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ABSTRACT

During the 2012-2013 academic year, the primary education system in Turkey witnessed an
overhaul where among other changes, “Compliance and Preparatory Studies" were
introduced. Implementation of the twelve-week Compliance and Preparatory Studies course
is now the responsibility of primary 1% grade teachers. Therefore, this study aimed to
examine the opinion of 1%t grade teacher’s regarding the compliance program. The study
employed qualitative research methods and conducted interviews with 20 teachers. Results
of the data analysis identified six main themes; teachers’ reflections on the new education
system, activities in the compliance program, problems encountered while administering
the compliance program, the benefits of compliance programs, difficulties in the transition

to primary school, and the situation after the process of integration of the students.
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INTRODUCTION

Transition from preschool or home in to elementary school can be seen as the first
and most important stage in a student’s educational journey. Children are leaving the
environment they are accustomed to, and being transferred to a formal education
environment. Transferring from a home or educational setting in to a school setting is
expressed as the ‘transition” or ‘transfer” in the literature. In this study, the term ‘transition’
has been used to denote the stage which covers the transition from preschool in to
elementary education. This study aims to investigate the Orientation and Preparation
Program applied to students in the process of transition from home or preschool to primary
school, based on teachers’ viewpoints. Children who enter into an educational setting
different from his/her family or friends from preschool education can have difficulty
adapting to their new friends, teacher or to the school setting. Studies show that the other
problems experienced by children in transition to school include obeying the rules, numbers,
and transition to reading and writing skills (Rimm-Kaufman, Pianta, & Cox, 2000; Margetts,
2002). This brings us to the conventions required within a formal primary education
environment. In this context, independence, language and communication skills, ability to
sit still behind a desk, and listening and concentration are expressed as the social skills that
will help the orientation of students (Dockett & Perry, 2004). Ensuring that students possess
these skills will facilitate adaptation to the school rules.

Preparation for Elementary School

Another concept that arises in connection with the transition to school is the
preparation process. Students, parents and schools themselves must be prepared in order to
ensure an effective transition. Students’ readiness for school is closely related with their
physical and motor development, social and emotional development, approaches to
learning, language development and cognitive development (Arnold, Bartlett, Gowani, &
Merali, 2007). Schools must also be ‘ready’ for students in order to ensure an effective
transition. The professional staff (e.g., teachers, private tutors, school nurses, psychologists,
etc.) working in preschools will facilitate the children’s transition to formal education, and
will be the ones to help get them ready for elementary school (Ahtolaa et al., 2011).

When starting at primary school, children enter a new and complex social
environment, feel that they are now part of society as individuals, and in short, they are
opening up to the outside world during this period (Korkmazlar, 1995). In the school setting,
children not only receive the information necessary to survive, but they reach a level of
social and emotional maturity necessary to establish healthy communication with other
people. School is a social environment in which the social skills of students are developed
and they start to become emotionally healthy individuals through communication with both
teachers and peers (Sungur, 2010).

A child’s transition from home to a preschool institution and the transition from
preschool in to primary education is quite a different process. Even though the school
environment is familiar for those children who attended preschool, they may experience
adaptation problems in transition to primary school education. These problems can be
divided into those caused by physical reasons, caused by the teacher, and problems caused
by peers (Giiler, 2010, 462-466).

It is possible to consider the transition of children who start school as a second
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separation from their mothers, after birth. This separation may result in behaviors such as
crying, screaming, temper tantrums, and refusal to go to school in some children. In fact, the
reason for this behavior can be associated with the separation from the mother, rather than
the starting of school. The developmental story of behaviors of children exposed to social
life for the first time is shaped during “the transition from home to school” process (Sarp,
1995).

One of the most frequent problems observed by teachers in children starting primary
school is the unwillingness of the child to leave his/her mother because of dependency.
Therefore, children starting at primary school are expected to have qualifications such as the
ability to leave their mothers and home for school, and not being upset because of
separation from their mothers. In addition to these expectations, it is also expected that they
have skills such as prolonged attention span, self-dressing skills (pulling up of their own zip,
buttoning of a shirt, tying shoe laces, etc.), sitting upright and at a certain distance from the
desk, being in control of their needs for the restroom, carrying out self-cleaning, the ability
to wait their turn, to persevere, to protect themselves during breaks, to act balanced, to be
aware of their responsibilities and fulfill them, to communicate with teachers, to adhere to
the instructions given by the teacher, to be able to tolerate the presence of other children and
to be able to cope with them, to express themselves, and to have friendship relations and
communication skills (Oktay & Unutkan, 2005, 149-150). In order to be able to have these
qualifications, it's important to perform an effective ‘orientation’ as part of the process of
transition from ‘home’ or ‘preschool’ to primary school. It is also necessary to include
families in this orientation, and to help and encourage them to support the activities
performed in the school by undertaking similar activities at home as well. To help ensure
school-family cooperation, including any elder siblings, as well as to ensure support from
older students or siblings, the bringing of them together during breaks can help facilitate
their adjustment to school.

Orientation and Preparation Program

There are certain periods, or transitions that everyone has to overcome in life. We are
faced with adjustment problems not only when we start school, but at other times during
our lives. For example, we experience a process of adaptation when we enter a new
environment, when we meet new people, or when we change employment/business or
environment. This process is a natural and temporary process that should be experienced as
part of life. The process of adaptation to school should be perceived as a natural process that
must be overcome in a normal and healthy manner. The successful management of this
process will positively affect the academic life of the child. The ‘School Orientation
Program’ was introduced to the Turkish Education System during the 2012-2013 academic
year in order to facilitate children’s transition to school, to minimize their concerns about
school, to help them better like the school environment, and to get them used to the new
learning settings, teachers and friends. This program aims to introduce them to the school
personnel, the physical environment such as classrooms, restrooms and gym facilities,
perform activities to help children become acquainted with each other, to inform families
regarding issues such as school anxiety, fear, etc. in order to help them actively support the
education of their children, and to perform activities to make children embrace the school
environment as if it is their home.
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The School Orientation Program starts one week before the normal start date for
school for children about to start primary school. At the end of the first one-week process,
called the orientation week, specific activities are performed by primary school teachers
with instructional materials prepared for 1+ grader students, instead of teaching the usual
reading-writing skills. The ‘Orientation and Preparation Activities’ are organized over a
period of twelve weeks. The activities have three main purposes: First, it’s aimed to facilitate
the adjustment of new students to the school, friends, teachers, and teaching activities;
second, a basis is created for the reading-writing activities by performing preparatory work
for the 1% grade courses; and, third it is aimed to address the issues in the Life Sciences,
Mathematics, Visual Arts, Music, Games and Physical Activities courses at a certain level.
This process aims for a healthy transition to the learning environment for students.

