant difference in
teachers’ attitudes toward life science based on professional experience. It was considered that
differences in the variables in related research results could be due to differences in sample groups.
However, the high and positive attitude of teachers and prospective teachers toward life science
education has been identified as a common result in literature.

One of the noteworthy findings of the study is the importance of life science education from the
perspective of primary school teachers. The statements “I find life science education very important” and
“1 think life science education is necessary” in the Life Science Teaching Attitude Scale were among the
items for which teachers expressed a high level of positive opinion. Similarly, the statement “Teaching life
science is not such an important thing to be considered” was the item that teachers rated the lowest,
indicating that they disagreed with it. The qualitative findings of the study also supported the quantitative
results, revealing teachers’ opinions on the importance of life science education. During the interviews,
teachers emphasized the importance of life science both for children and in a broader context. Nazli
Teacher’s statement, “Life science is an important subject. It is a subject from life. It is the course of what
has been and what will be,” perfectly aligned with the scores obtained from the relevant items in the
scale. The reason life science is considered "important" by teachers is its role in providing children with
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knowledge about life. It is one of the main features of this subject that prepares children for social life,
helps them adapt to school, and makes their adjustment process easier. Life science is also emphasized
as crucial in helping children adapt to their natural and social environment, acquire basic life skills, and
learn the norms and values of the culture they live in. In line with the findings of this research, Dadas
(2021) also indicated that primary school teachers found life science to be important and thought it laid
the foundation for other subjects. Similarly, Tay (2017) emphasized that life science is a subject designed
to help children understand and know themselves, considering their comprehension.

Another area of the research concerned the impact of reading and writing instruction on life science
education. A significant portion of primary school teachers stated that focusing on reading and writing
activities during the first semester of the first grade affected life science teaching. Teachers mentioned
that during this period, they focused more on reading, writing, and phonics instruction and considered
these processes to be more important. Furthermore, teachers noted that in the first semester, when
students have not yet acquired reading and writing skills, they cannot use written materials, which
restricts the use of books in life science courses. Teachers stated that life science topics often require
reading and writing skills. For instance, Serhat Teacher’s statement, “Of course, it affects. Without
knowing how to read and write, we only express it verbally in life science, but it can remain a bit abstract
since there is no reading,” points out that life science teaching is less effective before reading and writing
skills are acquired. However, in the Life Science Teaching Attitude Scale, teachers expressed a high level
of positive opinion on items such as “I never want life science education to be skipped” and “I think | can
teach life science easily.” Given these scale items, it would be expected that reading and writing activities
would not negatively affect life science teaching. However, teachers’ experiences revealed a different
result than anticipated. Teachers who stated that reading and writing activities did not affect life science
education explained this by relying on a teacher-centered approach that was based on the method of
verbal instruction. However, this reliance on a passive teaching method, where students remain passive,
suggests that life science education is indeed being affected. In interviews, a significant portion of teachers
stated that their teams did not teach life science during the reading and writing instruction period and
prioritized reading and writing activities instead. Yiiksel Teacher criticized this tendency, saying, “All the
teachers focus only on reading and writing during the reading and writing learning process. They neglect
life science, and some teachers delay it by one or two months. This is a big problem. It should be conducted
simultaneously.” Similar to this, Tay and colleagues (2024) also found that first-grade teachers focused on
reading and writing activities and neglected life science courses during this period.

Another finding of the study relates to the activities performed by primary school teachers during the
first week of first grade. Teachers’ activities during the first week primarily focused on orientation
activities, such as helping children adjust to school and the classroom, learning about the school’s sections
and units, understanding school and classroom rules, and getting to know classmates and teachers. When
considering the Life Science curriculum, it was assessed that the activities conducted by teachers in the
first week were related to the “Our School” unit achievements, such as “HB.1.1.1. Participates in
classroom introduction activities,” “HB.1.1.4. Finds the location of the classroom in the school,” “HB.1.1.7.
Learns about the sections of the school,” and “HB.1.1.11. Participates in the process of determining
classroom rules.” In this respect, life science courses significantly contribute to students’ adaptation to
school. Furthermore, teachers showed a positive attitude and awareness regarding the contribution of
life science activities to the first-grade orientation process, as reflected in their responses to the item, “I
think the activities in life science education contribute to other teaching skills in other subjects.” However,
teachers did not mention any connection between orientation activities and life science during the
interviews, which raised questions about whether they referred to life science during the orientation
process.

The phenomenological aspect of the research revealed findings related to the materials used in life
science teaching during reading and writing instruction. The attitude scale item “I enjoy preparing
materials for life science teaching” was rated positively by primary school teachers. The qualitative
findings supported this result, indicating that the materials used by teachers were diverse. Visual-auditory
and written materials were the most commonly used by primary school teachers in life science courses
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during the reading and writing instruction process. Among the written materials, worksheets were most
frequently used, followed by textbooks, magazines, reading cards, poems, stories, and concept maps.
Among the visual-auditory materials, videos were the most common, followed by animations and
cartoons. In line with the findings of this study, Tay and colleagues (2024) found that primary school
teachers primarily used visual-auditory materials in life science courses during reading and writing
instruction, with videos being the most commonly used. The interactive whiteboard was identified as the
primary teaching tool. Teachers mentioned that they selected materials based on the individual
characteristics of the students, the conditions of the teaching environment, the subject’s objectives, and
their teaching methods. Interestingly, some teachers stated that they did not need materials for life
science teaching before reading and writing, and they did not use them. Similar to this, Batmaz (2021)
found that although teachers expressed the importance of using materials in life science courses, they
used materials in limited amounts during the teaching-learning process. This suggests that there is a
discrepancy between teachers’ views and their practices.

Another outcome of the research was the methods used for teaching life science during the reading
and writing instruction process. The scale item “The learning strategies, methods, and techniques used in
life science education would interest me” was positively rated by teachers. However, qualitative findings
did not fully align with this scale item, as it was found that teachers frequently used lecture and question-
answer methods in life science education. While the question-answer method can be effective in
promoting students’ active participation, the frequent use of the lecture method may result in students
remaining passive in life science courses. Drama and active learning methods were also noted as part of
the strategies used by teachers. Compared to the lecture method, drama and active learning provide
opportunities for students to learn by doing, which is considered more engaging. Literature reviews show
that while the lecture method is frequently used in life science courses (Yildirrm, 2021), drama is
commonly used in first-grade life science education as well as other subjects (Gultekin, 2018; Yurtbakan
& Altun, 2019).

Lastly, the research explored the evaluation methods used in life science courses during the reading
and writing instruction period. Teachers preferred observation and question-answer methods for
evaluating life science education. For example, Ali Teacher expressed that he evaluated students based
on their behaviors, such as whether they had learned the rules and could apply them. Nermin Teacher
also used question-answer methods, linking this to the fact that students had not yet acquired reading
and writing skills. Both observation and question-answer methods are considered suitable for the nature
of the activities conducted during the first semester of first grade, as they do not require reading and
writing skills. Teachers also used methods like matching, drawing/coloring, interviews, drama, and peer
evaluation.

Finally, teachers provided recommendations for improving life science education. They suggested
enhancing student participation by using various materials, creating activities suitable for the principle of
reality, and using visual materials to attract students’ attention. Some teachers recommended that
textbooks for life science teaching be developed for the pre-reading and writing stage. Similar to the
current study, Dadas (2021) found that teachers considered life science textbooks to be inadequate, and
Yildirnm (2021) indicated the need for reorganization of textbooks. Tay and colleagues (2024) also
suggested that textbooks and additional materials should be designed specifically for the first-grade life
science curriculum.

Recommendations

Based on the results of the current study, it can be suggested to design new studies on life science
courses in the literacy teaching process and to examine the effect of professional experience on teachers’
attitudes towards life science courses in more depth.

It can be suggested that the results obtained in the research should be taken into consideration by the
practitioners in the field, life science teaching should not be neglected, should be acted in accordance
with the curriculum and the teaching process should be enriched with different methods and techniques.
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It can be suggested to develop textbooks and materials to be used in life science teaching in the pre-
literacy period, thus preventing the life science course from being negatively affected by the literacy
teaching process.
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Tiirkge Siirimui

Giris

Acik bir sistem olarak tanimlanan egitim; girdi, islem, ¢ikti ve doniit ana 6gelerine sahiptir. Sistemin bu
ana ogelerinden biri olan islem, egitim 6gretim faaliyetlerinin organize edildigi, yurutildigu ve
degerlendirildigi siireci kapsamaktadir. Bu siirecin ana kavramlarindan biri 6gretmedir. Ogretme; egitim
ve 6gretimi planlama, 6grenme ortamlarini olusturma, slireci yénetme ve degerlendirme etkinliklerinde
bulunmay! kapsamaktadir. Ogretmenlerin dgretim hizmetini organize etme siirecleri 6gretimin basarili
olmasinda 6nemli bir role sahiptir. Bu yoniyle 6gretim hizmetinin niteligini artirmada dikkate alinmasi
gereken birgcok husus bulunmaktadir. Tay (2019), 6gretmenlerin 6gretim hizmetlerinin niteligini artirmak
icin dikkate almalari gereken ozellikleri; 6grenci, planlama, 6grenme yeri, arag ve gereg, strateji, yontem
ve teknik, sinif yénetimi, lcme ve degerlendirme olmak lizere yedi baslik altinda toplamaktadir. Ogretim
hizmetlerinin merkezinde 6grenci yer almaktadir. Bu nedenle tim 6gretim siirecinin 6grencilerin gelisim
dzelliklerinden, ilgi yetenek ve ihtiyaglarindan etkilenecegi g6z 6niinde bulundurulmalidir. ilkokula yeni
baslayan ¢cocuklarin gelisim 6zelliklerini bilmek, bu 6zelliklerin 6gretim silireci zerinde olusturacagi etkileri
anlamada 6nemli bir adimdir.

ilkokula baslama yasi dikkate alindiginda birinci sinifa devam eden 6grencilerin somut islemlere gegis
déneminde olduklari kabul edilmektedir. Bu dénemdeki g¢ocuklarin dislince bigimleri mantik dncesi
biligsel stiregleri icermektedir. Dolayisiyla eylemlerinde, fikirlerinde ve bakis agilarinda benmerkezcidirler.
Diger bir ifadeyle cocuklarin diisinme bigimlerinde mantik kurallari yerine sezgilere dayal akil
ylratmelerin esas oldugu gorilmektedir. Bununla birlikte siniflama, tersine gevirebilme ve korunum
ilkelerini heniiz kazanmadiklari bir donemdedirler. Sayinin, agirligin, miktarin ve bicimin ¢evre degistirilen
durumlarda ayni kalacagini kavrayamazlar. El, bilek ve parmaklari heniiz ince, hassas isleri yapacak
olgunluga ulasmamistir. Kiiclik yazi ve nesnelere odaklanmada zorluk ¢ekebilirler. Fiziksel 6zelliklerinden
dolayi son derece aktif olan bu gocuklar sik sik ara vermeye ihtiyag duyarlar (Berk, 2013; Campbell, 2002;
Gander & Gardiner, 2004; Gindogdu, 2005; Santrock, 2011a; Sargin, 2005; Senemoglu, 2012; Yapici &
Yapici, 2005). Dil gelisimi bakimindan degerlendirildiklerinde ilkokul ¢ocuklarinin alti sekiz sézcikten
olusan ciimleler kurduklari, grup konusmalarina katildiklari, hikdye ve masal anlatabildikleri gérilmektedir
(Tamkaya, 2005). Sosyal gelisim 6zellikleri g6z 6niine alindiginda ¢ocuklar 6 yasindayken her zaman birinci
ve en iyi olmayi isterlerken; 7 yasinda konusmaktan hoslanirlar, ¢evrelerindeki bireylerin kendileri
hakkindaki dislincelerine 6nem verirler (Ersanli, 2005). Kisilik gelisimi boyutu ile bakildiginda ise ilkokul
cagl Freud’un gizil donemine (6-12 yas) karsilik gelmektedir. Cocuklar bu dénemde kendilerini oyun
oynamaya verir ve diger insanlarla iliski kurma egiliminde olurlar (Bak, 2011). Erikson ise bu dénemde
cocukta basariya karsi asagilik duygusu c¢atismasini vurgulamakta (Erikson, 1977); isi planlama, 6grenme
ve basarma ise 6zel bir Sneme sahiptir (Senemoglu, 2012). ilkokula yeni baslayan cocuklarin séz konusu
ozellikleri, onlara verilecek olan derslerin nasil yiritilecegini etkilemektedir. Birinci sinifta 6grencilere
verilen derslerden biri de hayat bilgisidir.

