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Background: One of the important employees in the field of sports is physical 
education and sports teachers. The responsibility of the relevant workforce to 
direct students in young age groups to sports branches in formal education areas 
and to develop them is remarkable. For this reason, shedding light on the charac-
teristics of physical education and sports teachers will benefit the development 
of the field of sports.
Methods: Within the scope of the research conducted to determine the effect of 
collective efficacy and autonomy of physical education and sports teachers on 
positive organizational behavior with structural equation modeling, 250 physical 
education and sports teachers were included in the study. In this context, per-
sonal information form and Teacher Autonomy, Collective Teacher Efficacy and 
Positive Organizational Behavior Scales were used in the study. The theoreti-
cal model created in the analysis of the data was tested with structural equa-
tion modeling. Also, Independent Sample T-Test, Pearson Correlation Test and 
descriptive statistics were utilized.
Results: The findings show that the participants have high levels of teacher 
autonomy, and average levels of collective efficacy and positive organizational 
behavior. It was determined that the measurement tools did not differ accord-
ing to the gender variable, and there was a positive and moderate relationship 
between the participants’ teacher autonomy and collective efficacy. In addition, it 
was determined that there was a positive and moderate relationship between the 
participants’ teacher autonomy and their positive organizational behavior levels. 
The findings of the structural equation model indicate that there is a statistically 
significant effect between teacher autonomy and collective efficacy and positive 
organizational behavior.
Conclusion: As a result, it has been determined that the related parameters have 
a relationship and effect with each other and the model formed in line with the 
hypotheses supports this.
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Introduction

It is known that physical education and sport teachers play an 
important role in the academic and social–emotional development of 
students. In order to fulfill this role effectively, it is important for 
teachers to have the necessary knowledge, skills and attitudes, i.e., high 
collective efficacy. In addition, teachers’ autonomy in planning and 
implementing their work increases their motivation and job satisfac-
tion and contributes to more positive organizational behaviors.

Physical education and sport teachers are teachers who plan, 
implement and evaluate physical education and sport lessons. The aim 
of these courses is to support the physical, mental and social–emo-
tional development of students. Physical education and sport teachers 
should have various knowledge, skills and attitudes to achieve this 
goal. Among these knowledge, skills and attitudes, collective efficacy 
is one of the characteristics that are gaining importance in our age. 
Collective efficacy is a phenomenon formed by the combination of 
knowledge, skills and attitudes necessary for individuals in a group to 
achieve a common goal (Bandura, 1997). Collective efficacy emerges 
when group members focus on a common goal and work together to 
achieve this goal (Dansereau, 1997). Group members depend on each 
other to achieve the common goal. Therefore, it is important for group 
members to communicate and cooperate with each other (Johnson 
and Johnson, 1989). Each group member brings different knowledge, 
skills and attitudes to the group. The combination of these different 
skills creates collective efficacy (Katzenbach and Smith, 1993).

By providing social support to each other, group members help 
each other overcome difficulties and achieve their goals (Gronn, 2000). 
With collective efficacy, group members show higher performance by 
working together to achieve a common goal (Salas et al., 2005), show 
more productivity and do more work in less time (Hackman, 1987), 
produce more innovative ideas by sharing different perspectives and 
skills (West, 2002), solve problems easier and faster by working together 
(Wageman, 1995), and become more motivated by receiving support 
and encouragement from each other (Hoyle, 1999). In this context, it 
is important to evaluate the positive characteristics of physical educa-
tion teachers such as collective efficacy. Focusing on a common goal 
and working together to achieve this goal through increasing collective 
efficacy contributes to individuals and overall functioning (Dansereau, 
1997). It is important for group members to share their knowledge and 
skills and to support each other (Johnson and Johnson, 1989), to have 
different skills (Katzenbach and Smith, 1993) and to help each other 
overcome difficulties by providing social support (Gronn, 2000). 
Collective efficacy among physical education and sport teachers con-
tributes to more effective planning and implementation of lessons by 
increasing teachers’ cooperation and coordination with each other.