The formal education institutions in Turkey were reorganized as primary, secondary
and high schools from the 2012-2013 academic year, with a 12-year multi-stage compulsory
education system launched instead of the former eight years of continuous compulsory
education system (MoNE, 2012). Children aged 66 months now start attending elementary
school within this new system. In the preschool education program that ran between 2006
and 2012, there used to be primary school orientation for children aged 60-72 months. In this
case, this process, which is of interest to preschool teachers, is now the responsibility of 1
grade primary school teachers. Therefore, it can be said that 1% grade school teachers are
confronted with an unaccustomed age group (66-72 months old) and practices.
Consequently, this study aims to investigate opinions regarding the orientation program of
1+t grade school teachers, as those primarily affected by the revised system.

METHOD
Research Model

This descriptive study aims to investigate the opinions of 1+t grade school teachers
regarding the previous 12 years continuous education program and the revamped program
of 12-years multi-stage compulsory education. The interview technique, which is the most
widely used qualitative research method, was employed in this study in order to obtain in-
depth information about their knowledge on both the former and the revamped programs.

Participants

This study was conducted with 20 primary school teachers working at various public
schools in the province of Balikesir, Turkey. The participants of the study were determined
by way of the purposeful sampling technique. The selection criteria for participant teachers
was primary school teachers who conducted orientation and preparation activities,
volunteered to participate in the research, and were working in the public schools affiliated
with the Ministry of National Education (MoNE). All of the primary school teachers that
participated in the study were female, and all were working as 1 grade primary school
teachers in public schools, subordinated to the provincial directorate for national education
in the province of Balikesir, Turkey.

Data Collection Instrument

A semi-structured interview form, which was prepared by the researcher and two
experts, was used as the data collection instrument in the study. The instructions provided
by MoNE regarding the revamped education system was taken into account when
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preparing the semi-structured interview form questions. A briefing was given by MoNE to
teachers, managers, the educational community and the public, with the title “12-Years
Compulsory Education, Questions-Answers’, in order to communicate the changes
introduced by Primary Education Law No. 222, and amendments to certain laws.

This study and the responses to the questions asked to MoNE on the subject were
examined, and a total of 20 pilot interview questions were prepared accordingly. Selected
questions were asked to nine primary school teachers working at three elementary schools
selected by random sampling method, and their responses were recorded. The responses of
the teachers interviewed in the pilot study were recorded and the questions for the
interview form data collection tool were prepared in accordance with their responses, and
with the help of experts who work in the departments of primary and preschool school
teaching. The interview form used in the study consists of a total of 9 questions:

1. What are your opinions regarding the 4+4+4 three-stage structure of the new
education system?

2. What are the differences in the new educational system carried out at the 1¢
grade?

3. Do you think the orientation activities of the new system implemented at the 1st
grade are effective class-wise?

4. How would you assess the orientation activities in the program according to the

level of readiness of students?

Do you experience problems in line with the new system?

If yes, what are the problems you experienced?

What are the beneficial aspects of the orientation program?

How does the separation of elementary and secondary schools affect the

orientation of 66-month-old students?

9. What are the contributions of the orientation process on the developmental areas
of the 66-month-old students?

NSO

Data Collection Process

Data were collected between December 2012 and February 2013 in the Province of
Balikesir, Turkey. After obtaining necessary permissions, one of the researchers visited the
schools and explained the purpose of the research directly to the primary school teachers.
Interviews were conducted with those primary school teachers who volunteered to
participate in the study. A voice recording device was used in the interviews. After the pilot
implementation, the 1%t grade teachers were interviewed and the data required for the
research were collected. The interview periods ranged from 20 to 40 minutes.

Data Analysis

After the interviews, the data obtained were analyzed by in-depth representation
(through content analysis). The open and selective coding, which is the first and primary
stage of content analysis, was then conducted. Accordingly, the transcribed interview text
was read over several times and notes made about the possible initial codes. While coding,
the relevant literature, research, and pilot implementation responses were taken into
consideration (Atici, 2004).

Similar phrases given to answers were listed by the researchers and their frequencies
were determined afterwards. The codes were later grouped under common headings.
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Coding was initially conducted separately, and then the consistency ratios calculated. It was
concluded that the researchers reached a consensus on 90% of the cases. It can be said that
there was a consistency between the categories and sub-categories determined by the
researchers. The quotations were directly included in order to reflect the viewpoints of the
respondents and to provide a more vivid portrayal of the situation described from the
perspective of the teachers’” mind. From the data analysis, the following six main themes
were identified: 1) Reflections on the new education system. 2) Activities in the orientation
program. 3) Problems experienced in implementing the orientation program. 4) Benefits of
the orientation program. 5) Difficulties encountered in the transition to primary education. 6)
Statuses of 66-month-old students after the orientation process.

RESULTS
Reflections on the New Education System

Of the participant 1 grade teachers, five had positive and 15 had negative opinions
regarding the 4+4+4 three-stage structure of the new education system. The teachers who
stated negative opinions had based their views on students confronted with in-field-teachers
at too early an age, the inconvenience of the physical environment for education and
training, that the school starting age shouldn’t have been lowered, and the change in system
was introduced without any pilot study. Although five of the 1% grade teachers gave
positive opinions regarding the 4+4+4 three-stage structure of the new education system, all
of these respondents criticized the system in terms of the earlier starting age for school
students. This situation was expressed as (EST 9) “I think it has a single negative aspect. And, it
is the lowered school starting age; it’s good except for this.” and (EST 8) “I think it is a nice
implementation. It has no negative side. But, lowering the school starting age was wrong.”