Hayat bilgisi, cocuklarin dogal ve toplumsal c¢evrelerine uyum saglayabilmeleri icin doga bilimleri,
toplumsal bilimler, sanat, diisiince ve degerlerden icerigi olusturulan bir derstir. ilkokulun ilk {i¢ yilinda
okutulan bu ders, sosyal bilgiler ve fen bilimleri gibi bircok derse temel olusturmaktadir. Ozellikle okuma
ve yazmaya gec¢meyen cocuklarda hayat bilgisi dersinin amacina ulasabilmesinde yapilacak olan
ogretimsel etkinliklerin hem 6énemli hem de farkh oldugu diisinilmektedir. Tay’a (2017) gére birinci sinif
ogretmenleri hayat bilgisi dersinde ¢cocuklarin gelisim 6zelliklerini dikkate alarak hareket etmeli, dersleri
kisa etkinliklerle dizenlemeli, kiigik yazi ve kiiglk nesneler kullanmamalidir. Sunus yoluyla 6gretim
stratejisinin daha az kullanildigl, cocuklarin karsilastiklari problemlere sezgileriyle yaklasmalarina olanak
saglanan bir 6gretim siireci takip edilmelidir. Hayat bilgisi konulari ¢cercevesinde yapilacak karsilikli okuma
ve anlatma etkinlikleriyle cocuklarin dil gelisimleri desteklenmelidir. Bunun yaninda 6gretmenlerin hayat
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bilgisi dersinde siklikla oyunlardan yararlanilmali, gocuklara yetenek ve glicleri 6l¢tisinde sorumluluklar
verilmelidir.

ilkokul cocuklarinin gelisimsel 6zelliklerinin yaninda dikkate alinmasi gereken diger bir konu birinci sinif
dgretim sirecidir. ilkokul birinci sinif, 8grencilerin temel okuma yazma becerisi edindikleri ve bu nedenle
okuma yazma etkinliklerinin yogunlukta oldugu bir siireci kapsamaktadir. Birinci sinifin ikinci dénemine
kadar sirebilen okuma yazma etkinlikleri hayat bilgisi dersinin 6gretimini de etkilemekte ve okuma yazma
dncesi siiregte hayat bilgisi 6gretiminin nasil gerceklestirilebilecegi sorusunu ortaya gikarmaktadir. ilgili
alan yazini incelendiginde okuma yazma oncesi hayat bilgisi 6gretiminde ¢ocuklara dersin kazanimlarina
uygun edebiyat eserlerinin okunmasinin, oyun, tekerleme ve sarkilardan yararlanilmasinin énerildigi (Lane
& Wright, 2007; Tay, 2017) ancak sahada ydritilen galismalara yonelik yeterli arastirmanin bulunmadigi
goriilmektedir. Konuyla ilgili Tay ve digerleri (2024) tarafindan yrGtilen bir arastirmanin bulundugu ve
ilgili cahsmada sinif 6gretmeni adaylarinin goris ve gézlemlerinin ele alindigi belirlenmistir. Oysaki hayat
bilgisi dersinin 6gretimsel sorumlulugunu lstlenen sinif 6gretmenlerinin deneyimlerinin konuyla ilgili daha
zengin ve gercekgi bir tablo sunacagi ifade edilebilir. Bu dogrultuda, sinif 6gretmenlerinin siireci nasil
yonettiklerinin, hayat bilgisi dersiyle ilgili disiince ve tutumlarinin incelenmesine ihtiya¢ duyulmus ve bu
kapsamda mevcut calisma tasarlanmistir. Calismada, sinif 6gretmenlerinin okuma yazma o6ncesi hayat
bilgisi 6gretimine ydnelik bakis acilari, dersin islenisinde kullandiklari strateji, yontem, teknik ve
materyaller, degerlendirme siireglerinde izledikleri yol, bu slrece yonelik 6nerileri ve hayat bilgisi
Ogretimine dair tutumlari, Tirkiye'nin yedi cografi bolgesini kapsayacak sekilde incelenmesi
amaglanmistir. Arastirmada yer alan sorular ise sunlardir:

1. Hayat bilgisi dersini dnemli kilan unsurlar nelerdir?

2. Okuma yazma etkinliklerinin hayat bilgisi dersine etkisi nasildir?

3. Zimrelerin okuma yazma oncesi hayat bilgisi dersini isleme durumlari nedir?

4. Sinif 6gretmenleri birinci sinifin ilk haftasinda hangi etkinliklere yer vermektedirler?

5. Sinif 6gretmenleri okuma yazma Oncesi hayat bilgisi dersinde hangi materyalleri, 6gretim
yontemlerini ve 6lgme degerlendirme yontemlerini nigin kullanmaktadir?

6. Sinif 6gretmenlerinin okuma yazma 6ncesi hayat bilgisi dersi 6gretimi igin énerileri nelerdir?
7. Sinif 6gretmenlerinin hayat bilgisi dersinin 6gretimine yonelik tutum duzeyleri nedir?

8. Sinif 6gretmenlerinin hayat bilgisi dersinin 6gretimine yonelik tutum dizeyleri cinsiyetlerine,
mesleki kidemlerine ve gorev yaptiklari bolgeye gore farklilasmakta midir?

9. Sinif 6gretmenlerinin okuma yazma Oncesi siirecte hayat bilgisi 6gretimini gerceklestirme durumlari
ile hayat bilgisi dersi 6gretimine yonelik tutumlari benzerlik gostermekte midir?

Yontem
Arastirmanin Modeli

Sinif 6gretmenlerinin okuma yazma 6ncesi sliregte hayat bilgisi 6gretimini nasil gergeklestirdiklerini ve
dersin 6gretimine yonelik tutumlarini incelemek amaciyla yapilan bu c¢alisma bir karma yontem
arastirmasidir. Karma yontem arastirmalarinda nitel ve nicel yontemlerin sundugu avantajlardan
faydalanarak, arastirma problemini daha iyi anlayabilmek amaciyla en az bir nitel ve en az bir nicel
yaklasim birlikte kullaniimaktadir (Creswell, 2021; Fetters, 2020; Katitas, 2019). Arastirmanin modelini ise
karma yontem arastirmalarina 6zgi cesitleme (birlestirme) deseni olusturmustur. Cesitleme deseninde
nitel ve nicel veriler ayri ayri toplanarak analiz edilir ve elde edilen sonuglar birlestirilir (Creswell, 2017).
Bu calismanin nitel boyutunu fenomenoloji deseninin kullanildigl, sinif 6gretmenleriyle yapilan
goriismelerden elde edilen veriler; nicel boyutunu ise tarama modelinin benimsendigi, sinif
dgretmenlerinden “Hayat Bilgisi Ogretimi Tutum Olcegi” ile toplanan veriler olusturmaktadir. Arastirma
surecinin agiklanmasinda Creswell ve Plano Clark (2007) tarafindan onerilen gesitleme deseni semasi
temel alinmustir.
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Sekil 1
Cesitleme Desenine Dayali Arastirma Siireci

> Arastirmanin

gorisme formuyla 26 . L fenomenoloji deseni ile
verilerle igerik ) .
elde edilen nitel

sinif ogretmeninden analizine tabi Sinif gretmenlerinin Avrastirmanin fenomenoloji

nitel veriler tutulmustur. bulgulan 8 tema hayat bilgisi deseniyle elde edilen nitel

Yan yapilandinimis Elde edilen nitel

Fenomenoloji Deseni

toplanmigtrr. altinda sunulmugtur. > é ogretimine yonelik sonugclari ve tarama deseniyle
3 tutumlari ile okuma elde edilen nicel sonuglan
GEJ yazma oncesi > butiinlestirilmistir. Nicel - nitel
’ B o |donemde hayat bilgisi sonuclar arasindaki tutarli ve
Elde edilen nicel = -
as Al . . @ dersini isleme tezat durumlar tartisiimistir.
Hayat Bilgisi Ogretimi verilerle; betimsel ] . . .
Al . .. Aragtirmanin tarama o durumlan Bdylece gesitleme desenine
Tutum Olgegiile 531 analiz, tek drneklem t o ) PP
. . L deseni ile elde edilen karsilastirmali olarak dayali olarak buttincil bir bakis
sinif dgretmeninden testi, bagimsiz gruplar . . .
. . X - nicel bulgulan 4 baslik incelenmistir. agisi sunulmaya gahsilmistir.
nicel veriler t testi ve tek yonll
. altinda sunulmustur.
toplanmigtir. varyans analizi

yapilimistir.

Arastirmanin birinci agamasini olusturan fenomenoloji deseni, bir seyin ne, nasil, ne zaman, nerede
oldugu, nedeni, 6zl ve ortamiyla ilgilidir (Berg & Lune, 2021; Creswell, 2017). Yapilan bu ¢alismada da
hayat bilgisi dersinin okuma yazma bilmeyen 6grencilerle nasil, nerede ve ne sekilde yuritildiginin, yani
6zandndn arastirilmasi amaglanmistir. Bu asamasinda Creswell (2021) tarafindan Moustakas (1994) ve
Van Manen’nin (1990) eserleri temel alinarak olusturulan “fenomenoloji arastirmalarinda takip edilmesi
gereken asamalar” dikkate alinmistir. Toplam sekiz basamaktan olusan stirecin ilk (ic basamagi arastirma
modeli basliginda agiklanirken; dordiincii basamagi calisma grubu, besinci basamagi veri toplama araglari
ve geriye kalan son ¢ basamagi verilerin analizi baslklarinda agiklanmistir. S6z konusu sekiz basamakh
slirec¢ asagidaki gibidir:

Sekil 2
Fenomenoloji Arastirmalarinda Takip Edilmesi Gereken Asamalar
@ Arastirma probleminin fenomenolojik yaklasima uygun olup olmadigi belirlenir.
v
@ Calismanin ilgili oldugu fenomene karar verilir.
v
@ Fenomenolojinin genis felsefi varsayimlanndan yola gikilarak arastirma stirecinde hangi varsayimlann kabul edildigi agiklanir.
v
Veriler ele alinan fenomenle ilgili deneyime sahip katiimcilardan toplanir.
v
@ Katiimcilara fenomenle ilgili yasadiklari deneyimler ve bu deneyimleri etkileyen ortam veya durumlar sorulur.
v
Fenomenolojik veriler, anahtar ifadelerin listelenmesi ve anlam kimelerinin gelistirilmesi yoluyla analiz edilir.
v
@ Analiz edilen veriler dokusal ve yapisal betimleme yoluyla aciklanir.
v
Temel, degismez yapi yani “6z{” olugturmaya yonelik raporlama gergeklestirilir.