Autonomy is the individual’s freedom to plan and implement his/her 
own work. In other words, autonomy is the freedom to control one’s own 
behavior and make one’s own decisions (Deci and Ryan, 2000). This con-
cept has an important place in many fields such as psychology and phi-
losophy. Autonomous individuals are generally characterized by a lower 
dependence on external instructions or direct control from others (Ryan 
and Deci, 2008). Autonomous individuals have the ability to manage 
their own lives and set their own goals (Gagne and Deci, 2005) and are 
ready to take responsibility for their own choices (Ryan and Deci, 2001).

Autonomy has a significant impact on an individual’s motivation, 
well-being and psychological health. Individuals who can make their own 
choices and set their own goals are more motivated to achieve these goals 
(Deci and Ryan, 2000). Autonomous individuals tend to report higher 
levels of well-being and life satisfaction, possibly due to their perceived 
sense of control (Ryan and Deci, 2002) and tend to have lower levels of 
stress and anxiety (Gagne and Deci, 2005). Giving other individuals the 
freedom to control their own behavior and make their own decisions is 
one of the most important ways to increase autonomy (Ryan and Deci, 
2008). Giving responsibility to individuals helps them to take control of 
their own lives and develop their autonomy (Gagne and Deci, 2005). 
Supporting individuals to help them achieve their own goals contributes 
to the development of their autonomy (Ryan and Deci, 2002). For physical 
education and sport teachers, autonomy refers to the freedom to plan and 
implement their lessons in their own way and with their own content. 
Autonomy increases teachers’ motivation and job satisfaction and con-
tributes to more positive organizational behavior.

Positive organizational behavior refers to the behaviors that employ-
ees demonstrate at the workplace and contribute to the goals of the 
organization. These behaviors include concepts such as job commit-
ment, job satisfaction, motivation, productivity, innovation and team-
work. It is a management approach that focuses on increasing the 
well-being and productivity of employees. This approach aims to create 
a more positive and motivating environment in the workplace by focus-
ing on employees’ strengths and potentials (Cameron and Spreitzer, 
2012). It aims to help employees develop and utilize their strengths 
instead of trying to correct their weaknesses (Luthans and Avolio, 2003).

Positive organizational behavior outcomes try to create an environ-
ment that will enable employees to be more committed to their jobs and 
organizations (Kramer and Dutton, 2001). It also aims to make them 
happy and healthy at work (Diener and Biswas-Diener, 2008). It aims to 
contribute to the overall success of the organization by making employ-
ees more motivated and productive (Hackman and Oldham, 1976). 
Giving feedback to employees about their strengths and areas that they 
need to improve (Avolio and Luthans, 2006), setting achievable and 
motivating goals with employees (Locke and Latham, 1990), appreciat-
ing and rewarding employees’ achievements and contributions (Deci 
and Ryan, 2000), building strong and supportive relationships among 
employees and between managers and employees, and designing jobs 
in a way that makes employees feel that their work is meaningful and 
important (Hackman and Oldham, 1976) are extremely important. 
Positive organizational behavior has been associated with higher levels 
of employee engagement, well-being, productivity, and creativity, and 
may contribute to lower turnover rates (Kramer and Dutton, 2001), 
well-being (Diener and Biswas-Diener, 2008) and productivity 
(Hackman and Oldham, 1976), decreases turnover rates (Luthans and 
Avolio, 2003), and increases creativity and innovation (Amabile, 1996). 
Therefore, positive organizational behavior outcomes are an effective 
parameter for employee productivity.