Table 1. Categories and sub-categories regarding three-stage structure of the new education system

Categories Sub-Categories f Sample Views

EST 2. I don’t have positive opinions on this issue actually. Children face
teachers from various branches at the 5" grade, which is important for the
psychomotor, physical, social-emotional development of the children. During
the children’s transition to adolescence, we were able to keep them under
control previously since we knew their characteristics. But now both teachers

Taking Courses
from Branch
Teachers at too

Earl A
arly an age and students are complaining about each other because they don’t know and
understand each other.
. EST 10. In my opinion, this kind of distinction is wrong. I think the previous
Inappropriateness o , ,
. . system was better. We are experiencing challenges in many areas. Especially
Negative of the Physical 10 . ) . ) o .
. the physical environment and educational implementation is not suitable for
Environment

this system.
EST 14. [ think it would be more beneficial to make preschool mandatory. In

Starting School at

9  my opinion, children over 72 months of age should be 1st graders. The
an Early Age o ,
obligation to preschool shouldn’t be canceled.
EST 16. I think such a change should not be enforced without a pilot study,
Absence of any with no preparation all of a sudden. Disadvantages of this system will affect
Pilot 4 students and teachers all over Turkey. If there was a pilot implementation,
Implementation negative aspects could have been spotted and corrections could have been
made.
Separation of
. Primary and EST 15. I am positive about the separation of elementary and secondary
Positive 5 .
Secondary schools. Primary school students act more comfortably.

Schools
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Another question that reveals the implications of the new education system is the
question of “What are the differences in the new educational system carried out at the 1st
grade?” In the new system, 11 of the 1% grade teachers interviewed stated that the
orientation program had been implemented, nine of them stated that the reading-writing
was delayed, three teachers stated that there were no group activities in the new system,
and three stated that more time was allocated for playing.

Table 2. Categories regarding differences in the curriculum for 1% graders in the new system

Categories f Sample Views

Orientation program was 11 EST 17. [ implemented the orientation program only. There was
implemented no other change.

Teaching of reading-writing 9 EST 14. Previously, we were starting to teach reading-writing
skills delayed skills at most by the 3™ week. We implemented 12 weeks of

orientation program in the new system. More time is allocated to
playing, compared to the old system.

EST 6. Both we teachers and students were at ease due to the
delayed teaching of reading-writing skills. We were performing
the reading-writing activities faster before, but we teach it more
slowly now. It is more beneficial.

No group activities 3 EST 3. Previously, there were group-activities in the curriculum,
but it's not present in this program.

More time allocated for 3 EST 16. The preparation period became longer. Reading and

playing writing was further delayed. More time allocated for playing and

physical activities.

According to Table 2, one of the most important implications of the new system
regards the opinions about the delay of teaching reading-writing skills, which forms the
basis of the 1+t grade. Sometimes these views are expressed in a positive way, however, most
teachers expressed discomfort caused by these delays.

For example, one teacher (EST 12) stated that: “We were told to teach reading-writing
skills later. We were told to provide the orientation program up until then. Both we as teachers and
students became bored when performing just cutting and pasting activities. We've delayed the
reading-writing in the orientation program, but still we should teach according to the old program.
So, we should teach reading-writing in the same way but in less time according to the new program.”
Another teacher (EST 19) said, “The transition to reading-writing skills was delayed in the new
system. Previously, we were teaching reading-writing early. The new system delayed teaching
reading-writing skills up to April.”

Activities in the Orientation Program

Regarding the activities present in the orientation program, the question of “Do you
think the orientation activities of the new system implemented at the 1% grade are effective
class-wise?” was asked of the primary school teachers within the scope of this study. Of the
primary school teachers, seven of them stated that they were effective and achieved the
goals of the orientation program, six teachers stated that they were too similar to the
activities of the kindergarten and weren’t effective due to the prolonged orientation
program, and seven teachers stated that they weren’t affective for students who attended
preschool, but effective for students who hadn’t attended any form of kindergarten,
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regardless of their age.

One of the primary school teachers with negative opinions (EST 16) stated that, “I
think the orientation program is effective because it is very close to the preschool program. But
because the vast majority of children had preschool education already, they got bored because of the
same activities.”

And, one of the primary school teachers with a positive opinion (EST 15) stated that,
“Of course it was effective. The reason is that children understand the activities and achievements in
the new program quickly, because they are taught over a longer time. Students act more comfortably
since the curriculum was extended. We’re comfortable. I think the new program is very effective.”

According to the opinions of one of the primary school teachers (EST 9), “I have
observed positive impacts, since most of the class is in the junior age group. However, the activities
were simple for the students who had attended kindergarten.”

Regarding the activities present in the orientation program, the question of “How
would you assess the orientation activities in the program according to the level of readiness
of students?” was asked to the primary school teachers within the scope of the study. In this
context, the majority (f=12) of the 1t grade teachers stated that the activities in the textbook
were suitable for the levels of 66-month-old students, albeit too simple for 72-month-old or
older students, and six of the teachers stated that they were appropriate for the readiness
levels of the students, and two of them stated that the orientation activities were below the
levels of the 1t graders.

One of the primary school teachers (EST 14) with positive opinions on the
appropriateness of the activities, stated that “A beautifully prepared program. I've used
additional materials in parallel with the curriculum. They were more comfortable in the reading-
writing preparation. It’s good to teach numbers in more than one week for children to learn them
more easily.”

Among the primary school teachers that expressed that the activities implemented
are not appropriate for the levels of the students, one of them (EST 19) stated that “I think the
textbook being taught until November 30 is unnecessary. Children were quite bored in doing these
activities. The students who attended kindergarten have performed the same activities there already,
so the children became bored when performing the cutting and pasting activity here again.”

According to the opinion of one of the primary school teachers (EST 20), “This
program may be eligible for younger students who had not went to kindergarten. But, the students
who attended preschool get bored naturally in doing these activities, because there are activities below
their levels.”

Problems Experienced in Implementing the Orientation Program

Regarding the problems experienced, the question of “Do you experience problems
in line with the new system?” was asked to the primary school teachers within the scope of
the study. Of the teachers questioned, 16 answered yes, and as a follow-up, the question of
“If yes, what are the problems you experienced?” was asked. Table 3 shows the problems
encountered by the 1% grade school teachers.
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Table 3. Categories of problems encountered by 1 grade school teachers with the new 4+4+4 system

Categories f  Sample Views
Difficulty in controlling the 10 EST 14. Younger students want to play games continuously, and
class the older ones want to learn reading-writing. 1 had difficulties to

manage the whole class and to keep them under control.