Arastirmanin ikinci asamasinda sinif 6gretmenlerinin hayat bilgisi dersinin 6gretimine yonelik tutum
dizeylerinin belirlenmesi amaglanmis ve bu dogrultuda tarama deseninden faydalaniimistir. Tarama
arastirmalari verilerin toplanma bicimine gore kesitsel ve boylamsal olmak Uzere siniflandirilmaktadir
(Fraenkel, Wallen & Hyun, 2022). Mevcut arastirmada veri toplama araci sinif 6gretmenlerine bir kez
uygulandigr ve anlk bir kesitten elde edilen verilere odaklanildigl icin kesitsel tarama deseninden
yararlaniimistir.
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Calisma Gruplari

Sekil 3
Arastirmaya Katilan O§retmenlere Ait Bilgiler

NITEL BOYUT KATILIMCI BILGILERI NICEL BOYUT KATILIMCI BiLGILERi
i 2 ()
a o a a A -
Cinsiyet Cinsiyet Bolge
f % %
Toplam 26 Katilimci f % Akdeniz 72 135 1-5yl 105 197
Kadin 12 Kadin 317 597 Karadeniz 70 13.1 6-10yil 73 137

Erkek 14 Erkek 214 403 Ege 71 133

) 11-15wyil 70 131
I¢ Anadolu 87 16.3 16-20 yil 99 186
Marmara 75 14.1

21ylve sty 184 34,
G. Anadolu79 148
D. Anadolu77 145

Arastirmanin nitel boyutunda kartopu (zincirleme) 6rnekleme yonteminden yararlaniimistir. Kartopu
ornekleme, calisilacak durumla ilgili bilgi yiklu oldugu bilinen insanlarin 6rnekleme alinmasiyla baslayip
(Patton, 2014) onlarin baglantilarindan yararlanarak yeni tyelerin 6rnekleme dahil edilmesiyle ilerleyen
bir slrece dayanmaktadir (Brewerton & Millward, 2001). Calisma grubu belirlenirken 6ncelikle
arastirmanin amacina en iyi sekilde ulasilmasini saglayacak ozelliklere sahip oldugu dislnilen sinif
O0gretmeni belirlenmis, bu anahtar kisiyle arastirma baslatilmis ve yine bu kisinin baglantilari araciligiyla
benzer deneyimlere sahip sinif 6gretmenine ulasilarak zincir olusturulmustur. Kleiman’in (2004) gerekli
veri gereksinimleri karsilanana kadar katilimci eklenebilir goriisi dikkate alinarak toplam 26 sinif
O0gretmeniyle calisma gergeklestirilmistir.

Arastirmanin nicel boyutunda tabakali seckisiz 6rnekleme kullanilmistir. Tabakali segkisiz 6rnekleme,
evrenin daha iyi temsil edilebilmesini saglamak amaciyla 6rneklemlerin farkli tabakalardan bagimsiz olarak
secildigi yontemdir (Singh & Manghat, 1996). Tabakali segkisiz 6rneklemede Tirkiye'nin yedi cografi
bolgesi temel alinmistir. 2023-2024 egitim 6gretim yilinda Turkiye genelinde ilkokul birinci sinifta gérev
yapan sinif 6gretmenleri arastirmanin evrenini olustururken, érneklem belirleme istatistigine dayali olarak
yedi cografi bolgeden toplam 531 sinif 6gretmeni 6rneklemde yer almigtir.

Veri Toplama Araglari

Arastirmanin nitel verileri, yari yapilandirilmis gériisme formu ile toplanmis ve bu form arastirmacilar
tarafindan hazirlanmistir. Creswell’in (2021) fenomenoloji arastirmalarinda katilimcilara sorulmasini
onerdigi iki temel soru yari yapilandiriimis gortisme formunun hazirlanmasinda dikkate alinmistir. Bu
sorular; “Fenomenle ilgili hangi deneyimleri yasadiniz?” ve “Hangi ortam veya durumlar fenomenle ilgili
yasadiginiz deneyimleri etkilemistir?” seklindedir. Yari yapilandirilmis gériisme formu hazirlandiktan sonra
lic uzmanin gorislerine sunulmus, uzman gorisleri arasindaki uyum free-marginal kappa ile .95 olarak
hesaplanmistir. Gériisme formunda su sorulara yer verilmistir:
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Sekil 4
Goriisme Formlarinda Yer Alan Sorular

‘ GORUSME FORMUNDA YER ALAN SORULAR

O soru1 Size gore hayat bilgisi dersinin 6nemi nedir? Bu kenudaki gériigleriniz nelerdir?
O SORU 2 Size gore hayat bilgisi dersinin ¢ocuklar igin 6nemi nedir? Bu konudaki diiglinceleriniz nelerdir?
. SORU 3 Okulun ilk haftasinda hangi etkinliklere yer veriyorsunuz?
Okuma yazma etkinlikleri siireci hayat bilgisi dersinin islenigini etkilemekte midir? Bu konudaki
O SORU 4 diistincelerinizi gerekeeleriyle agiklar misimiz?
O SORU 5 Okuma yazma etkinlikleri siirecinde ziimreleriniz hayat bilgisi dersinde ne yapmaktadir?
. SORU 6 Birinci simfin  birinci dénemi boyunca hayat bilgisi dersinde hangi yontemleri kullaniyorsunuz?

Gerekgeleriyle agiklar misiniz?

Birinci smifin birinci dénemi boyunca hayat bilgisi dersinde hangi 6lgme ve degerlendirme ydntem ve

. SORU7 teknikleri kullamyorsunuz? Gerekceleriyle agiklar misiniz?

. X Birinci sinifin birinci dénemi boyunca hayat bilgisi dersinde hangi materyalleri kullaniyorsunuz?
SORUB Gerekgeleriyle agiklar misiniz?

O SORU 9 Birinci sinifin birinci dénemi boyunca hayat bilgisi dersinin islenisine yonelik 6nerileriniz var midir? Varsa

acgiklar misimiz?

Arastirmanin nicel verileri, Sarikaya ve digerleri (2017) tarafindan gelistirilen “Hayat Bilgisi Ogretimi
Tutum Olgegi” ile toplanmustir. Olgek, sinif 8gretmenlerinin ve sinif gretmeni adaylarinin hayat bilgisi
dersinin dgretimine yénelik tutumlarini 8lgmek amaciyla hazirlanmistir. Olgekte ¢ alt boyut (sevme,
deger verme, dnemseme) ve 24 madde yer almaktadir. Olcegin geneline ait Cronbach Alpha degeri .93,
bu calismada ise .94't(r.

Verilerin Analizi

Gériisme yoluyla toplanan nitel veriler, icerik analizi ile ¢dziimlenmistir. igerik analizinde Creswell’in
(2021) fenomenoloji arastirmalarinda takip edilmesi gereken altinci, yedinci ve sekizinci adimlar dikkate
alinmistir. igerik analizinde 6ncelikle anahtar ifadeler listelenmis, anlam kiimeleri gelistiriimis ve
betimlemeler araciligiyla bulgular olusturulmustur. Son adimda 6zl olusturmaya yoénelik raporlama
yapilarak sonuglar yazilmistir. icerik analizinde birinci ve tiglincii arastirmacilarin ayri ayri olusturdugu kod,
kategori ve temalar karsilastiriimistir (Neuendorf, 2017). Bu karsilastirmada Kendal’s tau-b kullanilarak
uyum katsayisi .93 olarak hesaplanmistir. Yapilan igerik analizi sonuglari semalar haline getirilerek
sunulmus ve sinif 8gretmenlerin gorislerine iliskin alintilarla desteklenmistir. Ogretmenlerin gorislerinin
sunulmasinda kod isimlerden (Bengisu Ogretmen, Mustafa Ogretmen) yararlanilmistir.

Nicel verilerin analizinde SPSS 29 paket programindan yararlaniimistir. Oncelikle veri dagiliminin
normalligi incelenmis, ardindan normal dagihm gosterdigi belirlenen veriler icin; betimsel istatistikler
(frekans, ylzde, aritmetik ortalama ve standart sapma), tek 6rneklem t-testi, bagimsiz gruplar t-testi ve
tek yonlu varyans analizi hesaplanmistir.

Arastirmanin Etik izin Bilgileri

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde” yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimuinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestiriimemistir.
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Bulgular
Nitel Bulgular

sinif Ogretmenlerine gére Hayat Bilgisini Onemli Kilan Unsurlar: Sinif 6gretmenlerinin
degerlendirmeleri ¢ergevesinde hayat bilgisi dersini dnemli kilan unsurlar; ¢ocuklar igin 6nemi ve genel
olarak 6nemi olmak Uzere iki kategoride ele alinmis ve bulgulari Sekil 5'te sunulmustur.

Sekil 5
Hayat Bilgisi Dersinin Onemine Yénelik Degerlendirmeler

Hayatin bilgisi (12) Cok Onemli Bir Ders (13)
Kurallarin 6grenilmesi (12)

Sosyal yasant (8) Sosyal yaganti (12)

Okulu tanima ve uyum (6) Hayatin bilgisi (11)

Kurallarin ogrenilmesi (6) Okuly tanima ve uyum (7)

Dogal gevreye uyum (4) Mihver ders (6)

Kiiltir edinimi (6)
Kiiltir edinimi (4)

yﬂzerlendirmede Bnemi Temel yasam becerileri (4)

letisim becerileri (3)

Cocuklar i¢in Onemi

Toplumsal ¢evreye uyum (4) /
Temel yasam becerileri (3)

Deger edinimi (1)

Deger edinimi (4)

Dogal gevreye uyum (3)

Toplumsal gevreye uyum (3)

Hayat Bilgisi Dersinin Onemi

Kendisini tanima (1) Kisisel gelisim (2)

Ozgiiven (1) 0z bakim becerileri (2)
Sorumluluk kazanma (1) Dogal gevreye duyarlilk (2)

Sinif 6gretmenlerinin hayat bilgisi dersini 6nemli kilan unsurlara yonelik goérusleri incelendiginde
cocuklar icin 6nemi ve genel degerlendirmede 6nemi olmak lzere iki kategori elde edilmistir. Her iki
kategoride de hayatin bilgisini kazandirma (12/11), sosyal yasama hazirlama (8/12), okulu tanima ve uyum
(6/7), kurallarin 6gretilmesi (6/12), dogal cevreye uyum (4/3), kiltir edinimi (4/6), toplumsal cevreye
uyum (4/3), temel yasam becerileri gelistirme (3/4) ve deger edinimi (1/4) ortak olarak 6nemli
gorulmuistir. Ayrica hayat bilgisi dersinde kendini tanima (1), 6z glven (1) ve sorumluluk kazanma (1)
cocuklar icin 6nemli; mihver ders olmasi (6), iletisim becerilerini gelistirmesi (3), kisisel gelisime yardimci
olmasi (2), 6z bakim becerilerini gelistirmesi (2) ve dogal cevreye duyarlilik kazandirmasi (2) ise hayat bilgisi
dersinin genel 6nemi kategorisinde belirtilmistir. Bunun yaninda sinif 6gretmenlerinin hayat bilgisi
dersinin genel degerlendirmesinde vurguladiklari bir baska husus, hayat bilgisinin cok 6nemli bir ders (13)
olmasidir. Bu kategoride gériismelerden elde edilen alintilara 6rnekler asagida sunulmustur:

Nazli Ogretmen: “Hayat bilgisi énemli bir derstir. Hayatin igcinden bir derstir. Yasanmis ve
yasanacaklarin dersidir. Cocugu hayata hazirlar. Cocuk bu dersle ailenin 6nemini kavrar. Etik dederleri
gliclendiren bir derstir. Sosyal aktiviteyi ve sosyallesmeyi saglar ve cocukta 6z giiveni gelistirir.”

Okuma Yazma Ogretim Siirecinden Hayat Bilgisi Dersinin Etkilenme Durumu: Hayat bilgisi dersinin
okuma yazma 6gretim silirecinden etkilenme durumuna iliskin 6gretmen degerlendirmeleri; etkileniyor
(12), etkilenmiyor (11) ve kismen etkileniyor (3) olarak ti¢ kategoride ele alinmistir.