In the light of all this information, it is important to describe the char-
acteristics of collective efficacy, autonomy and positive organizational 
behavior, which are seen as important for the educational understanding 
of our age, in the focus of physical education and sports teachers. At this 
point, it is foreseen to contribute to innovative education models and 
organizational quality and to increase the studies for the goal of improve-
ment in school climate. To the best of our knowledge, studies directly 
examining the proposed model are limited, which highlights the potential 
contribution of the present research. In order to examine the relationships 
between more than one variable, the current research was put forward to 

Abbreviations: TA, Teacher Autonomy; CTE, Collective Efficacy; POB, Positive 

Organizational Behavior.
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determine the relationships between both observable and unobservable 
variables with the structural equation model. In this direction, the aim of 
the research is to examine the effect of collective efficacy and autonomy 
of physical education and sports teachers on positive organizational 
behavior.

Materials and methods

Study design

In this study, which aims to determine the effect of teacher auton-
omy and collective efficacy on positive organizational behavior, the 
relational survey model was applied. Relational survey model; “is used 
to determine the relationship between two or more variables and to 
obtain clues about cause and effect (Karasar, 2007).” The theoretical 
model established as a result of the related literature review was tested 
with the structural equation model. The structural equation model is 
“a combination of regression and factor analysis and is a theoretical 
structure represented by latent and observed variables (Byrne, 2013).” 
The hypotheses used in the model are presented below;

H1: There is a statistically significant relationship between 
teacher autonomy (TA) and positive organizational behav-
ior (POB).

H2: There is a statistically significant relationship between collec-
tive efficacy (CTE) and positive organizational behavior (POB).

Study sample

In line with the research objective, the study was conducted with 
officially employed physical education and sports teachers in the central 
districts of Ankara. In addition, the research was limited to Ankara 
province. Data collection took place between February and June 2025. 
A disproportionate cluster sampling method was used in the sample 
selection process. The most significant benefit of cluster sampling is that 
it reduces costs by preventing the researcher from spreading over a large 
physical area and provides advantages in control capabilities. First, a list 
of schools in Ankara where 1,819 physical education and sports teachers 
work was obtained. The sample size was narrowed down according to 
the principle of impartiality and inclusion. Data collection was then 
completed with 325 volunteers from among the physical education and 
sports teachers currently working at the selected schools. This research 
was conducted in schools located in the center of Ankara. Since the 
number of teachers in each school varies, visits were made to the schools 
until a sufficient number of participants was reached, and data collec-
tion continued with participants who volunteered to participate in the 
research. Because the teachers were assigned to these schools through 
the same process, there were no differences in theoretical qualifications 
among the teachers. Therefore, schools with a higher number of teach-
ers were prioritized. No exclusion criteria were applied among physical 
education and sports teachers in the participant selection process.

This study was designed in accordance with the fundamental ethi-
cal principles of the Declaration of Helsinki, and all procedures, 
including the protection of participant rights, the assurance of volun-
tary participation, and the confidentiality of all collected data, were 
conducted within the standards prescribed by the authorized ethical 
commissions.

The study group of the research consisted of 250 physical educa-
tion and sports teachers, 109 (43.6%) female and 141 (56.4%) male, 
who were working in Ankara in 2025. Of the participants, 130 (52%) 
were working in secondary school and 120 (48%) in high school. In 
addition, 23 (10.4%) of the participants have 1–5 years of service, 41 
(16.4%) 6–10 years, 34 (13.6%) 11–15 years, 50 (20%) 16–20 years and 
99 (39.6%) 21 years or more. In addition, when the educational level 
of the participants was examined, 214 (85.6%) had bachelor’s degrees, 
32 (12.8%) had master’s degrees and 4 (1.6%) had doctoral degrees. 
The principle of easy accessibility was taken into consideration when 
selecting the study group.

Data collection tools

In the study, personal information form and Teacher Autonomy, 
Collective Teacher Efficacy and Positive Organizational Behavior 
Scales were used.