Students fail to acquire self- 5  EST 15. There are students who have restroom problems.
care skills Previously, children started the 1st grade after mastering certain
behaviors, but now we’ve got to help them with those behaviors.
These issues challenged me since I had no experience with this age

group.
Lack of experience with 66- 4  EST 17. Of course I have experience. At 24 I became a preschool
month age group teacher. I haven't received any training on this issue.
Students fail to learn 4 EST 12. Yes, I've had issues. 1 had great difficulty in teaching
classroom rules behaviors such as raising hands, sitting quietly, and answering

questions etc. in children who hadn’t attended preschool. It is
impossible to teach without forming a behavior at a young age.
When dealing with them, the others were neglected and their
attention naturally began to slip into extracurricular activities. It
was a challenge to provide the same to the whole class at the same
time.

Of the teachers who experienced a problem, 10 teachers stated problems in
controlling the class, four of them had no experience with students in the 66 month age
group, four teachers had difficulty in teaching students the classroom rules, and five
expressed they had problems because the students had no self-care skills and all of them
required individual attention.

One of the primary school teachers who had no issues (EST 5) stated that, “I had no
problems. Primary school teachers do not have a problem on this issue because we implement an
individual program in our class now, just as before. I haven't experienced problems since we behave
according to the developmental levels of the students. And, younger students come and ask for
teachers to undo their buttons, or older students ask for teachers to tie the laces of their shoes. We help
both.” she said.

Benefits of the Orientation Program

After the problems experienced, the question of “What are the beneficial aspects of
the orientation program?” was asked to the primary school teachers. Of those 1%t grade
teachers who answered this question, 14 of them stated that it facilitated the adaptation to
school, six teachers stated that the student achievement and self-confidence was increased,
and three of them stated that transition to reading and writing skills was facilitated.
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Table 4. Categories regarding the beneficial aspects of the orientation program

Categories f Sample Views

Facilitated adaptation to 14  EST 17. Its only useful aspect is to make children get used fo

school school more easily.

The confidence of the 6 EST 3. In general, students in the younger age group benefited

students has increased from the program. Through the activities in the program, they
have a sense of accomplishment and their self-confidence
increases.

Facilitated to transition to 3 EST 9. It facilitated the transition to reading-writing and

reading-writing relieved the students. Ensured that children adapted to school

and school setting more easily.

Difficulties Encountered in the Transition to Primary Education

Regarding the orientation of 66-month-old students, the question of “How does the
separation of elementary and secondary schools affect the orientation of 66-month-old
students?” was asked to the primary school teachers within the scope of this study. Of the
primary school teachers, 12 of them stated that the secondary school students were serving
as a negative model with their inappropriate language and actions, hence the separation was
a positive step, and eight teachers stated that the primary school students go to school in the
afternoon till the evening, so that the separation of the groups was actually a negative step.

One of the primary school teachers with positive opinions (EST 16) stated that “The
separation of the elementary and secondary schools is beneficial both for us and the students. The new
students were getting used to the school more easily because there is not so much of an age difference
between students, and their development is closer to each other. The negative behaviors of the older
students also do not affect the younger ones.” she said. Another primary school teacher (EST 9)
stated that “In the past, younger students were afraid to go out during the break. We were
witnessing the older ones bullying them, but now the children can freely go outside during the break.
They were getting used to the school more easily.”

And, one of the teachers who responded negatively (EST 1) stated that “These children
are together at home, streets, parks, etc. everywhere. I think they should be together at school as well.
There shouldn’t be such distinction. In practice this distinction did not have much effect for younger
students.” she said.

Status of 66-month-old Students after the Orientation Process

In order to learn the status of the 1t grade students after the implementation of the
orientation program, the question of “What are the contributions of the orientation process
on the developmental areas of the 66-month-old students?” was asked to the primary school
teachers. All of the primary school teachers expressed that it affected the social development
of the students positively, 14 of them stated that there was positive developments in the
psychomotor skills, 13 teachers expressed that there were developments in cognitive
learning, seven of them expressed a development of the affective skills, and one teacher
stated that there were developments linguistically.
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Table 5. Categories regarding contribution of orientation process on developmental of 66-month-old
students

Categories f Sample Views

Social Domain 20 EST 11. They are in a better position socially. They come to school
more willingly. They got used to school and their friends. Crying has
decreased. They don’t ask for their mother as before.

Psycho-motor Domain 14 EST 9. Their muscle coordination is in better condition. They perform
activities such as holding a pencil or scissors more comfortably. They
participate more in activities. They are more active in the course.

Cognitive Domain 13 EST 8. The most noticeable change was in the development of their
small muscles. They hold the pen better. Their levels of perception and
comprehension have increased.

Affective Domain 7 EST 1. There are many differences. They improved themselves. They
are now in a better position in terms of manual dexterity, muscle
coordination, and orientation. They have gained self-confidence.

Language Domain 1 EST 12. The only difference was in the social development and the
motor area. They have adapted to school, became more social, and now
they are able to hold a pencil and scissors better. But there is no
difference in learning. There’s been a development in language skills a
little.

CONCLUSIONS, DISCUSSION AND RECOMMENDATIONS

Opinions of 1% grade school teachers regarding the previous 12 years continuous
education program and the revamped program of 12-years multi-stage compulsory
education were investigated in this study. According to the qualitative findings, overall the
1¢t grade teachers have negative opinions about the separation of the new education system
into the 4+4+4 three-stage structure. Their views are consistent with the findings (Memisoglu
& Ismetoglu, 2013; Epgagan, 2014) highlighted in the literature. According to the findings of
a study conducted to determine the opinions of school managers regarding the 4+4+4
implementation, the majority of managers emphasized that the implementation should not
be continuous, but should be in the form of 5+3+4, and the starting age for school should be
72-months (Memisoglu & Ismetoglu, 2013). Another study that looked at the opinions of
primary school teachers and managers on the 4+4+4 education system revealed that about
half of the participants had a negative attitude about the new three-stage education system
(Epgacan, 2014). Another question in this study that reveals the implications of the new
education system is “What are the differences in the educational system carried out at the 1+
grade?” The 1%t grade teachers interviewed concluded that the “orientation program was
added” to the program carried out with the new system. And, some of them expressed that
it delayed the teaching of reading-writing skills, extends the preparation stage, and changes
the course hours.