299



Tay, Coban, Ocakci, Akyiirek Tay, Sen & Demir — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 55(1), 2026, 275-315

Sekil 6
Okuma Yazma Etkinliklerinin Hayat Bilgisi Dersi Ogretimine Etkisi

Okuma, yazma ve ses 6gretimi

Okuma-yazma siireci icin zaman ~Okuma-yazma siirecine daha énemli olmasi (2)

sorunu yasanmasi(3) odakdaniimasi (3) Kitap kullanmmnm smirh 4 Kitaptaki gorsellerin yeterli

Okuma, yazma ve ses 6gretimi Okuma ve yazma gerektiren olmasi (2) " gelmesi (1)

daha dnemli olmasi (4) SRR S v

konulartigermesi (2) ‘%\\ } Konularin anlatim yontemiyle

Yazh materyal Kitap kullaniminin sinirh \ | ogretilebilmesi (1)

kullamlamamasi (5) olmasi (2) \ | w
& 7 AT K Y
Etkileniyor (12) Kismen etkileniyor (3)

Okuma Yazma Etkinliklerinin Hayat Bilgisine Etkisi

Konularin ilk hafta etkinlikleriyle Farkh materyal
uyumlu olmasi (5) kullamlabilmesi (1) Anlatim yontemiyle
\ & konularin égretilebilmesi (2)
K_Omﬂa““ yaparak yasayarak 5 4 B > Ogretmen merkezli 6gretimin Akill tahta destekli 6gretimden
ogrenmeye uygun olmasi (4) ‘ s Etkilenmiyor (11) yapilabilmesi (2) faydalanilabilmesi (1)

/ \ Okuma etkinliklerini
Hayat bilgisinin mihver ders Kitaptaki gorsellerin yeterli ogretmenin yapabilmesi (1)

olmasi (3) gelmesi (2)

Konularin retiminin okuma yazma Yeterli siirenin
bilmeyi gerektirmemesi (3) olmasi (3)

Sirecin etkilendigi goristne sahip sinif 6gretmenleri; yazili materyalleri kullanamama (5), okuma
yazma ve ses 6gretimini daha énemli bulma (4), okuma yazma sirecine odaklanma (3), zaman problemi
yasama (3), stirecin okuma yazma gerektiren konulari icermesi (2) ve kitap kullaniminin sinirli olmasi (2)
seklindeki gerekgeleri ifade etmislerdir. Sinif 6gretmenlerinin bu kategoride verdikleri cevaplardan
ornekler asagidaki gibidir:

Neriman Ogretmen: “Etkiliyor. Ciinkii okuma yazma konulari yetismeyebiliyor. Harf 6gretimi esas konu
olunca diger dersler geri kalabiliyor.”

Kismen etkilendigini belirten sinif 6gretmenleri; 6nceligi okuma yazma etkinliklerine verme (2), kitap
kullaniminda sinirli kalma (2), kitapta yer alan gorselleri yeterli bulma (1) ve konularin 6gretiminde anlatim
yontemini kullanma (1) seklindeki gerekceleri ifade etmislerdir. Bu kategoriye ait 6gretmen gérusleri
soyledir:

Elif Ogretmen: “Kismen etkileniyor ama es zamanli yiiriitmeye ¢alisiyoruz. Zaten kitaplarimizda
resimler mevcut, resimlerle anlasilabiliyor. Gérsellerle zenginlestirildigi icin yazi kismini da 6gretmen
bir sekilde tamamlayabiliyor.”

Sirecin etkilenmedigini belirten sinif 6gretmenleri gorislerini; ilk hafta etkinlikleri ile konularin uyumlu
olmasi (5), hayat bilgisi konularinin 6gretiminin yaparak yasayarak 6grenmeye uygun olmasi (4), hayat
bilgisinin mihver ders olarak gorilmesi (3), hayat bilgisi konularinin 6gretiminin okuma ve yazma bilmeyi
gerektirmemesi (3), sirenin yeterli olmasi (3), 6gretmen merkezli 6gretim yapilabilmesi (2), kitapta yer
alan gorsellerin yeterli olmasi (2) ve farkli materyallerin kullanilabilir olmasi (1) gibi gerekcelere
dayandirmiglardir. Sinif 6gretmenlerinin bu kategorideki cevaplari séyledir:

Ahmet Ogretmen: “Hayir, kesinlikle etkilenmiyor. Birinci iinitede uyum haftasina uygun konular oldugu
ve bunlari; sunus yéntemi, karsilikli diyalog, animasyonlarla falan akilli tahtadan faydalanarak
destekledigimiz icin 6grencilerin okuma yazma bilmemesi bu stireci kesinlikle etkilemiyor.”

Sinif Ggretmenlerine Goére Ziimrelerinin Birinci Sinifin Birinci Doneminde Hayat Bilgisi Dersini isleme
Durumu: Sinif 6gretmenlerine gére zimrelerinin birinci sinifin birinci doneminde hayat bilgisi dersini
isleme durumlarina iliskin bulgular Sekil 7' deki gibidir.
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Sekil 7
Sinif Ogretmenlerine Gére Birinci Sinif Birinci D6nemde Ziimrelerinin Hayat Bilgisi Dersini isleme Durumlar

Ziumreler
_—
—
\\
~ ~
Okuma yazma galismalarina Hayat bilgisi dersini|  |Smmiflar kalabalik oldugundan hayat bilgisi|  |Zimrem yok (1)
oncelik veriyor (12) isliyor (11) dersini gerektigi gibi isleyemiyor (2)

Sinif 6gretmenleri, zimrelerinin birinci sinifin birinci doneminde hayat bilgisi dersini isleme
durumlarini; okuma yazma galismalarina oncelik vererek hayat bilgisi dersini islemedikleri (12), hayat
bilgisi dersini isledikleri (11), siniflarinin kalabalik olmasindan dolay! hayat bilgisi dersini gerektigi gibi
isleyemedikleri (2), zimrelerinin bulunmadigi (1) seklinde belirtmislerdir. Sinif 6gretmenlerinin bu
kategoride verdikleri cevaplardan érnekler asagida sunulmustur:

Yiiksel Ogretmen: “Tim é§retmenler okuma yazma égrenme siirecinde sadece okuma yazmaya
ylikleniyor. Hayat bilgisini, matematigi ihmal ediyorlar. Bir iki ay 6teleyen égretmenler de var, bu biiyiik
bir sorun. Ayni anda yiiriitiilmeli.”

Birinci Sinif Birinci Haftada Yapilanlar: Sinif 6gretmenlerinin birinci sinifin ilk haftasinda yaptiklari
¢alismalara iligkin bulgular Sekil 8’de sunulmustur.

Sekil 8
Okulun ilk Haftasinda Yapilan Etkinlikler ve Oryantasyon Calismalari

Hazirbulunusluk belirleme (4)

Oyunlar (7) A Ritmik sayma (3)

izgi 13 -
Cizgi calismalari (13) Kalem tutmay! ogretme (3)

Okulun 11k Haftasinda Yapilan Etkinlikler
Swnif-okul adaptasyonu (19) \
N

(grenciyi tanima (2)
Okul ve sinif kurallart il&) L Y

Ny ) g
Okulun béliimlerinin - -
tamitdmas (12) - -_:.- ”E)_ryantasyon v Giinliik yasam becerilerine deginme (2)
Tanisma (9) Veli toplantisi diizenleme (1)

Okul birimlerinin tanitilmast (4)

Sinif 6gretmenleri ilkokul birinci sinifin ilk haftasinda ¢izgi calismalari yapma (13), oyunlar oynama (7),
ogrencilerin hazirbulunusluk dizeylerini belirleme (4), ritmik sayma (3), kalem tutmayi 6gretme (3),
o6grenciyi tanima (2), glinlik yasam becerilerine deginme (2) ve veli toplantisi diizenleme (1) etkinliklerini
gerceklestirdiklerini belirtmislerdir. Bunun yani sira ilk hafta etkinliklerinin merkezinde oryantasyon
calismalarinin oldugunu ve bu oryantasyon siirecinde; sinif-okul adaptasyonu (19), okul-sinif kurallarinin
tanitilmasi (18), okul boélimlerinin tanitilmasi (12), tanisma (9) ve okul birimlerinin tanitilmasi (4)
etkinliklerini ylrittiiklerini ifade etmislerdir. Sinif 6gretmenleri ile yapilan gériismelerden bu kategoriye
ait drnekler asagida sunulmustur:
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Elif Ogretmen: “Oncelikle birinci siniflar icin uyum haftasi ¢calismalari yapiyoruz. Uyum haftasinda
tanisma etkinlikleri ve araliklarla ¢izgi calismasi etkinlikleri yapmaktayiz. Onun haricinde giinliik yasam
becerilerine deginiyoruz.”

Okuma Yazma Ogretim Siirecinde Hayat Bilgisi Dersinde Kullanilan Materyaller ve Gerekgeleri: Sinif
O0gretmenlerinin faydalandiklari materyaller ve materyalleri segme gerekgelerine iliskin bulgular Sekil 9'da
sunulmusgtur.

Sekil 9
Birinci Sinif Hayat Bilgisi Ogretiminde Kullanilan Materyaller ve Kullanilma Gerekgeleri

Ogretmen ozelliklerine  Ogretim yontemine
uygun olmasi (1) uygun olmasi (2)
Arag gereg gereksinimi

hissetmeme (3) Aracin Gzelliklerinin Kazanimlara uygun olmasi (4)

uygun olmasi (1)

Ortama uygun olmasi (4)
Siniflarin kalabahk olmasi (?\ K|s|tlzlr::;l:lrfllliygun \ / = (
ﬂ\\\\“ ‘\ Ogrencilerin bireysel ozelliklerine

Kullanmiyorum Kullanma Gerekgeleri _> uygun olmasi (8)
Resim seti (3) \ II Akl tahta (17)
Video (6) \
\ ’ Bilgisayar (2)
Animasyon (3 T
Fug Gorsel Materyaller \\ l’ Ogretim Araglary
Gizgi film (3) \ | Miizik (5)
\ . 4
Belgsl (1) +— gy
elgesel (1) Gorsel-Isitsel Materyaller —— Kullanilan o —P> Isitsel Materyaller|
Film (1) Materyaller \
Gercek Kisi. N M{ ~ Yazh Materyaller
reek Kisi, Nesne ve Modeller = % }
Okuma kart1 (1) e : ‘ \ Cahisma kagidi (7)
Kavram haritasi (1) 4~ ' Ders kitabi (2)
Nesne (3) Hikaye (1) gjjr (1)  Kitap, dergi (2)

Sinif 6gretmenleri birinci sinif birinci ddnemde hayat bilgisi 6gretiminde; isitsel, yazili, gorsel, gorsel-
isitsel, 6gretim araglari, gergek kisi-nesne ve modeller olmak lzere alti ana kategori ve bu kategorilere ait
alt kodlarla olusturulan materyalleri kullandiklarini ifade etmislerdir. Sinif 6gretmenleri isitsel materyal
olarak muzikten (5); yazili materyal olarak ¢alisma kagidi (7), ders kitabi (2), kitap-dergi (2), siir (1), hikaye
(1), kavram haritasi (1) ve okuma kartindan (1); gorsel materyal olarak resim setinden (3), gorsel-isitsel
materyal olarak video (6), animasyon (3), cizgi film (3), belgesel (1) ve filmden (1) yararlandiklarini
belirtmislerdir. Ogretmenler ayrica akill tahta (17), bilgisayar (2) gibi 6gretim araclarindan ve gergek kisi,
nesne ve modellerden (2) faydalandiklarini ifade etmislerdir.