Teacher Autonomy Scale

The scale was developed by Çolak and Altınkurt (2017) and con-
sists of 17 items and 4 sub-dimensions. The sub-dimensions are 
named as “teaching process autonomy,” “curriculum autonomy,” “pro-
fessional development autonomy” and “professional communication 
autonomy.” The items are scored based on a 5-point, Likert-type scale 
with increased scores signifying increases in teachers’ autonomy 
behaviors. Cronbach’s α internal consistency coefficients were 
observed to be between 0.78 and 0.89 (Çolak and Altınkurt, 2017). 
The internal consistency coefficients obtained from the scale are 0.75, 
0.80, 0.87, 0.85 for the sub-dimensions, respectively. The internal con-
sistency coefficient for the whole scale was found to be 0.86.

Collective Teacher Efficacy Scale

The scale developed by Tschannen-Moran and Barr (2004) was 
adapted into Turkish by Erdoğan and Dönmez (2015). It consists of 
12 items and 2 dimensions in total. The sub-dimensions are named as 
“student discipline” and “teaching strategies.” The increase in the total 
score obtained from the scale is interpreted as an increase in the 
related trait. The internal consistency coefficients obtained from the 
data set were 0.89 and 0.84 for the sub-dimensions and 0.93 for the 
whole scale, respectively.

Positive Organizational Behavior Scale

Positive Organizational Behavior Scale was developed by Luthans 
et al. (2007). It consists of 24 items and 4 sub-dimensions. The sub-
dimensions are; “optimism,” “psychological resilience,” “hope” and 
“self-efficacy.” It can be stated that the total score obtained from the 
scale increases the participants’ positive organizational behavior. 
While the internal consistency coefficient determined for the whole 
scale is 0.92, it is 0.84, 0.68, 0.75 and 0.84 for the sub-dimensions, 
respectively.

Confirmatory factor analysis of the 
measurement instruments used in the study

Considering Table 1, it can be seen that the goodness-of-fit values 
related to the confirmatory factor analysis results obtained from the 
measurement instruments used in the study fall within the excellent 
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value range and acceptable range (Tabachnick and Fidell, 2013). In 
addition to the relevant values, the AVE value for convergent validity 
was determined as TA: 0.67, CTE: 0.78, POB: 0.83; and the CR value 
as TA: 0.91, CTE: 0.81, POB: 0.96. Considering the literature, it is seen 
that an AVE value below 0.50 is acceptable if the CR value is above 
0.70. Therefore, it is seen that the conditions for convergent validity 
are met. As a result of this, it can be stated that the factor structures of 
the measurement instruments have been validated and the prerequi-
site for using structural equation modeling has been met.

Statistical analysis

A power analysis was conducted to ensure generalizability of the 
research results. It was calculated that a minimum sample size of 317 
was required for a known population (n: 1819), with a 95% confidence 
interval and a 5% margin of error. Initially, 325 physical education and 
sports teachers were included in the study due to difficulties with the 
consent procedures. Analysis of the data revealed that 39 responses were 
incomplete and/or incorrect. Subsequent outlier analysis excluded 36 
participants. While analyzing the data, Shapiro–Wilk and Kolmogorov 
Smirnov tests were applied and the normality distribution of the data 
set was examined. The significance result obtained from the tests was 
p > 0.05 for the scales used in the research. The skewness and kurtosis 
values for the measurement tools were determined as (−0.80, 0.99) for 
Teacher Autonomy Scale, (−0.16, −0.03) for Collective Teacher Efficacy 
Scale, and (0.12, 0.31) for Positive Organizational Behavior Scale. With 
this result, it can be stated that the data meet the normal distribution 
conditions (Tabachnick and Fidell, 2013). Kaiser–Mayer–Olkin (KMO) 
coefficient and Bartlett’s test were performed to examine the suitability 
of the data for factor analysis. After testing the suitability of the scales 
for factor analysis, the theoretical model constructed as a result of the 
literature review was tested with structural equation modeling. In addi-
tion, Independent Sample T-Test, Pearson Correlation Test and descrip-
tive statistics were utilized in the study.

Results

In Table 2 the average score of the participants in the Teacher 
Autonomy Scale (x = 4.14), Collective Efficacy Scale (x = 3.62) and 
Positive Organizational Behavior Scale (x = 3.88).