According to this study’s findings, the majority of 1% grade school teachers
experience problems when teaching a different age group. The majority of teachers
experiencing problems were found to have problems in controlling the class. Of the teachers
who experienced a problem, 10 teachers stated that problems in controlling the class, four
expressed no experience with students in the 66-month age group, four teachers had
difficulty in teaching students the classroom rules, and five teachers expressed they had
problems because students had no self-care skills and all of them required individual
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attention. These results have similarities with the other study findings in the literature. In a
study conducted by Delican (2013), the primary school teachers reported that there are
children at different levels in the classroom, the outcome of the activity does not satisfy
these children, the guide books are not clear enough, some of the activities are not suitable
for a classroom setting, and the different age groups leads to problems.

Another study that reveals problems encountered in the new system was conducted
by Boz (2013). According to that study, the primary school teachers had frequent problems
with students who haven’t attended kindergarten and 60-65-month-old students in the
orientation and preparation activities. The majority of the difficulties encountered were in
trying to provide skills such as using books/notebooks properly, and listening,
understanding and fulfilling the instructions. It was stated that younger children encounter
more problems in orientation and complain about various illness more, and there was a
problem in finding instructional material in this period since the textbooks on orientation
and preparation were provided late. Finally, the primary school teachers stated that the
students who hadn’t attended kindergarten and the youngest students were getting tired in
performing the activities during the orientation and preparatory work

The study findings put forward by Aslan (2014) also confirm the results in the
literature. According to the findings of the study conducted to identify issues caused by a
school starting age of 60-months and education given to 60-month and 72-months-old
children in the same grade, the developmental status of 60-72-month-old children indicated
that calendar age is not enough for starting to go to school, children need to reach an
intellectual, social, physical, and emotional maturation. Those children who attended
preschool education were more successful, and it was revealed that families should be
informed about the development of children. It was found that 60-72-months-old children
experience communication problems with their teachers and peers regarding the adaptation
to school, have difficulty to leave their families, have difficulty in writing skills and self-
expression skills, and the 1% grade orientation textbooks and the program is difficult for the
children; plus children at this age have no self-care skills. According to findings from
another study that addresses the problems experienced, the primary school teachers
consider the 12-week period as “a waste of time” for the children over 72-months of age and
for those who attended preschool. They stated that children under 72 months of age do not
yet have a consciousness about school yet, they see the activities as a game, and do not
attempt to learn anything. Also, it was found that this program is not sufficiently adequate
to provide basic skills to children who haven’t yet attended preschool (Inam, 2013).

In addition to the negative issues experienced in the orientation and preparation
program, its beneficial aspects are also present in the study findings. Of the 1t grade
teachers who answered the question “What are the beneficial aspects of the orientation
program?” 14 of them stated that it facilitated the adaptation to school, six teachers stated
that the student achievement and self-confidence increased, and three of them stated that
transition to reading and writing skills was facilitated. In a study conducted by Cerit et al.
(2014), the opinions of teachers and managers regarding the benefits of the new education
system (4+4+4) were obtained. According to the opinions regarding the benefits of the
orientation and preparation program, it was concluded that the orientation program is
beneficial for younger children and children who hadn’t attended preschool, whilst the
extended orientation process was useful for adaptation and muscle development of 1+
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graders, and providing education in line with games and play contribute to children
enjoying school from when they go to school for the very first time.

In this study, the Orientation and Preparation Program implemented by the new
education system was evaluated by 1% grade school teachers. The revamped education
system was negatively criticized by the primary school teachers on the basis of the students
confronting with the in-field-teachers at too early an age, inconvenience of the physical
environment for education and training, the fact that the school starting age shouldn’t have
been lowered, and the change of the system without any pilot study or implementation. The
Orientation and Preparation Program implemented for the 1t graders was also criticized
negatively since it delays the teaching of reading and writing skills, omits the group
activities and spares more time for play. The primary school teachers were criticizing the
activities in the Orientation and Preparation Program due to their similarities with the
kindergarten activities and its prolonged duration, whereas some of the teachers stated that
the activities had no effect on students who has already attended kindergarten, but were
effective on those students who hadn’t attended kindergarten, regardless of the age.

Teachers who met 66-month-old students for the first time because of the new
system expressed that they had problems in controlling the class, had no experience with
students in the 66-month age group, difficulties in teaching students the classroom rules,
and also these students possessed no self-care skills, which caused problems. They reached
consensus that the Orientation and Preparation Program contributes more to the
development of the 66-month-old students. All of the primary school teachers expressed
that the program positively affected the social development of the students, as well as
positive developments in their psychomotor skills, cognitive learning, affective skills, and
linguistic skills.

At the end of the study, it is recommended that the Ministry of National Education
should organize in-service training seminars and workshops regarding the duration and
content of the Orientation and Preparation Program. The opinions and suggestions of the
teachers in this study are expected to be a source for other studies to be conducted in this
area. Informative meetings and interviews should be performed by field experts or teachers
to inform families about this program, and ensure family communication is not neglected. In
further studies, the opinions of primary school teachers and preschool teachers, elementary
school and preschool pre-service teachers, and managers regarding the preparation process
for elementary education can be compared based on factors such as school, gender,
experience, regional differences and license courses taken.
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Birinci Sinif Ogretmenlerinin Ilkogretim Uyum ve Hazirlik
Programina Iligkin Gériislerinin Degerlendirilmesi

Burcu SEZGINSOY-SEKER?

Giris

Okul 6ncesinden veya evden ilkokula gegis 6grencilerin egitim seriivenindeki ilk ve
en onemli asamasi olarak gortilebilir. Cocuklar artik aliskin olduklar1 gevreden ¢ikip formal
bir egitim ortamina transfer olmaktadirlar. Bir ev veya egitim ortamindan okul ortamina
aktarilmak alanyazinda “gecis” veya “transfer” olarak ifade edilmektedir. Bu ¢alismada
“gecis” kelimesi okul 6ncesinden ilkogretime dogru gecilen asama olarak kullanilmistir. Bu
¢alismanin amact evden veya okul oOncesinden ilkogretime gecgis yapan Ogrencilere
uygulanan Uyum ve Hazirlik Programini 6gretmen gortiislerine gore incelemektir. Aile veya
okul oncesi egitimde beraber oldugu arkadas ¢evresinden farkli bir egitim ortamina giren
cocuk yeni arkadaglarina, yeni d6gretmenine veya smuf ortamma uyum saglamada zorluk
cekebilir.