Sinif 6gretmenleri hayat bilgisi dersinin 6gretiminde kullandiklari materyalleri; 6grencilerin bireysel
ozelliklerine (8), ortama (4), kazanimlara (4), 6gretim yontemine (2), 6gretmen o6zelliklerine (1),
kisitlamalara (1) ve aracin 6zelliklerinin (1) uygunlugu gibi gerekcelere dayal olarak sectiklerini ifade
etmislerdir. Ayrica hayat bilgisi 6gretim sirecinde materyal kullanmadigini belirten sinif 6gretmenleri
olmustur. Bu dogrultuda sinif 6gretmenleri, ara¢ gereg kullanma gereksinimi hissetmediklerini (3) ve
siniflarinin kalabalik olmasini (1) gerekce olarak belirtmislerdir. Sinif 6gretmenlerinin bu kategoride
verdikleri cevaplardan 6rnekler asagida sunulmustur:

Zeynep Ogretmen: “Genellikle video izliyorlar, isaretleme, boyama, resim cizme etkinlikleri yapiyorlar.
Materyallerin konuya ve ¢cocuga uygun olup olmadigina dikkat ediyorum.”

Okuma Yazma Ogretim Siirecinde Hayat Bilgisi Dersinde Kullanilan Yontemler ve Gerekgeleri: Sinif
o6gretmenlerinin birinci sinif hayat bilgisi dersi 6gretim siirecinde kullandiklari yéntemler ve bu yontemleri
secme gerekgelerine iliskin bulgular Sekil 10’da sunulmustur.

302



Tay, Coban, Ocakci, Akyiirek Tay, Sen & Demir — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 55(1), 2026, 275-315

Sekil 10
Birinci Sinif Hayat Bilgisi Ogretiminde Kullanilan Yéntemler ve Kullaniima Gerekgeleri

Ogrenci seviyesine uygunluk (8)
Dikkat cekicilik (6) A
Kalic1 6grenmeyi
saglama (3)
Okuma yazma
ihtiyag duymama (2)

Soru-Cevap (22)

f Anlatim (20)
Drama (14)

AKktif 6grenme
yontemi (10)

Kalabalik sinif ortamina
uygun olma (2)

Aktif katilimi saglama (2)

Ogrenmeyi kolaylastima (2) Ornek olay (8)

Konuya uygun olma (2) Egitsel oyun (4)
Akran 6gretimini destekleme (1)

-
Elenceliolma (1) \
—

Ogretmenin yatkinhg (1) e — . . koelori
<« Secme Gerekgeleri
1) Iy

Kullanilan Yéntemler ve Gerekceleri ——=—3 YOntemler

Beyin firtinasi (2)

Gosterip yaptirma (2)

Tiim 6grencilere hitap etme (

Sinif 6gretmenlerinin birinci sinif birinci donemde; soru-cevap (22), anlatim (20), drama (14), aktif
6grenme (10), 6rnek olay (8), egitsel oyun (4), beyin firtinasi (2) ve gosterip yaptirma (2) yontemlerini
kullandiklari belirlenmistir. Ogretmenler bu ydntemleri segme gerekgeleri olarak; dgrenci seviyesine
uygunluk (8), dikkat cekicilik (6), kalici 6grenmeyi saglama (3), okuma yazmaya ihtiya¢c duymama (2),
kalabalik sinif ortamina uygun olma (2), aktif katihmi saglama (2), 6grenmeyi kolaylastirma (2), konuya
uygun olma (2), akran 6gretimini destekleme (1), eglenceli olma (1), 68retmenin yonteme yatkinhgi (1),
ve tim o6grencilere hitap etme (1) gibi hususlari ifade etmislerdir. Sinif 6gretmenlerinin kullandiklari
yontemler ve bu yontemleri segme gerekgelerine ait verdikleri cevaplar asagida sunulmustur:

Pinar Ogretmen: “Ben en ¢cok drama yéntemini kullaniyorum, oyunlastirmayi ¢ok seviyorum. Ornedin
hatali davranis ve dogru davranislari yaparak gésterip ¢ocuklardan dogru davranisi se¢cmelerini
istiyorum. Bu ¢ok etkili oluyor.”

Okuma Yazma Ogretim Siirecinde Hayat Bilgisi Dersinde Kullanilan Olgme ve Degerlendirme
Yontemleri ve Gerekgeleri: Sinif 6gretmenlerinin birinci sinif birinci donemde hayat bilgisi dersinde
kullandiklari degerlendirme yontemlerine iliskin bulgulara Sekil 11’de yer verilmistir.

Sekil 11
Birinci Sinif Hayat Bilgisi Dersinin Degerlendirilmesinde Kullanilan Olgme ve Dederlendirme Yéntemleri

-/ Eslestirme ve ayirt etme |

Birinci ﬁnitede Kullamilan _—»IResim boyama ve t;izdirmel
Degerlendirme Yontemleri

el
Secme Gerekgeleri \\>\>
- -

Davraniga uygun olmasi (9)

A\,

Birgok duyu organina hitap etmesi (3) IAkran degerlendirmel

Hazirbulunusluluga uygun olmasi (7)
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Sinif 6gretmenleri birinci sinif birinci dénemde hayat bilgisi dersinin degerlendirilmesinde; gézlem (13),
soru-cevap (11), eslestirme ve ayirt etme (5), resim boyama ve gizdirme (3), gériisme (1), drama (1) ve
akran degerlendirme (1) yéntemlerinden faydalandiklarini belirtmislerdir. Ogretmenler kullandiklari
degerlendirme yontemlerini segmelerinde degerlendirme yénteminin; davranisa uygun olmasi (9),
hazirbulunusluga uygun olmasi (7) ve birgok duyu organina hitap etmesi (3) gerektigini vurgulamislardir.
Sinif 8gretmenlerinin bu kategoride verdikleri cevaplardan érnekler asagida sunulmustur:

Ali Ogretmen: “Degerlendirirken daha ¢ok davranislarina bakiyoruz. Hani kurali gercekten almis mi,
uygulayabiliyor mu yani hani gésterebiliyor mu o davranisi ona bakiyoruz. Yani o sekilde gézlemleyerek
degerlendiriyoruz.”

Sinif Ogretmenlerinin Okuma Yazma Ogretim Siirecinde Hayat Bilgisi Dersine Yonelik Onerileri: Sinif
O0gretmenlerinin birinci sinif birinci dénemde hayat bilgisi 6gretimine yonelik onerileriyle ilgili bulgular
Sekil 12’de sunulmugtur.

Sekil 12
Sinif Ogretmenlerinin Okuma Yazma Odretim Siirecinde Hayat Bilgisi Dersine Yénelik Onerileri
Cocugun 2T ket suflanml: () Programda konu tekrarlan engellenmeli (2)

Ogretmenler farkh materyaller Milfredat yenilenmeli (2)

hazrlamal ve kullanmah (4) /
Hayatilililkesine upgun etkinlikler — 01“““3)’ﬂZMﬂkﬁéfTﬂdﬂﬁEﬂSﬂﬂm konular
diizenlenmeli (3) Hayat Bilgisi Ogretim| tekrarlanmal (1)
Programu

Gorsel materyaller kullamlmali (2) ‘ Okuma-yazma sireci miistakillegtirilmeli (1)

/Hayat Bilgisi dersi okuma yazma siirecinden

Dildat gekiineli (2 E -

it ekl 2) g I sonra verilmeli (1)
2 I

Hedetten haberdar edilmeli (1) g "\ ”
AN

: = .
Etkinlikler oyunlagtiriimal: {1) ’5" One]‘ller Ders hitaplar geligiilmeli (5
Aileler egitime dahil edilmeli (1) / \ \\
cerik zenginlestirilmeli (3)
Konular diger derslerde de pekistirilmeli {1 ——-""
i P 0 ’/ ers Kltabl

Drama yintemi kullanimali (1) Ders kitaplarinda yer alan konulara

Ogretmenhk Meslegi yomelik video hazirlanmal (1)
Okul digt 6grenme evrelerinden yararlamlmali (1) .
Orenci kitaptaki etkinlikleri
\ tek bagina yapabilmeli (1)

Siuf mevcudu azaltlmal (1)

Ogrencileri severek Sgretmenlik vapimali (4)

Sinif 6gretmenlerinin birinci sinif birinci ddnem hayat bilgisi dersinin 6gretim surecine yoénelik dnerileri;
cocugun aktif katilimi saglanmali (5), 6gretmenler farkl materyaller hazirlamali ve kullanmali (4), hayatilik
ilkesine uygun etkinlikler dizenlenmeli (3), goérsel materyaller kullanilimali (2), dikkat cekilmeli (2),
hedeften haberdar edilmeli (1), etkinlikler oyunlastirilmal (1), aileler egitime dahil edilmeli (1), konular
diger derslerde de pekistirilmeli (1), drama yontemi kullaniimali (1) ve okul disi 6grenme c¢evrelerinden
yararlanilmali (1) seklindedir. Ogretmenlerin ders kitaplarina yoénelik 6nerileri ise; ders kitaplari
gelistirilmeli (5), icerik zenginlestirilmeli (3), 6grenci kitaptaki etkinlikleri tek basina yapabilmeli (1) ve ders
kitaplarinda yer alan konulara yonelik video hazirlanmali (1) olmustur.

Sinif 6gretmenleri birinci sinif birinci donemde hayat bilgisi dersinin gerektigi gibi islenebilmesinde sinif
mevcutlarinin azaltilmasini (1) ve 6grencileri severek 6gretmenlik yapilmasini (4) 6nermislerdir. Bununla
birlikte hayat bilgisi dersinin okuma yazma siirecinden sonra verilmesini (1), okuma yazma 6grendikten
sonra konularin tekrar edilmesini (1) ve okuma yazma siirecinin mustakillestirilmesini (1) 6nermislerdir.
Son olarak hayat bilgisi 6gretim programinda konu tekrarlarinin engellenmesini (2) ve mifredatin
yenilenmesini (2) 6énermislerdir. Sinif 6gretmenlerinin bu kategoride verdikleri cevaplardan 6rnekler
asagida sunulmustur:
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Nermin Ogretmen: “Millf E§itim tarafindan daditilan okul kitaplari icerik olarak biraz daha uygulamaya
déniik olarak yapilirsa ve ¢ocuklarin kendi basina izleyebilecekleri bir etkinlik seklinde diizenlenirse
cocuk icin daha kalici olur.”

Nicel Bulgular

Hayat Bilgisi Dersinin Ogretimine Yonelik Tutum Diizeyi: Hayat bilgisi dersi 6gretimine yonelik sinif
ogretmenlerinin tutum dizeylerini belirlemek i¢in hesaplanan tek érneklem t-testi sonuglari Tablo 1'de
sunulmustur.

Tablo 1
Hayat Bilgisi Ogretimi Tutum Olgedinden Alinan Puanlarin t-Testi Sonuclari
Beklenen

Boyut n M SD Ortalama df t ¢}
Sevme 531 50.98 6.69 36.00 530 51.612 .000
Deger verme 531 29.74 6.06 24.00 530 21.816 .000
Onemseme 531 17.16 3.12 12.00 530 38.073 .000
Genel 531 97.88 13.71 72.00 530 43.490 .000

Hayat bilgisi dersi 6gretimine yonelik sinif 6gretmenlerinin genel tutum dizeyleri ile sevme, deger
verme ve onemseme alt boyutlarindaki tutum dizeylerinin beklenen ortalamalardan anlamli diizeyde
farkhlastigi (ts30= 51.612; p< .05; t(s30= 21.816; p< .05; t(s30)= 38.073; p< .05; t(s30)= 43.490; p< .05) ve bu
anlamh farkhihgin sinif 6gretmenlerinin tutum diizeyleri lehine oldugu tespit edilmistir. Bu bulguya gére
sinif 6gretmenlerinin hayat bilgisi dersi 6gretimine yonelik genel tutum dizeyleri ile sevme, deger verme
ve Onemseme alt boyutlarindaki tutum dazeylerinin olumlu derecede yiliksek oldugu sonucuna
ulagiimigtir.