In Table 3 it was concluded that participants’ teacher autonomy, 
collective efficacy and positive organizational behaviors did not differ 

according to gender variable, t1(248) = 0.32, p > 0.05, t2(248) = 0.71, 
p > 0.05, t3(248) = −0.91, p > 0.05.

When Table 4 is considered, a positive and moderate relation-
ship was found between the participants’ teacher autonomy and 
their collective efficacy (r1 = 0.32 p < 0.01). In addition, it was deter-
mined that there was a positive and moderate relationship between 
participants’ teacher autonomy and positive organizational behavior 
levels. With the determination of the relationships between the vari-
ables of the study, the predictive effect of teacher autonomy and col-
lective efficacy on organizational behavior was determined by path 
analysis.

When the fit index values shown in Figure 1 are examined, it can 
be stated that the tested model appears to meet acceptable goodness-
of-fit criteria based on commonly reported thresholds (χ2/df = 2.09, 
RMSEA = 0.06, PGFI = 0.65, PNFI = 0.66, GFI = 0.87, AGFI = 0.85, 
CFI = 0.91, CR = 79, AVE = 54). The analysis results are presented in 
Table 5.

After examining the goodness-of-fit index values for the model, 
the paths included in the model and the parameter estimates related 
to the model were analyzed. According to the constructed model, the 
standardized β coefficients, standard error, critical ratio, p, and R2 
values between the variables are shown in Table 6.

The results of the analysis indicate that there is a statistically sig-
nificant effect of teacher autonomy and collective efficacy on positive 
organizational behavior (β1 = 0.35; p < 0.05; β2 = 0.39; p < 0.05). From 
this point of view, the findings provide statistical support for 
Hypotheses 1 and 2. However, teacher autonomy accounts for approxi-
mately 32% of the variance in collective efficacy, and collective efficacy 
explains 31% of positive organizational behavior. In addition, consid-
ering the findings of the model, it can be said that teacher autonomy 
and collective efficacy explain 28% of positive organizational behavior.

Discussion

In the study, the effects of teacher autonomy and collective teacher 
efficacy of physical education and sport teachers on positive organiza-
tional behavior were determined. The first finding obtained in this direc-
tion is that the participants’ collective efficacy and positive organizational 
behavior levels are not at the targeted level, while their teacher autonomy 
levels are at a good level. It can be stated that the participants have the 
ability to decide on the teaching methods to be used in the lessons, to 
organize the subject content according to the needs of the students, to 

TABLE 1  Confirmatory factor analysis of the measurement instruments used in the study.

Model fit index Excellent value range Acceptable range TA CTE POB

χ2/df 0 < χ2/df < 2 2 < χ2/df < 5 1.91 1.52 2.02

RMSEA 0.00 < RMSEA < 0.05 0.05 < RMSEA < 0.10 0.06 0.05 0.07

PGFI 0.95 < PGFI < 1.00 0.50 < PGFI < 0.95 0.73 0.94 0.72

PNFI 0.95 < PNFI < 1.00 0.50 < PNFI < 0.95 0.78 0.71 0.77

GFI 0.90 < GFI < 1.00 0.85 < GFI < 0.90 0.89 0.91 0.86

AGFI 0.90 < AGFI < 1.00 0.85 < AGFI < 0.90 0.87 0.88 0.85

CFI 0.95 < CFI < 1.00 0.90 < CFI < 0.95 0.91 0.98 0.90

χ2/df, chi-square divided by degrees of freedom; RMSEA, root mean square error of approximation; PGFI, parsimony goodness-of-fit index; PNFI, parsimony normed fit index; GFI, goodness-
of-fit index; AGFI, adjusted goodness-of-fit index; CFI, comparative fit index.
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renew the teaching materials in the light of current information, and to 
apply appropriate assessment and evaluation methods. In addition, it can 
be stated that the participants think that they do not have a direct influ-
ence on their colleagues in terms of motivating students for academic 
success, making arrangements to support learning, understanding the 
course content in depth, contributing to the development of creativity 
skills, and supporting critical thinking skills.