Yapilan aragtirmalar ¢ocuklarin okula geciste yasadiklar1 diger problemlerin okul
kurallarmma uyma, rakamlar ve okuma-yazmaya gegiste yogunlastigini gostermektedir
(Rimm-Kaufman, Pianta & Cox, 2000; Margetts, 2002). ﬂkégretim formal egitim ortaminin
gerektirdigi kurallar1 da beraberinde getirmektedir. Bu baglamda okula uyum saglamada
ogrenciye yardimar olacak sosyal beceriler; bagimsizlik, dil ve iletisim becerileri, sirada
oturma becerisi, dinleme ve konsantrasyon olarak ifade edilmektedir (Dockett & Perry,
2004). Ogrencilerin bu becerilere sahip olmasi okul kurallarina uymada adaptasyonlarini
kolaylastiracaktir.

[Ikogretim kurumlarina baglayan cocuklarda &gretmenlerin siklikla gozledikleri
sorunlardan biri, anneye bagimlilik nedeniyle ¢cocugun anneden ayrilmak istememesidir. Bu
nedenle ilkogretime baglayan ¢ocuklardan, anneden ve evden kolay ayrilabilme ve anneden
ayr1 olduklar: icin tiztintii duymama gibi yeterliliklere sahip olmasi beklenmektedir. Bu
beklentilere ek olarak dikkatlerini uzun siire yogunlastirmalari, kendi kendine giyinme
becerisini (fermuarmi ¢ekme, diigmesini ilikleme, ayakkabi baglama vb.) kazanmis olmalari,
sirada dik ve belli bir mesafede oturmalari, tuvalet kontrolinii kazanmalari, kendi
temizliklerini yapabilmeleri, siralarmi beklemeleri, sebat gostermeleri, teneffiislerde
kendilerini korumalari, dengeli hareket etmeleri, kendi sorumluluklarinin farkinda olmalar:
ve bunlar1 yerine getirebilmeleri, 6gretmen ile iletisim kurabilmeleri, 6gretmenin verdigi
yonergelere uymalari, diger ¢ocuklarin varligma katlanabilme ve onlarla bas edebilmeleri,
kendilerini ifade etmeleri, arkadaslik iligkileri ve iletisim kurma becerilerine sahip olmalar1
gibi kazanimlara sahip olmalar1 istenmektedir (Oktay & Unutkan, 2005, 149-150).

Bu yeterliliklere sahip olabilmek i¢in “evden” veya “okul oncesinden” ilkogretime
gecis siirecinde etkili bir “hazirlik” yapilmasi 6nem tasimaktadir. Bu hazirliga ailelerin dahil
edilmesi, okulda yapilan ¢alismalarin evde desteklenmesi, okul ve ailenin isbirligi i¢inde
uyumlu olarak ¢alisabilmeleri, bu igbirligine varsa yasga biiyiik kardeglerin de katilmasi,
gerektiginde tist siniflarda 6grenim goren cocuklarin veya kardeglerin okula yeni baslayan
cocuklarla teneffiislerde bir araya gelerek okula uyumlarina destek olmasi gerekmektedir.

2Yrd. Dog. Dr. - Balikesir Universitesi, Necatibey Egitim Fakiiltesi - sezginsoy@balikesir.edu.tr
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Tiirkiye’de 2012-2013 egitim-6gretim yilinda orglin egitim kurumlar: ilkokul,
ortaokul ve lise kademeli zorunlu egitim kurumlar1 olarak diizenlenerek 8 yillik kesintisiz
zorunlu egitim sistemi yerine 12 yillik kademeli zorunlu egitim sistemine gegilmistir (MEB,
2012). Bu sistemle birlikte 66 aymi dolduran ¢ocuklar ilkokula baslamaktadir. 2006-2012
yillar1 arasinda uygulanan okul 6ncesi egitimi programinda 60-72 ayliklar igin ilkogretime
hazirlik siireci yer almaktaydi. Bu durumda okul 6ncesi 6gretmenlerini ilgilendiren bu stireg
artik ilkogretim 1. sif Ogretmenlerinin sorumluluklar1 arasinda yer almaktadir. Bu
durumda ilkogretim 1. simif 6gretmenlerinin alisik olmadiklar: bir yas grubu (66-72 ayliklar)
ve uygulamalarla karsi karsiya geldiklerini sOylemek miimkiindiir. Bu nedenle bu
¢alismada, yenilenen sistemden oncelikli olarak etkilenen birinci smif 6gretmenlerinin uyum
programina iligskin gortislerinin incelenmesi amaglanmaktadur.

Yontem

Aragtirmada kesintisiz egitim ve yenilenen program ile ilgili bilinenler hakkinda
derinlemesine bilgi edinmek amaciyla, nitel arastirma yontemlerinden en ¢ok kullanilan
goriisme tekniginden yararlanilmistir. Bu ¢alisma, Balikesir il merkezindeki gesitli devlet
okullarinda gorev yapan 20 sinf 6gretmeni ile gergeklestirilmistir. Calismanin katilimcilar
amacli 6rnekleme yontemi ile belirlenmistir.

Arastirmada, veri toplama araci olarak; arastirmaci ve 2 uzman tarafindan
geligtirilen yapilandirilmis goriisme formu kullanilmustir. Pilot goriisme yapilan
ogretmenlerin cevaplar1 kaydedilmis ve verdikleri yanitlar dogrultusunda veri toplama
aracini olusturacak goriisme formu sorular1 smif 6gretmenligi ve okul 6ncesi 6gretmenligi
boliimlerinde gorev yapan uzmanlar esliginde hazirlanmistir. Arastirmada kullanilan
goriisme formu, toplam 10 sorudan olusmaktadir. Goriismeler sonunda elde edilen veriler
derinlemesine betimlenerek (icerik analizi kullanilarak) analiz edilmistir. Arastirmacilarin %
90 goriis birligine vardiklari sonucuna ulasilmistir. Arastirmacilar tarafindan belirlenen
kategori ve alt kategoriler arasinda tutarlilik gozlendigi soylenebilir.