Sinif Ogretmenlerinin Hayat Bilgisi Dersinin Ogretimine Yoénelik Tutum Diizeyi Maddelerinin
Durumu: Sinif dgretmenlerinin Hayat Bilgisi Ogretimi Tutum Olgeginde her bir maddeden aldiklari
puanlarin aritmetik ortalamalari ve standart sapmalari ile her bir maddeye katilim diizeylerine iliskin
sonuglar Tablo 2’de sunulmustur.

Tablo 2
Hayat Bilgisi Ogretimi Tutum Olgedi Maddelerinden Alinan Puanlarin Betimsel Istatistik Sonuglari
Sorular M SD Diizey
1 Hayat bilgisi 6gretimini cok 6nemli buluyorum. 452 .68 Tamamen Katiliyorum

2 Hayat bilgisi 6gretimi dersinin hayat bilgisi programi 4.29 .76 Tamamen Katiliyorum
okur-yazarligina olumlu katki sagladigini distntrim.

3 Hayat bilgisi 6gretimi ile ilgili yeni gelismeleri derslerde 4.35 .71 Tamamen Katiliyorum
uygulamaktan biylk zevk alinm/alacagim.

4 Hayat bilgisi 0Ogretimi dersinin gerekli oldugunu 4.53 .71 Tamamen Katiliyorum
disindyorum.

5 Hayat bilgisi 6gretimi dersinin hayat bilgisi programi 4.37 .71 Tamamen Katiliyorum
okur-yazarligina olumlu katki sagladigini distntrim.

6  Hayat bilgisi 6gretimi ile ilgili yeni gelismeleri derslerde 3.94 .95 Katilyorum
uygulamaktan biylk zevk alinm/alacagim.

7 Hayat bilgisi 6gretimi dersindeki uygulamalarin diger 4.28 .73 Tamamen Katiliyorum

derslerin o6gretim becerilerine katki
sagladigini/saglayacagini distnirim.

8 Hayat bilgisi 6gretiminin ciddi bir hazirlik gerektirdigine 3.70 1.02 Katilyorum
inanirim.

9 Hayat bilgisi dersi anlatmaktan 4.34 .74 Tamamen Katiliyorum

hoslanirim/hoslanacagim.
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10

11

12

13

14

15

16

17

18

19

20

21

22

23

24

Sorular

Hayat bilgisi 6gretimi dersinin higbir zaman bos
gegmesini istemem/istemezdim.

Hayat bilgisi ©6gretimi dersindeki Ogrenme strateji
yontem-teknikleri ilgimi geker/cekerdi.

Hayat bilgisi 6gretimi ile ilgili merak ettiklerimi arastirir
ve 6grenirim.

Hayat  bilgisi ~ 6gretimini  planlamaktan  zevk
alinm/alacagim.

Hayat bilgisi 6gretimiyle ilgili kaynaklari okumaktan
blylk zevk alirim.

Hayat bilgisi 6gretimi konusunda kisisel gelisimime katki
saglayacak projelerde gonilli olarak yer alabilirim.
Hayat bilgisi 6gretimiyle ilgili plan yaparken zamanin
nasil gectigini fark etmiyorum.

Hayat  bilgisi Ogretecegimi disinmek  beni
sabirsizlandiriyor.

Hayat bilgisi dersi 6ncesinde plan yapmaya genis zaman
ayirinm/ayiracagim.

Saatlerce hayat bilgisi anlatmak zorunda kalsam bile hig
rahatsiz olmam.

Hayat bilgisi 6gretimi ile ilgili materyal hazirlamaktan
zevk alirim.

Hayat bilgisi 6gretimi icin harcanan zamana aciyorum. *
Hayat bilgisi 6gretimini siradan buluyorum.*

Surekli  hayat  bilgisi  6grettigimi/ogretecegimi
disiindiikge bunalima giriyorum.*

Hayat bilgisi ogretmek/6gretecek olmak o kadar da
onemsenecek bir durum degildir.*

M
4.32

4.14

421

4.08

4.03

3.88

3.72

3.57

3.42

3.24

3.80

4.31

4.22

4.29

4.33

SD
73

.81

75

.84

.85

.92

.99

.99

.102

1.11

.86
.84
.89
.90

.85

Diizey
Tamamen Katiliyorum

Katiliyorum
Tamamen Katiliyorum
Tamamen Katiliyorum
Tamamen Katiliyorum
Tamamen Katiliyorum
Tamamen Katiliyorum
Tamamen Katiliyorum

Katiliyorum

Kararsizim

Katiliyorum
Tamamen Katiliyorum*
Tamamen Katiliyorum*

Tamamen Katiliyorum*

Tamamen Katiliyorum*

Tablo 2’de sunulan 21, 22, 23 ve 24. maddeleri dlgekte yer alan olumsuz maddeler olup puanlamada
olumlu maddeye dénistiiriilmistir. Ornegin 6gretmenler tarafindan “hi¢ katiimiyorum” olarak
isaretlenen bir madde; “tamamen katiliyorum” olarak doéndstlrdlmustir. Tablo incelendiginde sinif
dgretmenlerinin Hayat Bilgisi Ogretimi Tutum Olgeginde en yiiksek ortalamaya sahip olduklari maddenin
“Hayat bilgisi égretimi dersinin gerekli oldugunu diisiiniiyorum.”; en diisik ortalamaya sahip olduklari
maddenin ise “Saatlerce hayat bilgisi anlatmak zorunda kalsam bile hi¢ rahatsiz olmam.” oldugu
anlasiimaktadir.

Cinsiyet Degiskenine gore Tutum Diizeyi: Hayat bilgisi dersi 6gretimine yonelik sinif 6gretmenlerinin
tutum dizeylerinin cinsiyete gére hesaplanan bagimsiz gruplar t-testi sonuglari Tablo 3’te sunulmustur.

Tablo 3

t- Testi Sonuglari
Cinsiyet n M SD t p
Kadin 317 98.05 13.64 529 .347 729
Erkek 214 97.63 13.85

Tablo 3'e gore hayat bilgisi dersinin 6gretimine iliskin sinif 6gretmenlerinin tutum dizeyleri cinsiyete
gore anlamli diizeyde farkhilasmamaktadir (t(s29)= .347; p> .05).

Kidem degiskenine gore tutum diizeyi: Hayat bilgisi dersi 6gretimine yonelik sinif 6gretmenlerinin
tutum dizeylerinin kideme gore hesaplanan tek yonll varyans analizi sonuglari Tablo 4 ve Tablo 5'te
sunulmustur.
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Tablo 4
Mesleki Kideme Gore Betimsel Istatistik Sonuglari

Mesleki kidem n M SD

1-5yil 105 100.65 12.26
6-10 yil 73 100.32 11.36
11-15 yil 70 95.66 12.04
16-20 yil 99 96.29 14.60
21 yil ve ustii 184 97.03 15.13

Hayat bilgisi dersinin 6gretimine iliskin sinif 6gretmenlerinin tutum dlzeyleri, mesleki kidemlerine
gore; 1-5 yil (M= 100.65), 6-10 yil (M= 100.32), 21 yil ve Gstl (M= 97.03), 16-20 yil (M= 96.29), ve 11-15 yil
(M= 95.66) seklinde siralanmaktadir.

Tablo 5
Varyans Analizi Sonuglar
Kareler Kareler
toplami bf ortalamasi F P Anlaml fark
Grupigi 1966.187 4 491.547 2.647 .033 1-5yil >11-15 yil;
Gruplararasi 97672.856 526 185.690 1-5yil >16-20 yil;
1-5 yil >21 yil ve Gsti;
Toplam 99639.043 530

6-10 yil >11-15 yil

Tablo 5’e gore hayat bilgisi dersinin 6gretimine iliskin sinif 6gretmenlerinin tutum diizeylerinin mesleki
kideme gore anlaml bir sekilde farklilastigl gorilmektedir [Fa-s26= 5.121; p< .05]. Gruplar arasi farklar
incelendiginde 1-5 yil kideme sahip olanlar ile 11-15 yil, 16-20 yil, 21 yil ve st kideme sahip olanlar
arasinda 1-5 yil kideme sahip olanlar lehine anlamli farkllik oldugu tespit edilmistir. Ayrica 6-10 yil kideme
sahip olanlar ile 11-15 yil kideme sahip olanlar arasinda 6-10 yil kideme sahip olanlar lehine anlamli farklilik
oldugu belirlenmistir. Bir baska deyisle, 1-5 yil kideme sahip olanlarin, 11-15 yil, 16-20 yil ve 21 yil ve Usti
kideme sahip olanlara gore hayat bilgisi dersi 6gretimine yonelik tutum diizeyleri daha yiksektir. 6-10 yil
kideme sahip olanlarinise 11-15 yil kideme sahip olanlara gore hayat bilgisi dersi 6gretimine yonelik tutum
diizeyleri daha yuksektir.

Gorev Yapilan Bolge Degiskenine Gore Tutum Diizeyi: Hayat bilgisi dersi 6gretimine yonelik sinif
o6gretmenlerinin tutum dizeylerinin gorev yapilan bolgeye gore hesaplanan tek yonli varyans analizi
sonuglari Tablo 6 ve Tablo 7’de sunulmustur.

Tablo 6

Gérev Yapilan Bélgeye Gore Betimsel Istatistik Sonuglari
Bolge n M SD
ic Anadolu 87 99.24 13.49
Karadeniz 70 99.24 11.47
Dogu Anadolu 77 98.43 14.45
Ege 71 98.35 14.48
Akdeniz 72 98.19 15.68
Giineydogu Anadolu 79 98.19 13.61
Marmara 75 95.77 12.62

Gorev yapilan bolgeye goére; sinif 6gretmenlerinin hayat bilgisi dersi 6gretimine yonelik tutum
diizeylerinin aritmetik ortalamalari ic Anadolu (M= 99.24), Karadeniz (M= 99.24), Dogu Anadolu (M=
98.43), Ege (M= 98.35), Akdeniz (M= 98.19), Gineydogu Anadolu (M= 98.19) ve Marmara (M= 95.77)
seklinde siralanmaktadir.
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Tablo 7
Varyans Analizi Sonuglari

Kareler toplami df Kareler ortalamasi F p
Grupigi 682.443 6 113.741 .602 729
Gruplararasi 98956.600 524 188.848
Toplam 99639.043 530

Tablo 7’ye gore hayat bilgisi dersinin 6gretimine iliskin sinif 6gretmenlerinin tutum dizeylerinin gérev
yapilan bolgeye gore anlamli bir sekilde farklilasmadigi belirlenmistir [F(e-524= .602; p>.05]. Bir baska
deyisle, sinif 6gretmenlerinin hayat bilgisi dersi 6gretimine yonelik tutum diizeyleri, gérev yapilan bélgeye
gore anlamli diizeyde degismemektedir.