It was determined that the collective efficacy of the participants 
did not show a significant difference according to the gender variable. 
When the relevant literature on collective efficacy is examined, it is 
possible to find studies that support the research results (Danış, 2020; 
Kapat, 2022; Klassen, 2010; Lin, 2013). In addition, there are also 
results that differ with the research results (Kurt, 2012; Zafer-Güneş, 
2014). It is thought that the reason for the differences in the literature 
is that collective efficacy can be affected by culture, socioeconomic 
environment and educational level rather than gender differences. In 
addition, it was determined that teacher autonomy and positive orga-
nizational behavior did not differ according to gender variable. 
Considering the literature on teacher autonomy, it can be stated that 
there are studies that support the research results (Bayraktar, 2019; 
Çolak et al., 2017). However, it is also possible to mention studies with 
different results (Fadaee et al., 2021; Nasri et al., 2017; Ma et al., 2020). 
When positive organizational behavior and gender variable are exam-
ined, it is possible to mention studies that support (Barmola, 2013; 
Kurt, 2018) and do not support (Wilson, 2017) the research results. 
Therefore, when teacher autonomy and positive organizational behav-
ior characteristics are taken into consideration, based on the current 
findings and the variability in the literature, it is difficult to draw a 

definitive conclusion regarding the role of gender. It is thought that 
the relevant result differences stem from interpersonal subjective fac-
tors and socio-demographic differences.

The finding related to the problem statement of the study is that 
teacher autonomy and collective efficacy have a significant effect on 
positive organizational behavior and have a 28% predictive power on 
positive organizational behavior. When the related literature is exam-
ined, it is possible to state that research on positive organizational 
behavior is handled from different perspectives (Jeung, 2011; Muse et 
al., 2008; Ross et al., 2012; Tindowen, 2019; Youssef and Luthans, 
2007). In addition, it is also possible to come across studies in which 
teacher autonomy and collective efficacy are examined as independent 
variables (Budworth, 2011; DiLucchio and Leaman, 2022; Schnurr 
and Lohman, 2013; Sosic-Vasic et al., 2015; Marcionetti and Castelli, 
2022). Buonomo et al. (2020) found that collective efficacy has a sig-
nificant impact on job satisfaction, which is associated with positive 
organizational behavior. Furthermore, collective work can be said to 
be an element that enhances collaboration (Ganotice et al., 2022). 
Furthermore, collective efficacy has been found to be related to 
teacher self-efficacy (Choong and Ng, 2024), and teacher autonomy is 
known to be one of the factors that increase commitment in the work-
place (Ahakwa, 2024). Kengatharan (2020) found that there was a 
positive relationship between teacher autonomy and teachers’ work 
behavior. Gülsün et al. (2023) state that teachers’ collective efficacy 
positively affects their behavior. However, no research examining the 
effect of collective efficacy and teacher efficacy on organizational 
behavior was found in the literature. In this case, it is anticipated that 
the findings may encourage further research on this topic.

TABLE 2  Mean scores of participants’ teacher autonomy, collective efficacy and organizational behavior scales.

Scales N Min Max x SD

Teacher Autonomy 250 1.59 5.00 4.14 0.56

Collective Efficacy 250 2.08 5.00 3.62 0.54

Positive Organizational Behavior 250 2.29 5.00 3.88 0.47

TABLE 3  T-test results of mean scores of participants’ teacher autonomy, collective efficacy and positive organizational behavior scales according to gender variables.

Scales Gender N x S SD t p

Teacher Autonomy Male 141 4.12 0.60

Female 109 3.65 0.54 248 0.71 0.48

Collective Efficacy Male 141 3.60 0.55

Female 109 3.84 0.45 248 −0.91 0.36

Positive Organizational Behavior Male 141 3.90 0.49

Female 109 4.15 0.52 248 0.32 0.75

Total 250

p < 0.05.