Bulgular

Yeni Egitim Sisteminin Yansimalari: Yeni egitim sisteminin 4+4+4 olarak ayrilmasi
hakkinda 1. smif 6gretmenlerinden 5 kisi olumlu, 15 kisi ise olumsuz goriis bildirmislerdir.
Olumsuz goriis bildiren oOgretmenler; 6grencilerin brans Ogretmenleriyle erken yasta
tanigmasi, fiziki ortamin egitim ve 6gretim icin uygun olmamasi, ilkokula baslama yasmin
diisiiriilmemesi gerekliligi ve pilot uygulama olmadan sistem degisikligi olmas1 agisindan
olumsuz goriis dile getirmislerdir. Yeni egitim sisteminin 4+4+4 olarak ayrilmas: hakkinda 1.
sinif 6gretmenlerinden 5'i olumlu yonde olduklarin ifade etmelerine ragmen olumlu goriis
bildirenlerin tamami Ogrencilerin okula erken yasta baslamasi agisindan sistemi
elestirmektedir.

Uyum Programinda Yer Alan Etkinlikler: Aragtirma kapsaminda smif 6gretmenlerine
uyum programinda yer alan etkinliklerle iligkili olarak “Yeni sistemle birlikte 1. smiflarda
uygulanan uyum etkinliklerinin smifin genelinde etkili oldugunu diisiiniiyor musunuz?”
sorusu yoOneltilmistir. Bu soruya smif Ogretmenlerinden 7’si etkili oldugunu ve uyum
programindaki hedeflere ulastiklarini, 6’s1 anasinifi etkinliklerine yakin oldugu ve uyum
programi siiresinin uzun olmasi nedeniyle etkili olmadigini, 7’si ise anaokuluna giden
ogrencilerde etkisinin olmadigi fakat anaokuluna gitmeyen Ogrencilerde yasi ne olursa
olsun etkili oldugunu belirtmistir. Arastirma kapsaminda smif ogretmenlerine uyum
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programinda yer alan etkinliklerle iligkili olarak sorulan bir diger soru ise “Programda yer
alan uyum etkinliklerini ogrencilerin hazir bulunusluk diizeyine goére nasil
degerlendiriyorsunuz?” sorusu olmustur. Bu baglamda, 1. simif dgretmenlerin ¢ogunlugu
(f=12) kitapta yer alan etkinliklerin 66 aylik 6grencilerin seviyesine uygun oldugunu fakat 72
aylik ve {istii 6grenciler icin basit kaldigmni, 6's1 6grencilerin hazir bulunusluk diizeyine
uygun oldugunu, 2’si ise hazirlanmis olan uyum etkinliklerinin 1. smuf 6grencilerinin
seviyesinin altinda oldugunu ifade etmistir.

Uyum Programinin Islenisinde Yasanilan Sorunlar: Arastirma kapsaminda sinif
ogretmenlerine yasadiklari sorunlarla iligkili olarak “Yeni sistemle birlikte sorunlar yasiyor
musunuz?” sorusu yoOneltilmistir. Bu soruya 16 kisiden evet cevabi alinmis ve bunun
tizerine smif 0gretmenlerine “Hangi sorunlarla karsilasiyorsunuz?” sorusu yoneltilmistir.
Sorun yasayan ogretmenlerin 10"u siuf kontroliinde sorunlar yasadigini, 4’1 66 aylk yas
grubu 6grenciler ile deneyimlerinin olmadigini, f=4ii 6grencilere smif kurallarini 6gretmede
zorluk yasadigini, 51 ise 6grencilerin 6z bakim becerilerinin gelismedigi, hepsinin ayr1 ayr1
ilgi istedigi ve bu yiizden sorunlar yasadiklarin ifade etmistir.

Uyum Programimn Yararlari: Smif Ogretmenlerine yasadiklari sorunlardan sonra
“Uyum programinin faydali yonleri nelerdir?” sorusu yoneltilmistir. Bu soruyu cevaplayan
1. sif Ogretmenlerinden 14t okula uyumu kolaylastirdigini, 6’s1 6grencilerin basari
duygularmi ve kendilerine olan giivenlerini arttirdigini, 3'ti ise okuma yazmaya gegisi
kolaylastirdigini ifade etmislerdir.

ilkdgretime Gegiste Kargilagilan Zorluklar: Arastirma kapsaminda siif ogretmenlerine
ogrencilerin 66 aylik Ogrencilerin okula uyum saglamasiyla iligkili olarak “Ilkokul ve
ortaokullarin birbirinden ayrilmasi 66 aylik 6grencilerin okula uyum saglamasini nasil
etkiliyor?” sorusu yoneltilmistir. Bu soruya sinif 6gretmenlerinin 12’si ortaokul 6grencilerin
uygunsuz s0z ve davranislariyla olumsuz ornek oldugunu bu yilizden de ayrilmasinin
olumlu oldugunu, 8'i ise ilkokul 6grencilerinin egitime 6gleden sonra bagladiklarimi ve geg
bitirdiklerini bu ytizden gruplarin ayrilmasinin olumsuz oldugunu ifade etmislerdir.

66 Aylik Ogrencilerin Uyum Siireci Sonrasmdaki Durumlar:: 1. siuf 6grencilerinin uyum
programi uygulandiktan sonraki durumlarini 6grenmek amaciyla sif Ogretmenlerine
“Uyum Siirecinin 66 aylik 6grencilerin gelisim alanlarma katkis1 nasil olmustur?” seklinde
soru yoneltilmistir. Bu soruya smif 6gretmenlerinin tamami 6grencilerin sosyal gelisimlerini
olumlu yonde etkiledigini, 14t psiko-motor becerilerinde olumlu yonde gelismeler
oldugunu, 13t bilissel alandaki Ogrenmelerinde gelismeler oldugunu, 7’si duyussal
becerilerini gelistirdigini, 1'i ise dil alaninda gelismeler oldugunu ifade etmislerdir.