Tartisma ve Sonug

Arastirmada elde edilen sonuglara gore sinif 6gretmenlerinin hayat bilgisi dersi 6gretimine yonelik
tutumlari olumlu diizeyde yiksektir. Sinif 6gretmenlerinin hayat bilgisi 6gretimi tutumunda yer alan
“sevme”, “deger verme”, “6nemseme” alt boyutlarinin tamaminda olumlu diizeyde ve yliksek bir tutuma
sahip olduklari géralmustir. Arastirma sonucuyla benzer sekilde alan yazininda yer alan diger arastirmalar
da sinif 6gretmenlerinin ve sinif 6gretmeni adaylarinin hayat bilgisi dersine yonelik tutumlarinin olumlu
dlzeyde yiiksek oldugunu ortaya koymaktadir (Akglin, 2022; Batmaz & Altun, 2019; Cetin, 2018; Dadas,
2021; Yurtbakan & Altun, 2019). Arastirmada 6gretmenlerin hayat bilgisi dersi 6gretimine yonelik
tutumlari gorev yaptiklari cografi bolgeye dayali olarak incelenmis, ancak anlamli farklilik olmadigi tespit
edilmistir. Bu nedenle gérev yapilan cografi bolgenin, 6gretmenlerin derse yonelik tutumlar izerinde
anlamli bir etkisi olmadigi degerlendirilmistir. Ogretmenlerin derse y&nelik tutumlari cinsiyete ve mesleki
kideme dayali olarak da incelenmistir. Elde edilen sonuglarda 6gretmen tutumlarinin cinsiyete gore
anlaml diizeyde degismedigi; mesleki kideme gore ise 1-5 yil mesleki kideme sahip 6gretmenler lehine
anlaml farklilik oldugu gorilmistir. Buna gore yeni mezun 6gretmenlerin hayat bilgisi dersi 6gretimine
kargi daha olumlu bir tutum ve yaklasima sahip olduklari degerlendirilmistir. Arastirma sonuglari alan
yaziniyla karsilastirildiginda benzer ve farkli sonuglara sahip ¢alismalara rastlanmigtir. Mevcut arastirmayla
benzer sekilde Cetin (2018) ve Dadas (2021) hayat bilgisi 6gretimine yonelik tutumun cinsiyete gore
anlamh farkhlik gostermedigini tespit etmislerdir. Mevcut arastirmadan farkh olarak hayat bilgisi
o6gretimine yonelik tutumun alt boyutlarinda cinsiyete gére anlamli farkhlik oldugunu ve bu anlamli farkin
kadin 6gretmenler/6gretmen adaylari lehine ortaya ciktigini gésteren arastirmalar da mevcuttur (Akgtin,
2022; Batmaz & Altun, 2019; Yurtbakan & Altun, 2019). Akgiin’e (2022) ait calismada mevcut arastirmadan
farkli olarak 21-30 yil mesleki kideme sahip, diger bir ifade ile daha fazla deneyime sahip 6gretmenlerin
hayat bilgisi dersi 6gretimine yonelik tutum puanlarinin daha yiiksek oldugu belirlenmistir. Dadas (2021)
ise sinif 6gretmenlerinin hayat bilgisi dersi 6gretimine yonelik tutumlarinin mesleki kideme gére anlamli
farkhihk géstermedigini tespit etmistir. ilgili arastirma sonuglarindaki degiskenlere dayal farkhliklarin
orneklem gruplarindaki farkliliktan kaynaklaniyor olabilecegi degerlendirilmistir. Ancak 6gretmenlerin ve
6gretmen adaylarinin hayat bilgisi dersi 6gretimine yonelik tutumlarinin olumlu diizeyde yiliksek olmasi
alan yazinindaki calismalar i¢in ortak bir sonug olarak belirlenmistir.

Sinif 6gretmenlerinin bakis agisindan hayat bilgisi dersinin dnemi, arastirmanin dikkat ¢ceken sonuglari
arasindadir. Hayat Bilgisi Ogretimi Tutum Olceginde yer alan “Hayat bilgisi 6gretimini ¢ok dnemli
buluyorum.” ve “Hayat bilgisi 6gretimi dersinin gerekli oldugunu disliniyorum.” maddeleri sinif
o6gretmenlerinin 6lgekte yiiksek diizeyde olumlu goris bildirdikleri maddeler arasinda yer almistir. Benzer
sekilde “Hayat bilgisi 6gretmek/6gretecek olmak o kadar da énemsenecek bir durum degildir.” ifadesi sinif
o6gretmenlerinin distk diizeyde puanladiklari, diger bir ifadeyle katilmadiklarini beyan ettikleri 6lcek
maddesi olmustur. Arastirmanin nitel sonuglari da nicel sonuglarini destekler sekilde 6gretmenlerin hayat
bilgisi dersinin 6nemine yonelik gorlslerini ortaya c¢ikarmistir. Sinif 6gretmenleri gériismeler sirasinda
hayat bilgisi dersinin hem ¢ocuklar igcin 6nemine hem de genel baglamdaki 6nemine dikkat ¢cekmislerdir.
ilgili 6lcek maddelerinden elde edilen puanlarla gériismelere katilan Nazli Ogretmenin “Hayat bilgisi
onemli bir derstir. Hayatin icinden bir derstir. Yasanmis ve yasanacaklarin dersidir.” goriisiiniin tamamen
ortustiga gorilmektedir. Hayat bilgisi dersinin 6gretmen goruslerinde “6nemli” olarak nitelendirilmesine
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neden olan ve en ¢ok vurgulanan 6zelligi cocuklara hayatin bilgisini kazandiriyor olmasidir. Cocuklari sosyal
yasama hazirlamasi, okulu taniyarak uyum saglamalarini kolaylastirmasi, bu dersi dnemli kilan 6zelliklerin
basinda yer almaktadir. Cocuklarin dogal ve toplumsal ¢evreye uyum saglamalarinda, temel yasam
becerileri edinmelerinde, igcinde yasadiklari kiiltlirl taniyarak norm ve degerleri kazanmalarinda, kurallar
o0grenmelerinde hayat bilgisi dersinin 6nemli oldugu vurgulanmistir. Arastirma sonucuyla benzer sekilde
Dadas’a (2021) ait calismada sinif 6gretmenlerinin hayat bilgisi dersini 5nemli gérdikleri ve diger derslere
temel teskil ettigini diisiindukleri belirtilmektedir. Nitekim Tay (2017) da hayat bilgisi dersinin; cocugun
kendini bilmesi ve tanimasi amaciyla onun anlayisi dikkate alinarak verilen bir ders olduguna dikkat
cekmektedir.

Hayat bilgisi dersinin okuma yazma 0gretim siirecinden etkilenme durumu, arastirma sonuglarinin
diger bir bélimuini olusturmaktadir. Sinif 6gretmenlerinin dnemli bir kismi birinci sinif birinci donemde
okuma yazma ¢alismalarina agirlik verilmesinin, hayat bilgisi 6gretimini etkiledigini belirtmislerdir.
Ogretmenler birinci sinif birinci dénem icin okuma, yazma ve ses dgretimini daha énemli gérdiiklerini ve
bu sireclere odaklandiklarini ifade etmislerdir. Ayrica 6grencilerin okuma yazma becerisini heniiz
edinmedikleri birinci donemde yazili materyal kullanamadiklarini, bu nedenle kitap kullanimina oldukga
sinirli yer verdiklerini, hayat bilgisi dersinin ise okuma ve yazma gerektiren konular icerdigini dile
getirmislerdir. Nitekim Serhat Ogretmenin “Tabii ki etkiliyor yani okuma yazma bilmeden hayat bilgisi
dersinde sadece s0zlii olarak ifade ediyoruz ama okuma olmadigi igin biraz daha soyut kalabiliyor.” gérisi
okuma yazma 6ncesi sliregte hayat bilgisi 6gretiminin verimli gegmedigine isaret etmektedir. Oysaki sinif
dgretmenlerinin Hayat Bilgisi Dersi Ogretimine Yénelik Tutum Olgeginde yer alan “Hayat bilgisi 6gretimi
dersinin hicbir zaman bos ge¢mesini istemem.” ve “Hayat bilgisi dersini kolay 6gretebilecegimi
diisiinirim.” maddelerinde yiiksek diizeyde olumlu gériis bildirdikleri gériilmektedir. ilgili 6lcek
maddeleri dislinildiginde okuma yazma etkinliklerinin hayat bilgisi 6gretimine olumsuz yansimayacagi
0ngoriusi olugsa da 6gretmenlerin deneyimleri, sonucun beklenenden farkli oldugunu ortaya koymustur.
Arastirmada okuma yazma galismalarinin hayat bilgisi 6gretimini etkilemedigini ifade eden 6gretmenlerin
ise bu durumu hayat bilgisi 6gretiminin anlatim yontemine dayali olarak 6gretmen merkezli bir yaklagimla
ylratulebiliyor olmasina dayandirdiklari belirlenmistir. Oysaki 6gretim sirecinde o6grencilerin pasif
durumda kalmalari ve 6gretimin anlatim yontemiyle sinirli kalmasi aslinda ifade edilenin aksine hayat
bilgisi 6gretiminin etkilendigine isaret etmektedir. Nitekim sinif 6gretmenlerine yoneltilen “Okuma yazma
etkinlikleri siirecinde zlimreleriniz hayat bilgisi dersinde ne yapmaktadir?” sorusuna 6gretmenlerin 6nemli
bir bolimi ziimrelerinin okuma yazma 6gretimi slirecinde hayat bilgisi dersini islemediklerini ve bu
siirecte okuma yazma c¢alismalarina 6ncelik verdiklerini ifade etmislerdir. Goriismelere katilan Yiksel
Ogretmen de ziimrelerinin bu egilimlerini “Tim &gretmenler okuma yazma 6grenme siirecinde sadece
okuma yazmaya yulkleniyor. Hayat bilgisini, matematigi ihmal ediyorlar. Bir iki ay 6teleyen 6gretmenler de
var, bu buyuk bir sorun. Ayni anda yiritialmeli.” ifadesiyle elestirmis ve okuma yazma 6gretim slrecinde
hayat bilgisi dersinin ihmal ediliyor olmasina dikkat ¢cekmistir. Benzer sekilde Tay ve arkadaslari (2024) sinif
6gretmeni adaylarinin gozlemlerine dayali yiruttikleri arastirmalarinda birinci sinif 6gretmenlerinin
okuma yazma faaliyetlerini 6gretim siirecinin merkezine aldiklarini ve bu durumun hayat bilgisi dersinin
aksatilmasina neden oldugunu tespit etmislerdir.

Arastirmada ulasilan sonuglarin bir bolimi sinif 6gretmenlerinin ilkokul birinci sinifin ilk haftasinda
yaptiklari etkinliklerle ilgilidir. Ogretmenlerin birinci sinifin ilk haftasinda gerceklestirdikleri etkinliklerde;
cocuklarin okula ve sinifa uyumlarinin saglanmasi, okulun bélimlerini ve birimlerini tanimalari, okul ve
sinif kurallarini 6grenmeleri, arkadaslariyla ve 6gretmenleriyle tanismalari gibi oryantasyon ¢alismalarinin
on plana c¢iktigi gortlmuistiir. Hayat bilgisi 6gretim programi baglaminda ele alindiginda ise sinif
o6gretmenlerinin ilk hafta gercgeklestirdikleri calismalarin Okulumuzda Hayat Gnitesi kazanimlariyla iliskili
oldugu degerlendirilmistir. Bu Unite icerisinde yer alan “HB.1.1.1. Sinif i¢i tanisma etkinligine katilir.”,
“HB.1.1.4. Sinifinin okul icindeki yerini bulur.”, “HB.1.1.7. Okulunun bélimlerini tanir”, “HB.1.1.9. Okul
cahisanlarini tanir.”, “HB.1.1.11. Sinif i¢i kurallari belirleme sirecine katilir.”, “HB.1.1.12. Okul kurallarina
uyar.” kazanimlari 6gretmenlerin ifade ettikleri etkinlikleri kapsamaktadir. Bu yoniyle hayat bilgisi
dersinin 6grencilerin okula uyum sireclerine dnemli Olglide hizmet ettigini ifade etmek mimkinddr.
Bunun yani sira arastirmada oOgretmenlerin “Hayat bilgisi 6gretimi dersindeki uygulamalarin diger
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derslerin 6gretim becerilerine katki sagladigini/saglayacagini diistinirim.” tutum maddesine ytksek
diizeyde olumlu goéris bildirdikleri belirlenmistir. Bu dogrultu da hayat bilgisi dersinde gerceklestirilecek
uygulamalarin birinci sinif oryantasyon siirecine saglayacagi katki konusunda 6gretmenlerin olumlu tutum
ve farkindaliga sahip olduklari ¢ikariminda bulunulmustur. Ancak 6gretmenlerin gérismeler sirasinda
oryantasyon ¢alismalariyla hayat bilgisi dersi arasinda herhangi bir baglanti kurmamis olmalari,
oryantasyon sirecinde hayat bilgisine basvurup basvurmadiklari konusunda soru isaretine neden
olmustur.