TABLE 4  Examination of the relationship between variables with Pearson product moment correlation.

Variable Teacher Autonomy Collective Efficacy Positive Organizational 
Behavior

Teacher Autonomy 1

Collective Efficacy 0.32** 1

Positive Organizational Behavior 0.48** 0.39** 1

**p < 0.01.
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TABLE 5  Structural equation model fit index values.

Model fit index Excellent value range Acceptable range SEM

χ2/df 0 < χ2/df < 2 2 < χ2/df < 5 2.09

RMSEA 0.00 < RMSEA < 0.05 0.05 < RMSEA < 0.10 0.06

PGFI 0.95 < PGFI < 1.00 0.50 < PGFI < 0.95 0.65

PNFI 0.95 < PNFI < 1.00 0.50 < PNFI < 0.95 0.66

GFI 0.90 < GFI < 1.00 0.85 < GFI < 0.90 0.87

AGFI 0.90 < AGFI < 1.00 0.85 < AGFI < 0.90 0.85

CFI 0.95 < CFI < 1.00 0.90 < CFI < 0.95 0.91

χ2/df, chi-square divided by degrees of freedom; RMSEA, root mean square error of approximation; PGFI, parsimony goodness-of-fit index; PNFI, parsimony normed fit index; GFI, goodness-
of-fit index; AGFI, adjusted goodness-of-fit index; CFI, comparative fit index.

FIGURE 1

Structural equation model.
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Conclusion

It can be stated that teachers’ characteristics such as being able to con-
trol some negative characteristics on students (cheating, preventing other 
students from learning, speaking without speaking, etc.), providing trust 
in the classroom environment, transferring a qualified educational con-
tent about the course subjects, being a figure of success, contributing to 
critical thinking skills, as well as characteristics such as in-class time man-
agement, organizing content according to student needs, applying correct 
communication with school administration, choosing in-service trainings 
and participating in scientific activities covering the field may influence 
their feelings, thoughts, attitudes, and behaviors within their institutions, 
during their tenure in their institutions. Therefore, enhancing the quality 
of teachers’ professional development and their familiarity with current 
scientific literature may contribute to positive behavioral changes at the 
institutional level. From this point of view, it is suggested that it may be 
beneficial to review teacher recruitment and employment policies in line 
with contemporary scientific criteria to enhance the overall quality of 
academic staff in the field.

Strengths

The current study has several important strengths. The first of 
these is that some characteristics that shape the positive behaviors of 
physical education and sports teachers, who are seen as important 
figures in the field of sports and serve the field, have been determined. 
It has been determined that teacher autonomy and collective efficacy 
are important factors on positive organizational behavior and have a 
significant percentage of explanatory power. The study contributes to 
providing a working perspective to increase the quality of physical 
education and sports teachers.

In addition, the average score of the sample group on the variables 
discussed in the study and its meaning are described. In addition, the 
importance of gender on the variables is evaluated and the relevant results 
are presented. However, it can be seen in the relevant literature that the 
gender variable is subject to different results.

In the study, the use of structural equation modeling in the analysis 
of data is considered important in determining the direct and indirect 
effects on the variables considered, and in terms of the consistency of 
the explanatory power determined. Moreover, no research examining 
the effect of collective efficacy and teacher efficacy on organizational 
behavior was found in the literature. This aspect may indicate the poten-
tial originality and contribution of the study within the existing 
literature.

Limitation

The sample of the study may not be representative of the general 
population, which may limit the generalizability of the findings. The 
study is limited by the measurement tools used. In addition, it is 
important to conduct more in-depth studies on these topics using 
qualitative research techniques (interviews, observation, etc.) or 

mixed research methods. The research is limited to a single city 
(Ankara). In addition, although a higher sample size was planned, the 
final number of participants constitutes another limitation of the 
research. Furthermore, the number of participants may have contrib-
uted to self-report bias, which is another limitation of the study.
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