Sonug, Tartisma ve Oneriler

Bu arastirma ile ilkogretim 1. smif ogretmenlerinin 12 yillik kesintisiz egitim ve
yenilenen program hakkindaki gortisleri incelenmistir. Nitel bulgulara gore yeni egitim
sisteminin 4+4+4 olarak ayrilmasi hakkinda 1. smif 6gretmenlerinin geneli olumsuz gortis
bildirmektedir. Bu goriisleri, alanyazinda vurgulanan calisma bulgular1 (Memisoglu &
Ismetoglu, 2013; Epcacan, 2014) ile tutarlilik gostermektedir. Arastirma bulgularna gore
yeni sistemle birlikte 1. Smif Ogretmenlerinin geneli farkli yas grubuna egitim verirken
sorun yasamaktadir. Sorun yasayan Ogretmenlerin genelinin ise smif kontroliinde sorun
yasadig1 saptanmistir. Sorun yasayan 6gretmenlerin Sorun yasayan ogretmenlerin 10" u smif
kontroliinde sorunlar yasadigini, 4'ii 66 aylik yas grubu oOgrenciler ile deneyimlerinin
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olmadigini, 4'ii 6grencilere sinif kurallarini 6gretmede zorluk yasadigini, 5i ise 6grencilerin
0z bakim becerilerinin gelismedigi, hepsinin ayr1 ayr ilgi istedigi ve bu yiizden sorunlar
yasadiklarini ifade etmistir. Bu durum alanyazinda yer alan ¢alisma bulgulari ile benzerlik
gostermektedir.

Delican (2013) tarafindan yapilan ¢alismada smif Ogretmenleri smifta farkh
seviyelerde ¢ocuklar bulundugu, etkinligin sonundaki iiriintin ¢ocuklar1 tatmin etmedigi,
kilavuz kitaplarinin yeterince anlagilir olmadig, bazi etkinliklerin sinif ortamina uygun
olmadig, farkli yas gruplarmin sorunlara neden oldugu konusunda goriis bildirmislerdir.
Yeni sistemle birlikte yasanan sorunlarin ortaya kondugu diger bir ¢alisma Boz (2013)
tarafindan gerceklestirilmistir. Bu arastirmaya gore ise smif 6gretmenleri uyum ve hazirlik
calismalarinda okula kayit yasi 60-65 aylik olan Ogrenciler ile anaokuluna gitmemis
ogrencilerle sik sik problem yagadiklarimi belirtmiglerdir. En ¢ok problem yagsanilan alan ise
bu 6grencilere kitabi/defteri diizgiin kullanma, yonergeleri dinleme, anlama, yerine getirme
gibi becerileri kazandirirken yasanmustir. Kiiciik 6grencilerin okula uyumda daha fazla
sorunla karsilastign ve daha ¢ok hastalik sikayetinde bulunduklar1 ve uyum ve hazirhk
¢alismalar kitaplariin geg geldigi i¢in bu donemde materyal bulmada sorunlarin yasandig:
belirtilmistir. Son olarak, uyum ve hazirlik ¢alismalar1 sirasinda anaokuluna gitmeyen
ogrenciler ile kiiglik Ogrencilerin aktiviteleri yaparken yorulduklar1 smif O6gretmenleri
tarafindan yasanan sorunlar olarak dile getirilmistir.

Aslan’in (2014) ortaya koydugu calisma bulgular1 da alanyazinda yer alan bulgular
dogrular niteliktedir. 60 aylik ¢ocuklarmn okula baglamalar1 ve 60-72 aylik ¢ocuklarm ayni
sinifta bulunmalarinin ortaya ¢ikardigr sorunlari belirmek amaciyla yapilan ¢alisma
bulgularma gore 60-72 aylik ¢ocuklarin gelisim durumlar: incelendiginde okula baslamada
takvim yasinin yeterli olmadigi bunun yaninda c¢ocuklarin zihinsel, sosyal, bedensel,
duygusal agidan olgunlasmas: gerektigi, okul oncesi egitime devam eden cocuklarin daha
basarili olduklar1 ve ailelerin ¢ocuk gelisimi hakkinda bilgilendirilmesi gerektigi tespit
edilmistir. 60-72 aylik ¢ocuklarin okula uyum konusunda &gretmenleri ve arkadaslariyla
iletisim sikintis1 yasadiklari, ailelerinden zor ayrildiklari, yazma becerisi ve kendini ifade
becerisi konusunda zorlandiklari, 1. simif uyum kitaplar1 ve 1. Smif programinin ¢ocuklari
zorladigl, bu yastaki cocuklarin 6z bakim becerilerini yapamadiklar1 tespit edilmistir.
Yasanan sorunlar ele alan diger bir calisma bulgusuna gore ise smif 6gretmenleri 72 aylik
ve {izerinde olan ve okul 6ncesi egitim almis ¢ocuklar igin 12 haftalik siireci “zaman kayb1”
olarak degerlendirmektedir. 72 aydan kii¢iik ¢ocuklarin heniiz okul bilincine
ulagsmadiklarini, etkinlikleri oyun olarak gordiikleri ve bir seyler Ogrenme c¢abasinda
olmadiklarin belirtmislerdir. Ayrica okul oncesi egitim almadan gelen kiiciik ¢ocuklara, bu
programin okuma-yazma igin gerekli temel becerileri kazandirmak igin yeterli olmadig:
bulgusuna ulasilmigtir (Inam, 2013).

Aragtirmada, yeni egitim sistemi ve beraberinde ortaya konan “Uyum ve Hazirlik
Program1” 1. simf Ogretmenleri tarafindan degerlendirilmistir. Yenilenen egitim sistemi
Ogrencilerin brans ogretmenleriyle erken yasta tanismasi, fiziki ortamin egitim ve 6gretim
icin uygun olmamasi, ilkokula baslama yasinin diistiriilmemesi gerekliligi ve pilot
uygulama olmadan sistem degisikligi olmasi agisindan siif Ogretmenleri tarafindan
olumsuz sekilde elegtirilmektedir. [Ikdgretim 1. smiflarda uygulamaya konulan “Uyum ve
Hazirhk Programi” ise okuma yazma oOgretimini erteledigi, kuliip calismalarina yer
verilmedigi, oyuna daha fazla zaman ayrildig1 agisindan olumsuz sekilde elestirilmektedir.
Simif Ogretmenleri “Uyum ve Hazirhk Programi”’nda yer alan etkinlikleri anasmifi
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etkinliklerine benzer olup siiresinin uzun tutulmasi nedeniyle elestirirken, 6gretmenlerin bir
kismi anaokuluna giden ogrencilerde etkisinin olmadigi fakat anaokuluna gitmeyen
ogrencilerde yasi ne olursa olsun etkili oldugunu belirtmistir.
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