Arastirmanin fenomenolojik boyutunda elde edilen sonuglarin bir bélimi okuma yazma 6gretim
slrecinde hayat bilgisi dersinde kullanilan materyaller ve bunlarin kullanim gerekgeleriyle ilgilidir. Tutum
Olceginde yer alan “Hayat bilgisi 6gretimi ile ilgili materyal hazirlamaktan zevk alinm.” 6l¢cek maddesine
sinif 6gretmenlerinin iyi dizeyde olumlu gorls bildirdikleri tespit edilmistir. Arastirmanin nitel
sonuglarinin da bu sonucu destekledigi ve 6gretmenlerin kullandiklari materyallerin gesitlilik gosterdigi
belirlenmistir. Sinif 6gretmenlerinin okuma yazma 6gretim siirecinde hayat bilgisi dersinde kullandiklari
materyaller arasinda gorsel-isitsel ve yazili materyaller 6n plana ¢ikmistir. Yazili materyaller arasinda en
cok calisma kagidindan yararlanildigi; ders kitabi, dergi, okuma karti, siir, hikdye ve kavram haritasinin
okuma yazma o6ncesi slirecte hayat bilgisi 6gretiminde kullanilan diger yazili materyaller oldugu tespit
edilmistir. Gorsel isitsel materyaller arasinda videolar 6n plana ¢ikarken, bunu animasyon ve ¢izgi film
takip etmistir. Mevcut arastirmayla benzer sekilde Tay ve digerlerine (2024) ait galismada sinif
o6gretmenlerinin okuma yazma 6gretim sirecinde hayat bilgisi dersinde en ¢ok gorsel-isitsel materyalleri
kullandiklari, bunlar igerisinde ise videolarin 6n plana ¢iktigi gériilmustir. Sinif 6gretmenlerinin bu slirecgte
kullandiklari gretim araglarinin basinda ise akilli tahtanin geldigi tespit edilmistir. Ogretmenler yukarida
ifade edilen materyal ve 06gretim aracglarinin segciminde 06grencilerin bireysel 6zelliklerini, 6gretim
ortaminin sartlarini, dersin kazanimlarini ve 0Ogretim yontemlerine uygunlugunu goéz o6ninde
bulundurduklarini ifade etmislerdir. Sinif 6gretmenlerinin genel gorisiinden farkli olarak okuma yazma
oncesi hayat bilgisi 6gretiminde materyallere ihtiya¢ duymadigini ve bunlardan yararlanmadigini belirten
O6gretmenler de olmustur. Benzer sekilde Batmaz (2021) tarafindan yuritilen arastirmada da sinif
o6gretmenlerinin hayat bilgisi dersinde materyal kullanimini 6nemli bulduklarini ifade etmelerine ragmen
6grenme-6gretme sureglerinde sinirli 6lgciide materyal kullandiklari tespit edilmistir. Bu yoniiyle 6gretmen
gorusleri ile uygulama arasinda farkliliklar oldugu ¢ikariminda bulunulmustur.

Arastirma sonugclarinin diger bir bolimi okuma yazma 6gretim sirecinde hayat bilgisi dersinde
kullanilan yontemler ve bunlarin kullanim gerekgeleridir. Tutum 6lgeginde yer alan “Hayat bilgisi 6gretimi
dersindeki 6grenme strateji yontem-teknikleri ilgimi ¢ekerdi.” 6lgek maddesine sinif 6gretmenlerinin iyi
dizeyde olumlu goris bildirdikleri tespit edilmistir. Ancak arastirmanin nitel sonuglarinin 6lgek
maddesinden elde edilen sonuglarla tutarli olmadigl, sinif 6gretmenlerinin hayat bilgisi dersini yirutiirken
siklikla soru cevap ve anlatim yontemine basvurduklari sonucuna ulasilmistir. Soru cevap etkili bir sekilde
kullanildiginda 6grencilerin 6gretim siirecine aktif katilimlarini saglayabilecek bir ydontem olsa da anlatim
yonteminin siklikla kullaniliyor olmasi 6grencilerin hayat bilgisi dersinde pasif konumda kalacaklari
disilincesi olusturmaktadir. Sinif 6gretmenlerinin okuma yazma 6gretim slirecinde hayat bilgisi dersinde
basvurduklari yontemler arasinda drama ve aktif 6grenmenin de bulundugu belirlenmistir. Anlatim
yontemi ile karsilastirildiginda drama ve aktif 6grenmenin kullanilmasinin 6grencilerin yaparak yasayarak
ogrenmelerine olanak saglayacagi degerlendirilmistir. Alan yazininda incelendiginde Yildinrm (2021)
tarafindan gergeklestirilen arastirmada hayat bilgisi dersinde siklikla anlatim yénteminin kullanildigi
gorulirken; Gultekin (2018), Yurtbakan ve Altun’a (2019) ait ¢alismalarda dramanin birinci sinif okuma
yazma Ogretim slrecinde hayat bilgisi de dahil olmak Uzere tim derslerde siklikla kullanildig
gorulmektedir. Sahin ve Glven’e (2016) ait arastirmada ise sinif 6gretmenlerinin en ¢ok basvurduklari
yontem ve tekniklerin; diiz anlatim, soru-cevap, gezi, gozlem, 6rnek olay ve beyin firtinasi oldugu
belirlenmistir. Bu yoniyle okuma yazma 6gretim siirecinde hayat bilgisi dersinde kullanilan yontemlerin
dgretmen ve 6grenci merkezli olarak degisiklik gésterdigi cikariminda bulunulmustur. Ogretmenler hayat
bilgisi 6gretimi icin yontem secimlerinde 6grenci seviyesine uygunluk basta olmak lizere yontemin; dikkat
cekici olmasi, kalici 6grenme saglamasi, okuma yazma becerisi gerektirmemesi, kalabalik sinif ortamina
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uygun olmasi, aktif katilim saglamasi, 6grenmeyi kolaylastirmasi ve konuya uygun olmasi gibi hususlari goz
oniinde bulundurmuslardir.

Arastirmada ortaya konulan diger bir sonug hayat bilgisi dersinin degerlendiriimesinde kullanilan
yontemlerdir. Sinif Ogretmenleri okuma yazma Ogretim surecinde hayat bilgisi dersinin
degerlendiriimesinde en ¢ok gézlem ve soru cevap yéntemini kullanmayi tercih etmislerdir. Ali Ogretmen
gozleme dayal olarak gergeklestirdigi 6lgme ve degerlendirme siirecini “Degerlendirirken daha ¢ok
davranislarina bakiyoruz. Hani kurali gergcekten almis mi, uygulayabiliyor mu yani hani gosterebiliyor mu
o davranisi ona bakiyoruz. Yani o sekilde gozlemleyerek degerlendiriyoruz.” ifadesiyle ortaya koymustur.
Nermin Ogretmen de soru-cevaba dayali 6lgme ve degerlendirme yapmasini “Okuma yazma bilinmeyen
bu suirecte soru cevap seklinde degerlendirme yapiyorum.” diyerek, cocuklarin okuma yazma becerisini
henliz edinmemis olmalariyla iliskilendirmistir. Hem gdzlem hem de soru-cevap yontemlerinin okuma ve
yazma becerisi gerektirmemesinin birinci sinif birinci donemde yurutiilen faaliyetlerin dogasina uygun
oldugu degerlendirilmektedir. Eslestirme, resim boyama-gizdirme, goériisme, drama ve akran
degerlendirme sinif 6gretmenlerinin okuma yazma siirecinde hayat bilgisi dersinde kullandiklari 6lgme ve
degerlendirme yontemleri olmustur.

Arastirmada son olarak O6gretmenlerin hayat bilgisi dersine yonelik onerileri ortaya konulmustur.
Ogretmenler okuma yazma 6gretim siirecinde hayat bilgisi dersinde cocuklarin aktif katiimlarinin
saglanmasini &nermislerdir. Ogretim siirecinde farkli materyallerden yararlaniimasi, hayatilik ilkesine
uygun etkinlikler dizenlenmesi, gorsel materyaller kullaniimasi ve gocuklarin dikkatlerinin ¢ekilmesi sinif
dgretmenleri tarafindan dnerilen hususlar arasindadir. Ogretmenlerin énerilerinin diger bir kismi ise ders
kitaplarina yoneliktir. Ogretmenler okuma yazma 6ncesi hayat bilgisi 8gretiminde kullaniimak tzere ders
kitaplarinin gelistirilmesini onermislerdir. Arastirma sonucuyla paralel olarak Dadas (2021) sinif
o6gretmenlerinin hayat bilgisi ders kitabini yetersiz bulduklarini ortaya koyarken; Yildirnm (2021) kitaplarin
yeniden diizenlenmesine ihtiyag oldugunu belirlemistir. Tay ve digerleri ise (2024) hayat bilgisi dersi birinci
sinif birinci donemde kullanilmak Uzere ders kitaplarinin ve yardimci materyallerin tasarlanmasi
onerisinde bulunmuslardir.

Oneriler
Mevcut calismanin sonuglarindan yola cikilarak okuma yazma 6gretim slrecinde hayat bilgisi dersine
yonelik yeni arastirmalarin tasarlanmasi, bu arastirmalarda mesleki deneyimin 6gretmenlerin hayat bilgisi
dersine yonelik tutumlari Gizerindeki etkisinin daha derinlemesine incelenmesi dnerilebilir.

Arastirmada elde edilen sonuglarin sahadaki uygulayicilar tarafindan goz oninde bulundurulmasi,
hayat bilgisi 6gretiminin ihmal edilmemesi, 6gretim programina uygun sekilde hareket edilmesi ve 6gretim
surecinin farkli ydntem ve tekniklerle zenginlestirilmesi dnerilebilir. Okuma yazma 6ncesi doénemde hayat
bilgisi 6gretiminde kullaniimak Gzere ders kitaplarinin ve materyallerin gelistiriimesi, bdylece hayat bilgisi
dersinin okuma yazma 6gretim siirecinden olumsuz sekilde etkilenmesinin 6niline gecilmesi 6nerisinde
bulunulabilir.

Yazar Katki Orani

Birinci yazar: Kavramsallastirma, Arastirma, Veri diizenleme, Metodoloji, Yazim — ilk taslak, Yazim —
gdzden gegirme ve diizenleme, Dogrulama, Denetim. ikinci yazar: Arastirma, Veri diizenleme, Metodoloji,
Bicimsel diizenleme, Gorsellestirme, Yazim —ilk taslak, Yazim — g6ézden gegirme ve diizenleme, Dogrulama.
Uglincii yazar: Arastirma, Veri diizenleme, Metodoloji, Bigimsel diizenleme, Yazim — ilk taslak, Yazim —
gozden gecirme ve dizenleme, Dogrulama. Dordiincii yazar: Veri toplama, Veri diizenleme, Metodoloji,
Yazim — gozden gecgirme ve diizenleme. Besinci Yazar: Veri toplama, Bigcimsel diizenleme, Gorsellestirme,
Kaynaklar. Altinci Yazar: Veri toplama, Veri diizenleme, Kaynaklar.

Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestiriimemistir.
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Bu calisma Atatiirk Universitesi Sosyal Bilimler ve Beseri Bilimler Arastirma Etik Kurulu tarafindan
incelenmis ve onaylanmistir (31.01.2024, 55).

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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